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The Difficulty and Reflection of Doing Curriculum
Action Research in Junior High and Primary Schools
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Yu-Chang Liu e Doctoral Student, Graduate Institute of Curriculum Studies, National Chung Cheng University

Abstract

This article performs an analysis, from three different perspectives, of the possible problems
and difficulties of elementary and high school teachers who do curriculum action research. The
methodology of curriculum action research contains possible problems, such as the double-identity
paradox of a teacher who also acts as a researcher, disputes over research efficiency and standards,
and solutions to technical problems. Moreover, teachers' obstruction of advanced research into abil-
ity development originates is due to several factors: teachers are mostly occupied by their busy rou-
tines, teachers are confused about methods of displaying action research results, etc. Also, there has
been resistance to establishing critical conversation groups, and thus school culture lacks conversa-
tion groups, curriculum experts and scholars are confused about their roles and functionality, and so
on.

This study suggests many ways. For example, try to develop a suitable curriculum action re-
search efficiency and standards, solve technical problems, strengthen our resolve to improve school
culture, use multiple analysis and verification that have higher standards, praise teachers' works
through every kind, of incentive, improve teachers' ability through criticism, reward teachers with
positive performance results, form coordinated core teams, and look at action research in terms of

its progress. Thus the study discusses the possibility of curriculum action research for the purpose

of inspiring radical curriculum changes and improvements.
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