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摘要 

 

 

態度與動機為英語學習中極為重要的因素，因其與學習者的學習成就有著

密不可分的關係。擁有多重語言及文化背景的新台灣之子的人口數正在急速成

長中，然而與其相關的英語學習態度及動機的研究卻寥寥無幾。因此，本研究

旨在探討新台灣之子在英語學習上的態度和動機。  

五位來自於公立國中的新台灣之子參與了本研究，並每雙周以觀察方式探

究他們在英語學習上的態度和動機，其可能相關的父母因素也列入了本研究的

考量中。五位參與者、新住民、及參與者的英語老師在本研究中被訪談，而參

與者及新住民也被邀請填寫問卷，參與者的相關資料文件與研究者的反思日誌

也被包含在研究結果中，以求建立有信賴性及可靠性的分析及結論。 

研究結果顯示，新台灣之子在英語學習上的態度和動機不盡相同，雖然他

們通常有正面的表現。這些差異可歸因於父母因素：父母的教育背景、經濟狀

況、中文程度、觀點、態度、要求、參與度、期望以及協助。父母在新台灣之

子的英語學習成就上扮演著極為重要的角色。換言之，父母比其英語老師更為

重要。因此，父母應積極參與對新台灣之子的英語學習，以激發他們對英語學

習的興趣，提升其學習動機，使其變得更加積極，而順利的達成其學習目標。  
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ABSTRACT 

 

Attitudes and motivation are important in the English learning of learners since 

it is highly related with their academic performance. With the rapid increasing 

number of the new Taiwanese children who might be a multilingual and might have 

multicultural background, the related studies about their attitudes and motivation 

toward English are scant. Therefore, the present study is aimed at investigating 

attitudes and motivation that the new Taiwanese children have toward English 

learning.  

Five new Taiwanese children from a public junior high school participated in the 

present study and were observed biweekly. Interviews with the participants, a new 

resident, and the English teachers of the participants were implemented to find out the 

learning attitudes and motivation of the new Taiwanese children. Questionnaires were 

implemented to the participants and the new residents. The documentary collection 

and the researcher’s reflective journals were also included in order to analyze and 

conclude the findings with credibility and dependability. 

The results of the present study showed that the new Taiwanese children’s 

attitudes and motivation toward English learning were varied in each, although they 

were generally positive. These differences could attribute to the factors of their 

parents: parents’ educational background, economic status, Mandarin proficiency 

level, perspectives, attitudes, requirement, participation, expectation, and assistance. 

The parents play the most important role on the English academic performance of 

their children. In other words, their parents are more important on their English 

learning than their English teachers. Therefore, parents should actively participate in 
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the English learning of their children in order to awaken the interests of their children 

on English language. Then their children would become more positive and their 

motivation could be promoted. Finally, the goal of achievement could be successfully 

achieved.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Key words: the new Taiwanese children, English learning, attitude, motivation. 
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CHAPTER ONE 

INTRODUCTION 

 This chapter mainly discusses the background and motivation of the present 

study. The definitions of the key terms used in the present study are defined for 

further clarification, including the new residents, the new Taiwanese children, 

Taiwanese children, attitudes, and motivation. The purposes of the present study are 

also discussed. Finally, the significance of the present study and the organization of 

the thesis are stated. 

 

1.1 Background and Motivation 

Nowadays the globalization has gradually changed the structure of human society. 

Taiwan, as one of the developing countries, is also influenced and has to face issues of 

immigration and intermarriage followed by. Due to the policy reformed by the 

government in 1987, people could across the Taiwan Strait to visit their relatives in 

China easily. Because of the reformed policies, many Taiwanese males who are 

unable to find a woman to get married in Taiwan may try to find one from Mainland 

China. Their also tried to find one from other Southeast Asian countries due to its 

close location (Lai, 2002; Hsia, 1997). Most of their spouses were from China, 

Vietnam, Indonesia, Thailand, the Philippines, and Kampuchea (Hsiao, 2000; Hsia, 

2000). The population of these immigrants has increased rapidly since that period. 

Due to their huge population, a new group in Taiwanese society is formed and named 

“The new residents”.  

The number of the new residents and their children in Taiwanese society has 

notably increased in recent years. According to the statistical information from 

Directorate-General of Budge, Accounting and Statistics of Executive Yuan in 
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February of 2010, the population of the new residents in Taiwan has reached 431,723 

people in total. As the result, the number of their offspring (hereafter refer as the new 

Taiwanese children) has also increased. The statistical data from the Department of 

Statistics of Ministry of Interior (MOI) in 2009 showed that 8.68% of newborn babies 

were born by the new residents. Based on the data from the Department of Statistics 

of Ministry of Education (MOE), there were 155,144 the new Taiwanese children 

studied in elementary and junior high schools in 2009. Comparing the number of the 

new Taiwanese children from 2004 to 2009, it has increased from 46,411 to 155,144 

which was approximately triplicate. On the contrary, the number of the Taiwanese 

children who studied in elementary and junior high schools had decreased from 

2,794,049 in 2004 to 2,386,904 in 2009 which was 15% less. With the issue of the 

low birth rate of the Taiwanese children and the rapid increasing number of the new 

Taiwanese children, it can be predicted that there will be some influences and changes 

on the social structure, economy, culture, and education in Taiwan since the social 

structure has gradually changed. Therefore, the issue of their education should be 

taken into account by all the teachers, scholars and even the government. 

Due to the differences of language, culture, and educational background, many 

new residents encounter some problems when they educate their children. Those 

differences affect the language learning process of their children directly, especially 

when the children do not have enough and appropriate language input. Liu (2003) 

claimed that many of the new Taiwanese children tend to have delay of language 

development. According to the data from the Department of Statistics of MOE in 

2005, 8.2% of the new Taiwanese children had this problem. This language issue 

becomes obvious when they enter schools. Many researchers have pointed out that 

family plays a significant role in learning performance and learning attitudes of their 

children (Ting, 1995; Wang, 1981; Li, 1992; Kuan, 2002; Hung, 2004; Chen, 1993; 
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Chang, 2003; Ku, 1997; Tseng, 2003; Chia, 2003; Tsai, 2001). Since the family is the 

first environment that children start to learn, it is important to discover how the family 

factor plays a role to influence the learning of the new Taiwanese children. Other than 

the Mandarin and Taiwanese languages used by the fathers of the new Taiwanese 

children, their mother may speak their first language at home. With possible 

multilingual and multicultural background, their learning situation becomes an issue 

that requires to be investigated urgently.  

According to Chen (2002), most of the studies in the last decades mainly 

concentrated on the issues of the new residents rather then on the new Taiwanese 

children. However, this does not mean that the new residents’ children do not have 

difficulty in their learning, nor do they need any assistance. Many learning problems 

they have encountered are necessarily and urgently to be solved. According Wu and 

Wu (2009), many researchers are aware of its importance and now dedicate their time 

to discover the new Taiwanese children’s learning situation in the recent year. 

Generally, they have investigated the issues in the four domains: family factors, 

school factors, social factor and personal factor (See Figure 1). In the domain of 

school factor, many issues have been investigated. Mostly, the topics are related to the 

interaction between teacher and students, the relationship between the students, 

learning performance and achievement, and teachers’ perception on the multicultural 

education. Numerous studies have been made by the researchers to demonstrate the 

importance of discovering the learning situation of the new Taiwanese children. 

Nevertheless, issues about attitudes and motivation that the new Taiwanese children 

have toward English learning have not been addressed yet. Thus, the present study is 

aimed at investigating attitudes and motivation that the new Taiwanese children have 

toward English learning, drawing the educational authorities’ attention to establish 

workable remedial plans which offer necessary assistances to the new Taiwanese 
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Family factors 

Social factors School factors 

Personal factors 

children and, if possible, provide supports and resources to their mothers and families. 

By doing this, the new Taiwanese children can take advantages of being a 

multicultural and multilingual people and dedicate to the society. 

 

 

 

 

 

  

 

  

Figure 1. The four domains on issues of the new Taiwanese children (Wu and Wu, 

2009) 

 

1.2 Definition of Terms  

The key terms used in the present study are defined as follows: 

New Residents 

According to Huang (2006), Southeast Asian females who got married with 

Taiwanese men in the early time were called “the foreign bride” by Taiwanese. Then, 

the MOI modified the name “foreign bride” as “foreign spouse”. Through this, both 

female and male spouses could be included. However, “foreign spouses” are still 

considered as “foreigners” who differ from the local people. For such reason, 

Awakening Foundation held an activity to rename the “foreign spouses” as “new 

female immigrants” in 2003. Some people might call them as “foreign immigrant” as 

well. However, these names still imply discrimination. Recently, many people start to 
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call them “the new residents”, which are commonly accepted since it (1) reduces the 

meaning of discrimination and (2) implies these people are the new comers. The new 

residents are the foreign people who have intermarriage relationship with the 

Taiwanese. They got married with Taiwanese and have or have not possessed the legal 

rights as a citizen in Taiwan. The term “the new residents” in the present study refers 

to the Southeast Asian females and Chinese females who got married with Taiwanese 

men. 

The New Taiwanese Children  

The new Taiwanese children refer to the children whose fathers or mothers born 

in Taiwan and possess the Taiwanese citizenships while the other ones are the 

foreigners whose origin countries were other countries rather than Taiwan. Generally, 

one of their parents possesses the nationality of other country before becoming a 

Taiwanese citizen. In the present study, the new Taiwanese children refer to the 

children whose fathers are Taiwanese and mothers come from the Southeast Asian 

countries and China.  

Taiwanese Children 

This term in present study refers to the children whose parents both were 

originally born in Taiwan and possess the Taiwanese citizenships. 

Attitudes 

Attitude is “a manner, disposition, feeling, and position with regards to a person 

or thing. It is a tendency or orientation, especially of the mind” (The Random House 

Dictionary, 2009).  This term refers to the beliefs and thoughts that the new residents’ 

children have toward English language leaning. Their emotions, feelings, confidence, 

and intention about English learning are also included in the present study. 

Motivation 

Motivation is “the state or condition of being motivated” (Dictionary of the 
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English Language, 2009). This term in present research refers to the effort and the 

persistence of learning and attention that the new Taiwanese children have toward 

English learning. 

 

1.3 Purposes of the Study and Research Questions 

English, as an important and influential language in the world, has been included 

in the curriculum of compulsory education in Taiwan. With the increasing interest 

about the learning situation of the new Taiwanese children, the learning situation 

about how the new Taiwanese children learn this global language has not been 

investigated completely yet. With the multilingual and multicultural background, the 

new Taiwanese children might be affected without noticing it. Therefore, the present 

study is aimed at investigating their attitudes and motivation toward language learning, 

with a focus particularly on English, and its possible influential factors. Since 

attitudes and motivation toward English language and the other influential factors 

could affect their learning performance and achievement, their situation should be 

investigated and analyzed to find the reasons behind it and give possible suggestions 

and assistance. The research questions of the present study are listed as follows: 

1. What attitudes and motivation do the new Taiwanese children have toward the 

English learning? 

2. How do the English teachers of the new Taiwanese children perceive their 

English learning in general? How well do they know about the English 

learning situation of the new Taiwanese children? 

3. What are the possible family factors that affect the English learning of the new 

Taiwanese children? How do those factors interrelate to each other on the 

English learning of the new Taiwanese children? 
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1.4 The Significance of the Study 

Due to the rapid increasing population of the new Taiwanese children, it is 

necessary that the researchers, scholars, and the government pay attention to them and 

investigate their learning situation and educational issues. English, as a second or 

even third language for the new Taiwanese children, might eventually lead them to 

some different learning situations. However, research which deals with attitudes and 

motivation that the new Taiwanese children have toward English learning is scant in 

the literature. This research area still remains unrevealed. Therefore, the present study 

aims to provide several important aspects. Firstly, the findings would help teachers, 

parents, scholars, and the government to extend their understanding about the new 

Taiwanese children’s English learning situation and other possible influential factors 

relate to their learning. Secondly, possible solution and necessary assistance for the 

new Taiwanese children are discussed and suggested to improve their English learning 

attitudes and build confidence on English learning. Thirdly, the findings of the present 

study can provide a broader and deeper idea about the new Taiwanese children’s 

English learning attitudes and motivation for the future research.  

 

1.5 Organization of the Thesis  

This thesis is consisted of five chapters. In chapter 1, the theoretical background 

and motivation, purposes, key terms, and the significance of present study are 

provided. In chapter 2, literature on the new Taiwanese children and related research 

are analyzed and reviewed. In chapter 3, the methodologies of this study are presented. 

It includes the research design, background information of the participants, the data 

collection procedure administered in this study, and the data analysis procedure are 

delineated. In chapter 4, the findings of the present study are presented. Finally, in 

chapter 5, the reflection about the findings, a conclusion and pedagogical implications 
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are offered. Limitations and recommendations are also depicted and offered for 

further related studies.  
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CHAPTER TWO 

LITERATURE REVIEW 

The present study is aimed at investigating attitudes and motivation that the new 

Taiwanese children have toward English learning. Therefore, this chapter begins with 

the cause of the increasing population of the new residents and their children. And 

then it discusses the life issues that the new residents have faced and its effects to their 

children. The learning issues of their children are mentioned as well. Finally, the 

previous research concerning the issues of attitudes and motivation about English 

learning are also discussed.  

 

2.1 The Phenomena of the Increasing Population of the New Residents and 

Their Children in Taiwan 

2.1.1 The Causes of the Increasing New Residents 

According to Chang (2007), the increasing number of the new residents in Taiwan 

could mainly attribute to two factors. Firstly, due to the global capitalism, the 

international division of labor is nowadays a global tendency. Many labors leave their 

hometown to seek jobs in other countries to support their family. The people from the 

Southeast Asian countries are also ones of those. Other than working in other country, 

intermarriage is one possible way to overcome the economic problem that their family 

has. This increases the number of the intermarriage between Southeast Asian 

countries and Taiwan. Secondly, in 1987, the government reformed an important 

policy for people to visit their relatives in China. In 1988, the government made the 

activities of attending a funeral and visiting the sick legal for the people come from 

China. The activities of cultural and academic exchanges were also permitted in 1989. 
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And the most important, the spouses from China could apply for the Taiwan residence 

legally in 1992 (Ministry of Economics Affairs, Mainland Affairs Council, and 

National Immigration Agency). With the reforms of the policies, people can now 

across the Taiwan Strait easily without interference or troubles. The aforementioned 

factors were the main reasons of the increasing population of the new residents in 

Taiwan.  

 

2.1.2 The Number of the Increasing New Residents in Taiwan  

The number of the new residents has notably increased each year. According to 

the statistical information from Directorate-General of Budge, Accounting and 

Statistics of Executive Yuan in 2010, the population of the new residents in Taiwan is 

431,723. There are 144,364 new residents from Vietnam, Indonesia, Thailand, the 

Philippines, Kampuchea, Japan, Korea, and other countries while 287,359 come from 

China, Hong Kong and Macau. Furthermore, Chinese has the highest number which 

constitutes 66.56% of the population of the new residents. It is more than a half of the 

overall population of the new residents. The second highest number is the Vietnamese 

which is 82,986 in total and constitutes 19.22% of the new residents. The third highest 

number is Indonesian which is 26,477 in total and constitutes 6.13 % of the new 

residents (See Table 1 and Figure 2). This huge population of the new residents in 

Taiwan should not and could not be ignored.  

Based on the marriage statistics from the Department of Household Registration 

of the MOI, the number of Taiwanese males was higher than females. It indicated that 

some Taiwanese males got married with the foreigners. In the comparison of the 

population of different nationalities, the new residents from China are the largest 

group, particularly the female ones. It has increased each year and reached its peak, 

which was 31,652 people in 2003. However, it decreased rapidly to 10,386 in 2004, 
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which was almost one third of the previous year. In the following years, the numbers 

were approximately around 10,300 to 14,500. It is still higher than the population of 

the new residents from other countries.  

 

Table 1 

The Total Number of the New Residents’ Entries in Taiwan from 1987 to 2010 (MOI)  

 

 

Figure 2. The Total Number of the New Residents’ Entries in Taiwan from 1987 to 

2010 (MOI)  

 

  Number Percentage % 

Vietnam 82,986 19.22 

Indonesia 26,477 6.13 

Thailand 8,129 1.88 

The Philippines 6,726 1.56 

Kampuchea 4,345 1.01 

Japan 3,124 0.72 

Korea 1,005 0.23 

Other Countries 11,572 2.68 

China 287,359 66.56 

Total 431,723 100 
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The new residents from Southeast Asian countries are also mainly females. Its 

population was approximately around 16,000 to 17,000 from year 2001 to 2004. In 

2005, it decreased rapidly to 10,703. And its numbers were approximately around 

5,500 to 6,500 persons in the following years. In the comparison of the numbers of the 

new residents from China, it is only half of its total number. To conclude, these 

phenomena could possibly attribute to four factors. Firstly, in 2003, in order to avoid 

illegal events happened, the MOI prescribed that all the new residents from China and 

other countries need to have a personal interview. Secondly, the Ministry of Foreign 

Affairs legislated that all the new residents are obligatory to take a personal interview 

abroad in 2005. Thirdly, in the recent years, many Taiwanese tend to be singles (Wang, 

2008). Fourthly, the global economical recession impair the will of getting married 

(Chu, 2008). Although the number of the new residents has decreased in recent years, 

the percentage of the new residents in the marriage statistics is still high. In 2008, 

14% of the new couples were the intermarriage (See Table 2). 
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Table 2 

The Marriage Statistics Classified According to the Gender and the Nationalities of 

the New Residents, 1998-2009 (MOI, 2009)  

Year Gender 

 

Total Taiwan China  

Southeast  

Asian    

Countries 

Other 

countries 

1998 
Male 

Female 

145,976 

145,976 

143,667 

125,380 

511      

11,940 
  

1999 
Male 

Female 

173,209 

173,209 

170,412 

143,743 

844 

16,745 
      

2000 
Male 

Female 

181,642 

181,642 

178,520 

139,798 

846 

22,782 
        

2001 
Male 

Female 

170,515 

170,515 

167,115 

127,713 

983 

25,814 

806 

16,706 

1,611 

282 

2002 
Male 

Female 

172,655 

172,655 

168,289 

128,008 

1,598 

27,308 

1,035 

17,002 

1,733 

337 

2003 
Male 

Female 

171,483 

171,483 

165,482 

122,850 

3,207 

31,784 

1,044 

16,307 

1,750 

542 

2004 
Male 

Female 

131,453 

131,453 

128,277 

103,319 

405 

10,567 

921 

17,182 

1,850 

385 

2005 
Male 

Female 

141,140 138,001 452 

14,167 

751 

10,703 

1,936 

418 141,140 115,852 

2006 
Male 

Female 

142,669 

142,669 

139,455 

121,953 

506 

13,900 

579 

6,371 

2,129 

445 

2007 
Male 

Female 

135,041 

135,041 

131,900 

113,482 

551 

14,595 

452 

6,500 

2,138 

464 

2008 
Male 

Female 

154,866 

154,866 

151,350 

136,653 

621 

12,151 

468 

5,541 

2,427 

521 

2009 
Male 

Female 

92,965 

92,965 

89,943 

77,806 

567 

10,394 

419 

4,373 

2,036 

392 
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2.1.3 The Increasing New Born Babies from the New Residents in Taiwan  

Due to the huge population of the new residents in Taiwan, the number of the 

new born babies of the new residents has also been increasing in recent years. The 

MOE (2008) stated that the birth rate in Taiwan has been greatly decreasing since 

1998. However, the huge population of the new residents has moderated the decline of 

the birthrate in Taiwan. Base on the statistical data of MOI in 2010, it was found that 

the number of the new born babies of the Taiwanese mothers is decreasing while the 

ones from the new residents is increasing every year. There are 174,698 of newborn 

babies from Taiwanese mothers and 16,612 from the new residents. The number of 

the new born babies of the new residents reached its peak which was 30,833 in 2002. 

In the following year, the number of the new born babies of the new residents has 

reached 13.37% in the overall population of the new born babies. Nevertheless, the 

number of the new born babies of the new residents has slightly decreased since 2004. 

This might due to the reform of the aforementioned policies in 2003 and 2005. 

Although the new born babies from the new residents are decreasing, their 

percentages are still high. The overall number of the new born babies of Taiwanese 

mothers was 2,537,659 which constituted 89.87% while 278,907 new born babies of 

the new residents constituted 10.13%. In other words, there were almost one tenth of 

newborn babies were the babies of the new residents (See Table 3 and Figure 3).  
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Table 3 

The Statistical Data of New Born Babies Classified according to the Nationalities of 

Their Mothers (MOI, 2010) 

  Nationalities of the Mothers 

Year Total Taiwan Percentage 
China and  

Other Countries 
Percentage 

1998 271,450 257,546 94.88 13,904 5.12 

1999 283,661 266,505 93.95 17,156 6.05 

2000 305,312 282,073 92.39 23,239 7.61 

2001 260,354 232,608 89.34 27,746 10.66 

2002 247,530 216,697 87.54 30,833 12.46 

2003 227,070 196,722 86.63 30,348 13.37 

2004 216,419 187,753 86.75 28,666 13.25 

2005 205,854 179,345 87.12 26,509 12.88 

2006 204,459 180,556 88.31 23,903 11.69 

2007 204,414 183,509 89.77 20,905 10.23 

2008 198,733 179,647 90.40 19,086 9.60 

2009 155,541 174,698 91.32 16,612 8.68 

Total 2,780,797 2,537,659 
89.87 

(Average) 
278,907 

10.13 

(Average) 

 

. 

Figure 3. The Statistical Data of New Born Babies Classified according to the 

Nationalities of Their Mothers (MOI, 2010) 
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2.1.4 The Increasing New Taiwanese Children in Elementary Schools and 

Junior High Schools  

Due to the increasing new born babies, the number of the new Taiwanese 

children in elementary school and junior high schools is also raising. According to the 

data from the MOE (2010), there were 155,144 new Taiwanese children studied in 

elementary schools and junior high schools. It has rapidly increased in the recent 

years. The new Taiwanese children who studied in elementary schools have increased 

from 40,907 in 2004 to 133,112 in 2009 which was triplicate. The quantity of the new 

Taiwanese children who studied in junior high schools has increased from 5,504 in 

2004 to 22,032 in 2009 which was quadruplicate (See Table 4 and Figure 4). To sum 

up, the population of the new Taiwanese children in the elementary school and junior 

high school has increased rapidly each year. 

 

 

Table 4 

The Statistical Data of the New Taiwanese Children who Studied in Elementary 

Schools and Junior High Schools from 2004 to 2009 (MOE) 

 

 

 

 

Year Total 
Elementary 

School 

Junior High 

School 

2004  46,411 40,907 5,504 

2005  60,258 53,334 6,924 

2006  80,166 70,797 9,369 

2007 103,587 90,959 12,628 

2008 129,917 113,182 16,735 

2009 155,144 133,112 22,032 
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Figure 4. The Statistical Data of the New Taiwanese Children who Studied in 

Elementary Schools and Junior High Schools from 2004 to 2009 (MOE) 

 

According to the statistical data from MOE in 2010, the numbers of the new 

Taiwanese children from elementary and junior high schools have doubly increased 

from 46,411 in 2004 to 155,144 in 2009 while the numbers of the Taiwanese children 

have decreased from 2,794,049 to 2,386,904. In other words, the new Taiwanese 

children have greatly increased in each year while the Taiwanese children have 

rapidly decreased (See Table 5 and Figure 5). To examine the number of the 

elementary students closely, the number has decreased from 1,883,533 in 2004 to 

1,593,411 in 2009 which was 15.40% decreased. To describe the data clearly, the 

number of the Taiwanese children has decreased from 1,842,626 in 2004 to 1,460,302 

in 2009. On the contrary, the number of the new Taiwanese children has increased 

from 40,907 in 2004 to 113,112 in 2009 (See Table 6). The population of junior high 

school students has the similar phenomenon. The statistical data showed that the 

number of the new Taiwanese children who studied in junior high schools have 

greatly increased from 5,504 in 2004 to 22,032 in 2009. It was quadruplicate. On the 

contrary, the number of the Taiwanese who studied in junior high schools has 
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decreased from to 951,423 in 2004 to 926,602 in 2009 (See Table 7). To sum up, the 

number of the new Taiwanese children who studied in elementary and junior high 

schools has increased rapidly and steadily while the number of the Taiwanese children 

has decreased steadily in recent years.  

  

Table 5 

The Statistical Data of the Students from Elementary Schools and Junior High 

Schools Classified according to the Nationalities of Their Mothers (MOE, 2010) 

 The Students from Elementary Schools and Junior High Schools 

  Taiwanese Children The New Taiwanese Children 

Year Total N % N % 

2004 2,840,460 2,794,049 98.37 46,411 1.63 

2005 2,783,149 2,722,891 97.83 60,258 2.17 

2006 2,750,737 2,670,570 97.09 80,166 2.91 

2007 2,707,139 2,603,553 96.17 103,587 3.83 

2008 2,626,279 2,496,380 95.06 129,917 4.94 

2009 2,542,048 2,386,904 98.37 155,144 6.10 
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Figure 5. The Statistical Data of the Students from Elementary Schools and Junior 

High Schools Classified according to the Nationalities of Their Mothers (MOE, 2010) 

 

Table 6 

The Statistical Data of the Students from Elementary Schools Classified according to 

the Nationalities of Their Mothers (MOE, 2010) 

 Elementary School Students 

  Taiwanese Children The New Taiwanese Children 

Year Total N % N % 

2004 1,883,533 1,842,626 97.83 40,907 2.17 

2005 1,831,913 1,778,579 97.09 53,334 2.91 

2006 1,798,393 1,727,596 96.06 70,797 3.94 

2007 1,753,951 1,662,993 94.81 90,958 5.19 

2008 1,677,309 1,564,136 93.25 113,173 6.75 

2009 1,593,414 1,460,302 91.65 133,112 8.35 
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Table 7 

The Statistical Data of the Students from Junior High Schools Classified according to 

the Nationalities of Their Mothers (MOE, 2010) 

 

2.1.5 The Nationalities of the New Residents whose Children Studied in 

Elementary Schools and Junior High Schools  

The new residents whose children studied in elementary schools and junior high 

schools came from different countries. According to the data from the MOE in 2010, 

the majority of parents of the new Taiwanese children came from China. There were 

56,087 Chinese who constituted 36.15% of the overall population of the new residents. 

The Vietnamese came in the second place that constituted 31.57 % with 48,973 

persons in total. Indonesian came as the third with 27,678 persons in total and 

constituted 17.84% (See Figure 6). To examine the data closely, the mothers of the 

new Taiwanese children from elementary schools were mainly came from China. It 

constituted 36.44% of its overall population. 34.58% of the new Taiwanese children’s 

parents were Vietnamese while 16.06% were Indonesians. However, the ranks on 

junior high schools were slightly different. The population of the new Taiwanese 

       Junior High School Students 

  Taiwanese Children The New Taiwanese Children 

Year Total N % N % 

2004 956,927 951,423 99.42 5,504 0.58 

2005 951,236 944,312 99.27 6,924 0.73 

2006 952,344 942,974 99.02 9,370 0.98 

2007 953,188 940,560 98.68 12,628 1.32 

2008 951,976 935,250 98.24 16,726 1.76 

2009 948,634 926,602 97.68 22,032 2.32 
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children’s parents from China were still the highest which with 34.39% in total. The 

second place was the Indonesians which was 28.59% while the third was the 

Vietnamese with 13.38% (See Table 8). The orders of the second and third place in 

the group of junior high school level and the group of elementary schools were 

reserved. The new residents from China, Vietnam and Indonesia had higher 

percentages in the population of the mothers of the new Taiwanese children from 

elementary schools and junior high schools. The new residents of the three countries, 

China, Vietnam and Indonesia, constituted 85.56% in the overall population. 

 

 

Figure 6. The Nationalities of the New Taiwanese Children from Elementary schools 

and Junior High Schools 

 

 

 

 

 

 

 



 

22 
 

Table 8 

The Statistical Data of the New Taiwanese Children’s Mothers Classified according to 

Their Nationalities (MOE, 2010) 

 Total Elementary School Junior High School 

Nationality Number % Number % Number % 

China 56,087     36.15 48,511 36.44 7,576 34.39 

Vietnam 48,973     31.57 46,026 34.58 2,947 13.38 

Indonesia 27,678     17.84 21,380 16.06 6,298 28.59 

The 

Philippines 
5,701 3.67 4,099 3.08 1,602 7.27 

Thailand 4,229 2.73 3,221 2.42 1,008 4.58 

Kampuchea 3,257  2.10 3,183 2.39 74 0.34 

Myanmar 2,469  1.59 1,943 1.46 526 2.39 

Malaysia 1,787  1.15 1,178 0.88 609 2.76 

Japan 1 064    0.69 716 0.54 348 1.58 

The United 

States of 

America 

685 0.44 519 0.39 166 0.75 

South Korea 652  0.42 434 0.33 218 0.99 

Singapore 188  0.12 129 0.10 59 0.27 

Canada 157 0.10 125 0.09 32 0.15 

Others 2,217   1.43 1,648 1.24 569 2.58 

Total 155,144  100.00 113,122  100.00 22,032 100.00 

 

2.1.6 The Educational Background of the New Residents 

Most of the new residents in Taiwan came from the undeveloped and developing 

countries; therefore, some of them tended to have low educational background. Based 

on the data of the Department of Statistics of the MOI (2008), the educational 

backgrounds of the Taiwanese females and the new residents were diverse. First, 

generally, the educational background of the Taiwanese females was senior high 

school level from 2001 to 2007. In 2008, the number in the university level became 
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the highest (See Table 9). To scrutinize the data carefully, the senior high school level 

was the highest which constituted 35.35% of the overall Taiwanese females. The 

university level was the second highest which constituted 24.96%. The third was 

junior college level which constituted 21.67%. The junior high school level came as 

the fourth which constituted 13.64% while the elementary school level came as the 

last which constituted 4.37% (See Table 10). Second, the educational background of 

the Chinese new residents was generally senior high school level in 2001 and 2002; 

however, the number of the junior high school level became the highest from 2003 to 

2008 (See Table 11). To examine the number closely, the junior highs school level was 

the highest which constituted 36.39% while the senior high school level came as the 

second which constituted 29.33%. The elementary school level was the third which 

constituted 17.12%, and the level of junior college and university came as the fourth 

and fifth which constituted 10.31% and 6.85% respectively (See Table 12). Third, the 

educational background of the new residents from Southeast Asian countries was 

mainly senior high school level in 2001 and 2002. However, the number of the junior 

high school level became the highest from 2003 to 2008 (See Table 13). The number 

of the junior high school level was the highest with 36.41% in total. The second was 

senior high school level with 28.8% while the third was elementary school level with 

23.83%. The fourth was university level with 5.65% while the last was the junior 

college level with 5.31% in total (See Table 14). Finally, the educational backgrounds 

of the new residents from other countries were generally the university level except 

2001 and 2003 (See Table 15). The number of the university level was the highest 

which constituted 54.23%. The second was the senior high school level which 

constituted 20.93% while the third was the junior high school level which constituted 

10.03%. The fourth was the junior college level which constituted 8.39% while the 

last was elementary school level which constituted 6.42% (See Table 16). To conclude, 
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the new residents from China and Southeast Asian countries were generally in the 

level of junior high school while the Taiwanese females were in the senior high school 

level. The Taiwanese females have higher educational backgrounds than the new 

residents (See Figure 7). 

 

Table 9 

The Educational Backgrounds of the Taiwanese Females from 2001 to 2008 (MOI, 

2008) 

 

Table 10 

The Average of the Educational Backgrounds of the Taiwanese Females from 2001 to 

2008 (MOI, 2008) 

 

 

 

 

Educational 

Background 
2008 2007 2006 2005 2004 2003 2002 2001 

University 48,487 36,257         36,547            31,179           23,498 24,106 21,554 18,472            

Junior College 26,250 23,344 27,911 28,267 23,588 28,783 26,376 23,888 

Senior High School 40,127 36,309 41,625 41,666 36,725 49,752 47,456 46,344 

Junior High School 12,938 12,208 13,234 13,351 12,894 18,517 23,322 24,749 

Elementary School 2,627 2,445 3,048 3,023 3,141 6,507 9,792 11,520 

Rank Educational Background N % 

1 Senior High School 340,004 35.35 

2 University 240,100 24.96 

3 Junior College 208,407 21.67 

4  Junior High School 131,213 13.64 

5 Elementary School 42,103 4.37 

 Total 961,827 100.00 
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Table 11 

The Educational Backgrounds of Chinese New Residents from 2001 to 2008 (MOI, 

2008) 

 

Table 12 

The Average of the Educational Backgrounds of Chinese New Residents from 2001 to 

2008 (MOI, 2008) 

 

Table 13 

The Educational Backgrounds of New Residents of Southeast Asian Countries from 

2001 to 2008 (MOI, 2008) 

 

Educational 

Background 
2008 2007 2006 2005 2004 2003 2002 2001 

University 1,435 1,414 1,163 950 585 518 2,377 1,925 

Junior College 1,195 1,174 1,069 1,041 720 1,079 4,594 4,721 

Senior High School 3,493 3,927 3,699 3,924 3,066 8,192 8,885 9,181 

Junior High School 4,349 5,428 5,599 5,595 5,067 13,702 8,030 7,288 

Elementary School 1,677 2,060 2,341 2,453 2,408 7,863 3,881 3,223 

Rank Educational Background N % 

1 Junior High School 55,058 36.39 

2 Senior High School 44,367 29.33 

3 Elementary School 25,906 17.12 

4  Junior College 15,593 10.31 

5 University 10,367 6.85 

 Total 151,291 100.00 

Educational 

Background 
2008 2007 2006 2005 2004 2003 2002 2001 

University 435 420 460 508 528 790 1,239 961 

Junior College 99 100 80 149 152 81 2,297 2,064 

Senior High School 1,421 1,691 1,576 2,625 3,570 3,463 6,719 6,178 

Junior High School 1,856 2,591 2,280 4,034 7,608 7,472 4,316 4,280 

Elementary School 1,504 2,015 1,715 2,911 5,340 4,794 2,175 2,087 
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Table 14 

The Average of the Educational Backgrounds of New Residents of Southeast Asian 

Countries from 2001 to 2008 (MOI, 2008) 

 

Table 15 

The Educational Backgrounds of New Residents of Other Countries from 2001 to 

2008 (MOI, 2008) 

 

 

 

 

 

 

 

 

 

Rank Educational Background N % 

1 Junior High School 34,437 36.41 

2 Senior High School 27,243 28.80 

3 Elementary School 22,541 23.83 

4 University 5,341 5.65 

5 Junior College 5,022 5.31 

 Total 94,584 100.00 

Educational 

Background 
2008 2007 2006 2005 2004 2003 2002 2001 

University 
388 325 306 260 226 101 119 65 

Junior College 
36 26 29 31 26 24 65 40 

Senior High School 
79 78 83 77 80 107 100 87 

Junior High School 
21 25 21 24 40 124 20 56 

Elementary School 
8 14 13 14 18 91 26 28 
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Table 16 

The Average of the Educational Backgrounds of New Residents of Other Countries 

from 2001 to 2008 (MOI, 2008) 

 

 

Figure 7. The Average of Educational Backgrounds of the Taiwanese Females and the 

New Residents from 2001 to 2008 (MOI, 2008) 

 

2.1.7 The Age of the Newly-Married New Residents in Taiwan   

 Based on the statistical data of the MOI (2008), the ages of the newly-married 

new residents were younger than the Taiwanese females from 2004 to 2008. Firstly, 

the new residents from the Southeast Asian countries were the youngest population 

among the newly-married females in Taiwan. With the average age of 24.1 years old, 

Rank Educational Background N % 

1 University 1,790 54.23 

2 Senior High School 691 20.93 

3 Junior High School 331 10.03 

4 Junior College 277 8.39 

5 Elementary School 212 6.42 

 Total 3,301 100.00 
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they were obviously younger than the newly-married women of other nationalities. 

Secondly, the average age of the newly-married Chinese new residents was 27.8 years 

old. They were 3.8 years older than the new residents from the Southeast Asian 

countries. Thirdly, the Taiwanese females got married around 28.1 years old. In 

addition, their age of getting married has slightly increased each year. Fourthly, the 

new residents from other countries got married around 28.8 years old. It was slightly 

older than the average age of the newly-married Taiwanese females (See table 17 and 

Figure 8).  

 

Table 17 

The Averages Age of the Newly-Married Taiwanese Females and the Newly-Married 

New Residents from Year 2004 to 2008 (MOI, 2008) 

 

Year Taiwan China 

Southeast 

Asian 

Countries 

Other 

Countries 

2008 28.6 28.3 25.7 29.0 

2007 28.4 27.9 24.5 29.0 

2006 28.1 27.1 24.1 28.9 

2005 27.8 27.7 23.7 28.8 

2004 27.6 28.2 22.6 28.4 

Average 28.1 27.8 24.1 28.8 
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Figure 8. The Averages Age of the Newly-Married Taiwanese Females and the 

Newly-Married New Residents from Year 2004 to 2008 (MOI, 2008) 

 

2.1.8  The Common Issues that the New residents Have Faced and Its Influences 

on Their Children 

 According to Ishii (1996), the Asian women who married Japanese men 

encountered the issues of the adaptation of life style and the language in the first five 

years. The following five years, they encountered the issues of discrimination, 

inability of educating their children, and educational problems of children (Lin, 2005). 

Similarly, the new residents in Taiwan might have to face such issues in their life after 

they get married. The most common issues they have faced in Taiwan are culture 

differences, low social position and economical status, and language. Since the role of 

a mother is always very important in the family, the aforementioned problems might 

affect the new Taiwanese children directly when they occur.  

 

Cultural Shock 

 The cultural shock is one of the common issues that the new residents have faced. 

The differences of food and taste, the customs, and the life style are the things they 
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have to overcome after they get married. The new residents are required to learn and 

understand Taiwanese tradition and life style. Likewise, they are asked to be 

assimilated to the Taiwanese society (Chiou, 2000; Chen, 2002; Huang & Chang, 

2003; Liu, 2003; Yen, 2002). The cultural differences between their origin country 

and Taiwanese society led to the cultural shock. Moreover, it made them identify 

themselves as foreigners. Since they did not know which culture and tradition to 

follow, ways to teach their children consequently became a difficult task (Tsai, 2004). 

Many of them also felt anxious, along, nervous, regretful and upset since they were 

far away from their hometown. Since they could not communicate with others 

properly or assimilate easily (Liu, 2003), such frustration might bring future influence 

on their family and on their children as well (Chu, 2002; Liu, 2002). 

 

Low Social Position and Economic Status 

 The low social position and low economic status are the problems in the life of 

the new residents after they get married. Liu (2003) stated that some Taiwanese males 

who got married with the Chinese new residents tended to be old, had a lower social 

status and economical situation, or were disabilities. Hsieh (2004) also reported that 

among them were 0.8% aborigine, 9.1% disabled, 2.1% veterans, 1.5% with 

low-income. The total was 13.5% in the overall population of the Taiwanese males 

who got married with the new residents. Due to their special background or situation, 

most of them could not find a Taiwanese woman to get married with. In order to have 

their own family and children, they tried to find a foreign woman to get married with. 

As the result, the matchmaking
1
 has become a hot job in Taiwan in recent years. 

According to the MOI (2003), 35.9% of the new residents were introduced by the 

                                                      
1
 Matchmaking is “any process of introducing people for the purpose of marriage” (Wikipedia, 

http://en.wikipedia.org/wiki/Matchmaking) 
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matchmaking while 46.5% were introduced by the relatives and friends of the new 

residents. Through the matchmaking, the Taiwanese males could find their ideal wife 

easily. Because of the desire of having a better living environment and living quality, 

and recommendation from their relatives or friends, some new residents got married 

with the Taiwanese males who had problems of low social status (Chang, 2002). 

Some new residents got married with Taiwanese males due to the economical problem 

of their family. Therefore, the intermarriage was one of the solutions to solve this 

problem (Chen, 2002; Change, 2002; Cheng, 2000; Hsia, 2000; Hsiao, 2000; Liu, 

2002; Lu, 2001; Hsu, 2003; Tsai, 2001; Wang, 2000; Yang, 2003). Mostly, the men 

whom they got married with had the low economical status, low educational 

background, and low social position or disabilities. In addition, their income was 

often lower than other Taiwanese men. Chung (2003) claimed that income is the main 

and influential factor to a family. It relates to the quality of life and also quality of 

education for their children. With the problem of the low income, the new residents 

could not support their parents as they wish in the beginning. Therefore, they had to 

find jobs to earn more money to support their family and their parents. In this 

situation, their children could be influenced psychologically since their parents might 

not have much time to take care of them. Furthermore, the education of their children 

was influenced since the family could not provide them with better resources and 

environment to learn. 

 

Language issue 

Due to the language differences, learning the Mandarin or even Taiwanese 

languages becomes an important issue that all the new residents need to confront 

urgently. Tsai (2004) stated that the language problem is the most significant and 

influential factor affecting the participation in the society. It is the most difficult and 
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challenging issue that they need to confront with (Cheng, 2000; 1991; Chu, 2002; 

Hsia, 2002; Hsiao, 2000; Yen, 2002). Liao (1985) stated that low language ability 

would lead the immigrants incapable to communicate with others. They feel inferior 

and become introvert. Imamura (1990) also pointed out that the new residents would 

not have any assistance in their life if they could not speak the language of that region. 

Since the new residents come from other countries, Mandarin or even Taiwanese are 

the languages they have to learn to communicate with the families of their husbands 

and people in their environment. With low Mandarin ability, they could not 

communicate with their husbands and local people properly or make friends easily. 

This situation might lead to some problems on the interpersonal relationships (Cheng, 

2000; Hsiao, 2000; Ku & Yo, 2005; Ministry of Interior, 2004; Wu, 2003; Yen, Li & 

Chu, 2002). Moreover, they might encounter difficulties in finding a job and 

participating any social activities (Kitano, 2984). Assimilation in Taiwanese society 

became difficult for them (Hsiao, 2000). Furthermore, it is more difficult when they 

try to involve in the education of their children. Due to their low Mandarin language 

abilities, assistance on the learning of their children becomes a difficult task for them 

(Huang & Chang, 2003). Tsai (2004) asserted that although some new residents have 

higher educational backgrounds, the language differences still brought them 

difficulties to help the learning of their children.  

 

2.2 Research on the Learning Issues of the New Taiwanese Children  

In recent years, many researchers have started to pay attention to the issues of the 

new Taiwanese children. According to Wu and Wu (2009), many studies were done 

since 2003 (See Table 18). The studies on the issues of new Taiwanese children were 

mainly taken place at the elementary school level. There were 137 studies related to 

this level while 29 studies were done at cross-level. Moreover, there were 18 studies 
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done at preschool level while 12 at the junior high school level. In addition, none of 

the studies were taken place in the senior high school, vocational school, or university 

level (See table 19 & Figure 9). 

 

Table 18 

The Numbers of the Studies on the Issues of the New Taiwanese Children from 2003 

to 2008 (Wu & Wu, 2009) 

Year 2003 2004 2005 2006 2007 2008 

Number of Study 5 16 32 34 60 49 

 

Table 19 

The Numbers of the Studies on Different Educational Level of the New Taiwanese 

Children from 2003 to 2008 (Wu & Wu, 2009) 

Educational level Preschool 
Elementary 

School 

Junior High 

School 
Cross-Level 

Number of Study 18 137 12 29 

 

 

Figure 9. The Numbers of the Studies on Different Educational Level of the New 

Taiwanese Children from 2003 to 2008 (Wu & Wu, 2009) 
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2.2.1 Language Development of the New Taiwanese Children  

Many researchers concluded that the new Taiwanese children tended to have the 

problems on their learning, particularly on language development. Chung (2005) 

reported that the new Taiwanese children tended to speak in their mothers’ accent 

since their mothers were the persons who had the direct contact with them in their 

environment. The children could easily learn the expression and the intonation of their 

mothers. Due to this reason, some of the new Taiwanese children have the problem to 

speak clearly in their childhood (Liao, 2006). For instance, Cheng (2008) stated that 

the new Taiwanese children whose mothers were Vietnamese tended to have 

difficulties to recognize Chinese phonetics. Ko (2004) claimed that the new 

Taiwanese children tended to have lower language ability than the Taiwanese 

children.  

Family is the first place where the children learn things from the people and 

environment surround them. It is an important place for them to learn to assimilate 

into the environment. According to Yeh (2003), the new Taiwanese children whose 

mothers came from Europe or United States of America were mostly taken care by the 

nursery while the ones whose mothers came from Southeast Asian countries and 

China were mostly taken care by their mothers. Liu (2002) stated that the language 

proficiency and the academic achievement of the new Taiwanese children could be 

influenced by the language level of the caretakers. Therefore, parents are the most 

important persons who directly influence the language ability and the personality of 

the children (Eisenberg & Mussen, 1989; Lin, 2003). The results of many studies 

showed that the new Taiwanese children tended to have higher possibility to have 

language delay (Chen & Chr, 2002). Based on the research done by Kaohsiung 

Branch of Chang Gung Medical Foundation, 60% of the new Taiwanese children 

tended to have developmental delay. 5 to 10% of them had language delay (Chen, 
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2001). The result of the study done by Taichung Veterans General Hospital in 2002 

also showed that 26% of the new Taiwanese children had the developmental delay, 

particularly in the language aspect. Based on the data of the MOE (2005), 8.2% of the 

new Taiwanese children who studied in the elementary school had this problem. Such 

problem was slightly reduced in the groups of higher graders (See Figure 10). Chang 

(1993) reported that the low language ability could influence the performance and 

achievement in mathematics subject since the use and the acquisition of a language 

are relying on the memory, logical thinking, and reorganization in the mental. 

Therefore, the influence of the language ability level is multi-dimensional. 

 

 

Figure 10. The Percentages of the Language Delay Problem on the New Taiwanese 

Children from Elementary Schools (MOE, 2005) 

  

 According to the MOE (2005), the new Taiwanese children’s language 

development was related to the Mandarin ability of their mothers. Because of their 

mothers’ low Mandarin ability, 24.1% of the new Taiwanese children had the 

language delay problem. The new Taiwanese children whose mothers had excellent 
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Mandarin ability tended to have low possibility. There were only 4.4% of them had 

such problem. It was 20% less than the ones whose mothers had low Mandarin ability.  

(See Figure 11). The new residents who had better Mandarin ability would lower the 

possibility of the language delay of their children. Likewise, Lin (1989) asserted that 

the children from the bilingual family tended to have a higher possibility to have 

language delay. The language delay could mainly attribute to three reasons. First, their 

parents only provided the daily supplies to their children rather than educating them 

appropriately. Second, the family of intermarriage tended to use more than two 

languages from two different language systems. Although this provided an 

opportunity for the children to learn more than two languages at the same time, this 

might confuse the children in their learning. Third, the children did not have much 

experience to do outdoor activities since their parents did not have time to take them 

out. These could affect their physical and psychological development.  

 

 

Figure 11. The Percentages of the Language Delay of the New Taiwanese Children 

Classified According to Their Mothers’ Mandarin Ability (MOE, 2005) 
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2.2.2 Learning Issues of the New Taiwanese Children  

Wu and Wu (2009) stated that the results of many studies showed that the new 

Taiwanese children had lower academic performance than the Taiwanese children due 

to the influences of their background of the family and their school (Ho, 2007; Lin, 

2003; Weng, 2004; Tsai, 2007; Hsieh, 2004, Chung, 2004). As Na (2007) reported, 

Colemen (1988) considered that the main variables which influenced the academic 

performance of a learner were family factor and learner’s personal factor. 

Nevertheless, according to Plowden Report (1967), the influence of the family on the 

students is more important than the school. Based on the data of the MOE (2004), the 

new Taiwanese children tended to have lower grade in mathematics than Mandarin 

subject. Many researchers consider that the learning of the new Taiwanese children is 

influenced by the factors of the following: their parents’ language ability (Wang, 2005; 

Lu, 2004; Lin; 2003; Wu, 2005; Chen, 2003; Chen, 2008; Huang, 2004; Hsueh, 2008; 

Liu, 2003; Tsai, 2006; Tsai, 2007; Hsieh, 2004), parents’ nationalities (Li, 2007; Lin, 

2003; Chen, 2005; Liang 2006; Liao, 2008), parents’ educational backgrounds (Chen, 

2007; Li, 2007; Huang, 2007; Lin, 2008;Chen 2008; Huang, 2008), the economic 

status of their parents (Wang, 2006; Wang, 2008; Na, 2007; Ho, 2008; Huo, 2006, Hsu, 

2008; Chen, 2005; Chen, 2007; Chen, 2006; Chen, 2007; Chang, 2007; Chang, 2007; 

Tsai, 2006; Tsai, 2007; Lu, 2004), the marriage status of parents (Chen, 2003; Yang, 

2005; Li, 2007), parents’ conception toward the learning (Lin, 2007, Yu, 2006; Chen, 

2005; Chiang, 2005, Liu, 2005; Su, 2006), and parents’ participation at the learning of 

the new Taiwanese children (Wang, 2005; Wu, 2006; Ko, 2006; Hsu, 2005; Wang, 

2005; Liu, 2007; Tsai, 2004; Tsai, 2006; Tsai, 2007). Though the researchers have 

only taken the aforementioned factors into consideration on the research of different 

subjects such as mathematics, Mandarin, arts, family reading activity, learning 

adjustment, academic performance, learning adaptation, learning achievement, 
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language delay, familial language environment, English literacy proficiency, 

educational expectation, and self-concept, the domain of the attitudes and motivation 

that the new Taiwanese children have toward the English learning still remained 

unknown. English is a global language. Due to the increasing number of the new 

Taiwanese children who will bring great influence on the Taiwanese society and the 

significance of English language, it is important to discover attitudes and motivation 

that the new Taiwanese children have toward English learning.  

 

2.3 English Learning Attitude  

According to the definition from the Random House dictionary (2009), the word 

“attitude” refers to the feelings, manners, or position that a person has toward an 

object. It is a tendency or thought in human mind. It is also a way that a person 

behaves or reacts to an object or event. Moreover, it is the way they see things from 

their viewpoint (Collins English Dictionary, 2003). An attitude is the evaluation of 

favorability or unfavorability of an object that a person has (Thurstone, 1928). Zanna 

and Rempel (1988) stated attitudes are evaluations which people judge it based on the 

beliefs, feelings, and the past behavior they have had. It is “a mental and neural state 

of readiness, organized through experiences, exerting a directive or dynamic influence 

upon the individual’s response to all objects and situations with which it is related” 

(Alloprt, 1935, p.810).  

The Attitude undoubtedly plays an important role on the learning, particularly on 

second language learning. Rosenberg and Hovland (1960) stated that the tripartite 

model of attitudes, which also called ABC model, consists of three important 

components. They are affective, behavioral and cognitive components. First, the 

affective component indicates the feelings and emotions that people have toward an 

object. Second, the behavioral component indicates the perceivable action that people 
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have toward the object. Third, the cognitive component is constructed by the 

evaluative beliefs and indicates the beliefs and knowledge that people have about the 

characteristics of the object.  

The results of some studies showed the importance of attitude on the learning. 

Jordan (1941) stated that attitudes toward subjects were significantly correlated with 

the grades. Therefore, learners’ attitudes could influence their grades, academic 

performance, and achievement. According to Tseng (2010), Martinez et al. (2008) 

reported that reading attitude could predict the achievement of reading. Raymond and 

Roberts (1983) asserted that there was a positive relationship between foreign 

language attitude and grades, reading and listening. Moreover, Jones (1950a, 1950b) 

found that the grade and parents’ linguistic background are correlated significantly 

with the attitude of a learner. In other words, learner’s attitude toward certain subject 

is related with their parents’ linguistic background and the grade. The parental 

variable plays an important role on the learning of the students’ attitude.  

 

2.4 Motivation in English Learning  

The issue of motivation has been treated as an important research topic for 

decades (Gardner & Lambert, 1972; Dörnyei, 1990, 1998; Crookes & Schmit, 1991; 

Deci and Ryan, 1985; Nicholls, 1989; Weiner, 1990; Yesim & Ali, 1999; Ellis, 1994; 

Gardner & Maclntyre, 1991; Dickinson et al., 1995; Belmechri & Hummel, 1998; 

Clément, Dörnyei & Noels, 1994; Oxford, 1993; Oxford & Shearin, 1994).                    

The word “motivation” is a term derived from the Latin verb movere which means to 

move. It is an inner force which makes one to complete a task or even to achieve a 

goal (Schunk, Pintrich & Meece, 2008). According to the Collins English Dictionary 

(2003), it is “an act or instance of motivating, a desire to do, or an interest or drive”. 

With the aspect of motivation in second language learning, Gardner (1985) defined it 
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as “the extent to which the individual works or strives to learn a language because of a 

desire to do so and the satisfaction experienced in this activity”. Brown (1994) alleged 

that motivation is “the extent to which you make choices about (a) a goal to pursue 

and (b) the effort you will devote to that pursuit” (p.34). Heckhausen (1991) stated 

that motivation is a goal-directed behavior. It plays a significant role in the second 

language learning (Dunkel, 1948). Moreover, it is a “complex concept” (Gardner, 

2001, p.6). Dunkel (1948) stated that the “kind” and the “intensity of motivation are 

two aspects of motivation. The former refers to the reasons and purposes to learn the 

language while the latter refers to the expended effort in the language learning. Keller 

(1983) states “Motivation refers to the choices people make as to what experiences or 

goals they will approach or avoid, and the degree of effort they will exert in this 

respect” (p.389). 

Gardner (1990) reported that motivation is the major determinant in the 

achievement of second language learning. It affects the level of competence of a 

learner when he learns a second language Therefore, the motivation in second 

language learning is an important variable affecting the attitude and integrativeness of 

second language learning. The socio-educational model of second language 

acquisition proposed by Gardner and Lambert (1972) shows that motivation is the 

most important component for the achievement of learners. It affects the 

integrativeness and learners’ attitudes toward the learning situation. Although the 

integrativeness and attitudes toward the learning situation could influence the 

achievement of learners, they need to function through the motivation. In another 

words, motivation is the major factor which is highly correlated with the achievement 

than the integrativeness and attitudes.  

According to Gardner (1985), motivation is comprised of the three important 

elements: first, the motivated learners show the consistency and persistent to expend 



 

41 
 

their efforts on the second language learning. Second, the motivated learners have a 

strong desire to achieve their goals. Third, the motivated learners enjoy and are 

content in the process of learning. In short, effort, desire, and positive affect are three 

major elements in this model. With the absence of any of the three, it is insufficient to 

describe it as motivation (Gardner, 2001). When learners are motivated, they usually 

could persist in their learning, have goals to achieve, have the desire to learn and 

acquire the knowledge in the related domain. They enjoy the process of learning and 

related activities. They learn from the success and failure, and become experienced to 

apply strategies for achieving their desire goals (Masgoret, 2003)  

 Motivation is highly correlated with attitudes in learners’ English learning. 

Echavez-Solano (2003) stated that learners’ achievement and acquisition of language 

were affected when they were not motivated. Suleiman (1993) reported that some 

Arabic students acted negatively on their English learning when they did not have 

motivation to learn English (Alshwiah, 2004). Therefore, motivation and attitudes are 

important on the English learning of learners. 

 

2.5 The Socio-Educational Model of Second Language Acquisition  

During the last decades, the issues of the relations between attitudes and 

motivation have become important. As Masgoret (2003) stated, many researchers 

have started to pay attention to variables of motivation, attitudes and integrativeness 

on the field of second language learning (Au, 1988; Clément, Dörnyei & Noels, 1994; 

Crookes & Schimidt, 1991; Dörnyei, 1990; Ellis, 1994). The idea of this model can 

traced back to the studies from Lambert (1955, 1956a, 1956b, 1956c). Lambert found 

a consistent finding from his investigation and concluded that a learner has to pass 

through barriers to develop their proficiency of second language. The easiest way is 

the vocabulary barrier, and the most difficult barrier is the cultural barrier. The former 
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involves the individual to develop their knowledge and use of the target language 

while the latter only skilled individual starts to use the target language like native 

speakers.  

Gardner and Lambert (1972) proposed an idea of integrative motive which 

consists of three important components. The first one is integrativeness, which is the 

level of the acceptance that a person has toward the community of the target language. 

It is measured by attitudes toward the community, their interests toward the language 

they learn, and degree of integrative orientation. This component is important since 

learning a second/foreign language requires learners to learn the sounds, order of the 

words, pronunciation, cognitive and behavioral feature of the culture (Masgoret, 2003; 

cf. Gardner, 1985). The second component is attitudes toward the learning situation. 

It was measured by the evaluation of the course that the learners take and the 

evaluation made by their teacher. The third component is motivation which indicates 

effort made during the process of learning, their desire to learn the language, and their 

attitudes of learning.  

Gardner and Smythe (1975) defined four categories of motivational 

characteristics in second language learning. They were: Group Specific Attitudes, 

Course Related Characteristics, Motivational indices, and Generalized Attitudes. Four 

years later, which was 1979, Gardner presented four segments as the modification of 

the socio-educational model. The four segments were Social Milieu, Individual 

Differences, Second Language Acquisition Contexts, and Outcomes. He suggested 

that attitudes influences motivation, which also influences achievement. Moreover, 

the achievement can be presented in the outcome of non-linguistic and linguistic. It 

also affects attitudes in the second language learning. In other words, “the attitudes 

and motivation influenced language achievement, which in turn had an influence on 

subsequent attitudes and motivation” (Gardner, 2001, p.4).  
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The most recent version of the socio-educational model was proposed by 

Gardner (2000). The model contains Integrativeness, Motivation, and Attitudes 

toward the Learning Situation, Language Aptitudes, and Language Achievement (See 

Figure 12). In this model, the integrativeness and attitudes toward the learning 

situation influence the motivation. Moreover, language achievement is affected by the 

motivation and language aptitude. 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 12. Socio-Educational Model (Gardner, 2001) 

Note. From “Integrative motivation and second language acquisition,” by Gardner, R. 

C. ,2001, In Z. Dornyei & R. Schmidt (Eds.), Motivation and second language 

acquisition, p. 1-19, Copyright 2001 by Honolulu, HI: The University of Hawaii, 

Second Language Teaching and Curriculum Center. 

 

 In the socio-educational model, Gardner (1985) proposed that “Integrativeness” 

and “Attitudes toward the Learning Situation” support learners’ motivation to learn a 

second language. However, the motivation variable is the most important and 
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influential one affecting the learning of a learner. Put differently, motivation has a 

direct influence on learner’s achievement of second language learning while the other 

class of variables, Integrativeness and Attitudes toward the Learning Situation, has 

indirect influence. The variables of Integrativeness and Attitudes toward the Learning 

Situation function through the motivation (Masgoret, 2003).  

 Gardner (1985a, 2000) states that Integrativess, Attitudes toward the Learning 

Situation, and Motivation, comprise “Integrative Motivation”. In 2001, he also 

reported that the concept of Integreativeness refers to a level of openness to the 

culture and ways of life of the community of the target language. It is an interest to 

get closer to that cultural group, to involve complete identification with its people, 

and even to withdraw from their original community. The variable integrativeness 

involves the emotional identification with the cultural group of the target language; 

therefore, it is assumed that the learners would behave positively to access the other 

community.    

 The variable of Attitudes toward the Learning Situation refers to the learners’ 

reaction toward any possible situation in which the language can be learned. The 

difference is that the motivated learners would behave more positively toward their 

attitudes than the unmotivated one.  

 The idea Motivation refers to “the driving force in any situation” (Gardner, 2001, 

p.6). In the socio-educational model, motivation is constituted of three elements. 

Firstly, the motivated learner makes their effort to learn the target language 

consistently and persistently. Secondly, the motivated learner has a strong desire to 

achieve their goal successfully. Thirdly, the motivated learner is content with the 

language tasks in their learning process. In short, motivation is comprised of effort, 

desire, and positive effect. With the absence of any one of these three elements, the 

learner can not be called as a motivated learner (Gardner, 2001). 
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 As Gardner (1985) proposed in the socio-educational model, both attitudes and 

motivation could influence the learner’s proficiency level in second language learning. 

Learner could choose an appropriate situation to improve their proficiency with a high 

level of integrative motivation. Positive attitudes toward the learning situation could 

lead learners to accept more actively language task and be willing to learn the target 

language. With high motivation, the learners can learn consistently and find their 

interest toward English learning. Since the number of the new Taiwanese children is 

increasing each year, it is necessary to investigate English learning situation they have. 

Therefore, the purposes of the present study is aimed at examining attitudes and 

motivation that the new Taiwanese children have toward English learning to discover 

possible variables, influences and consequence of their learning.  
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CHAPTER THREE 

 METHODOLOGY 

This chapter provides a detailed description of the methodology to conduct the 

present study. The background of the participants and the sampling criteria are 

introduced in the first section, followed by the description of the data collection 

procedure. Finally, the last section explains of data analysis procedure of the present 

study.  

 

3.1. Setting and Participants 

The present study recruited 5 new Taiwanese children (four males and one female) 

from a national junior high school in the northern part of Taiwan. Four of them were 

14 years old and were studying in the eighth grade while one was 13 years old and 

were studying in seventh grade. Their average age was 13.8 years old. Four of them 

had studied English for more than 5 years as the compulsory education while one had 

studied for 5 years. In the school, they all attended English class five hours weekly 

with tutorial class included, each class lasted for 45 minutes. The reasons why these 5 

participants were chosen in the present study attributed as the follows: firstly, they 

were new Taiwanese children. Secondly, all of their biological mothers were the new 

residents who got married with Taiwanese men. Finally, they were all attending 

English class in formal education for more than five years. These five participants 

were chosen according to the nationalities of their mothers.  

 

3.1.1 General Background Information of the New Taiwanese Children and Their 

Family 

The 5 new Taiwanese children were the children of the new residents who got 
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married with Taiwanese men. Their mothers came from Vietnam, Myanmar, and 

China, and two from Indonesia. The following is their background information. 

 

David
2
 

David was the son of a Chinese mother. According to the personal information 

provided by the Counselor’s Office of David’s school, his intellectual and moral 

education was excellent when he studied in the elementary school. He was a 

Discipline Leader in his class. Before entering the junior high school, he was the 

champion of writing contests, Math tournament, and won the first prize in the 

graduation of elementary school. He was a Service Chief and Class Secretary in his 

class when he studied in junior high school. His parents were the person who taught 

him on his study at after school. The persons knew him the best in his family were his 

parents. He has studied English since kindergartner. 

David’s father was seven years older than the mother. His educational level was 

vocational school. He worked as superintendent of an allograph company. David’s 

mother was also in vocational school level. She was a housewife who did the house 

chores in their family. The atmosphere of their family was considered very 

harmonious and democratic (See Table 3.1 to 3.4) 

 

Janice 

Janice was the daughter of a Myanmese mother. According to her personal 

information provided by the Counselor’s Office, her moral education was grade-A 

while the intellectual one was excellent when she studied in elementary school. She 

was a Class Secretary in the junior high school. The person who helped her on her 

learning at school was her father. Her mother was the person who knew best about her 

                                                      
2
 The names of the participants were pseudonyms which were used to protect their identity.  
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in her family. She has studied English since fourth grade. 

Janice’s father was one year older than the mother. His educational level was 

elementary school. He was a keeper of a breakfast shop. The educational background 

of Janice’s mother was also in the elementary school level. She was also the keeper of 

the breakfast shop. The atmosphere of their family was considered harmonious and 

democratic (See Table 3.1 to 3.4) 

 

Jacky 

Jacky was the son of a Vietnamese mother. Based on the information provided by 

the Counselor’s Office, he got excellent grade in his intellectual and moral education 

when he studied in elementary school. He was a Discipline Leader at that time. In the 

junior high school, he was working as an assistant for his History and Math teachers. 

Moreover, he was a Service Chief in his class. The person who taught him to study 

after school was the teachers from the cram school. The persons who knew him the 

best were his grandparents. He has studied English since third grade.  

Jacky’s father was fourteen years older than the mother. His education was in the 

senior high school level. He worked as a technician. Educational background of 

Jacky’s mother was elementary school. She worked as a goods inspector. The 

atmosphere of their family was considered harmonious and democratic. (See Table 3.1 

to 3.4) 

 

Richard  

Richard was the son of an Indonesian mother. According to the personal 

information provided by the Counselor’s Office, he got grade-A in both intellectual 

and moral education when he studied in elementary school. He was a Class Secretary 

in his class. The teachers of the cram school were the persons who taught him on his 
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learning after school. His mother was the one who knew best about him in the family. 

He has studied English since third grade. 

Richard’s father was two years older than the mother. His educational 

background was in the level of senior high school. He worked as a police officer. The 

mother’s educational background was also in senior high school level. She was an 

agent of human resource. The atmosphere of their family was considered democratic 

(See Table 3.1 to 3.4) 

 

Michael  

Michael was the son of an Indonesian mother. According to the personal 

information provided by the Counselor’s Office of his school, he got grade-B on 

intellectual education and grade-A in his moral education when he studied in 

elementary school. He got a prize of Social Service before entering the junior high 

school. He was an Activity Organizer when he studied in the junior high school. His 

older brother was the one who assisted him to study after school. He was also the one 

who knew best about him. Michael started to learn English in kindergartner; however, 

he restarted to learn it in the third grade. 

Michael’s father was four years older than the mother. His education level was 

junior high school. He worked as a transient. The mother was in junior high school 

level. She was a housewife who stayed at home to do the chores. The atmosphere of 

their family was considered democratic (See Table 20 to 23). 
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Table 20 

Background Information of the Participants 

 

Table 21 

Background Information of the Participants’ Parents 

 

 

  

 

 

 

Name Gender Grade Nationality of Their Mothers 

David Male 8 China 

Janice  Female  8 Myanmar  

Jacky Male 8 Vietnam 

Richard Male 8 Indonesia  

Michael Male 7 Indonesia  

 
Educational 

Background 
Age Career of Parents 

Name Father Mother Father Mother Father Mother 

David 
Vocational 

school 

Vocational 

school 
47 40 

Superintendent of an 

allograph company. 
Housewife  

Janice  
Elementary 

school 

Elementary 

school 
44 43 

Keeper of a  

breakfast shop 

Keeper of a 

breakfast shop 

Jacky 
Senior  

high school 

Elementary  

school 
44 31 Technician Goods inspector 

Richard 
Senior high 

school 

Senior high 

school 
52 50 Police officer 

Agent of human 

resource 

Michael 
Junior  

high school 

Junior  

high school 
47 43 Transient Housewife  
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Table 22 

Background Information of the Participants 

 

Table 23 

Background Information of the Participants 

 

3.2 Data Collection  

In order to obtain a holistic view of attitudes and motivation that the new 

 Elementary School 
Junior High 

School 

Name 
Intellectual 

Education 

Moral 

Education 
Duty Prizes Duty 

David A+ A+ 

Discipline 

Leader, Class 

Secretary 

The first place of : 

(1) the class  

(2) the writing contests 

(3) Math tournament 

Service Chief 

Janice A+ A None None Class Secretary 

Jacky A+ A+ 
Discipline 

Leader 
None 

Assistant of 

History and 

Math teachers; 

Service Chief 

Richard A A 
Class 

Secretary 
None None 

Michael B A None Social Service 
Activity 

Organizer 

Name 
The Person who Know 

Him/Her the Best 

The Person who Helped Him/Her 

on the Learning after School 

David Parents Parents, teachers 

Janice Mother Father 

Jacky Grandparents Teachers from the cram school 

Richard Mother Teachers from the cram school 

Michael Older brother Older brother 
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Taiwanese children have toward English learning, the present study collected data 

through multiple sources including questionnaire, classroom observations, interviews, 

documentary collection, and researcher’s reflective journals to increase reliability and 

validity of the research. 

 

3.2.1 Questionnaire 

There were two questionnaires applied in the present study to collect the data 

from the new Taiwanese children and their mothers. The first questionnaire
3
 related 

to the personal background information of the participants was designed and collected 

before the class observation and interview. The purpose of the questionnaire in the 

research was to obtain the general background information of the participants 

(Gillham, 2000). The questions in the questionnaire included two parts: (1) the 

participants’ personal background information, such as their name, gender, school, 

grade, the time they had spent on English learning, and whether they attended the 

cram school or not, and (2) their parents’ age, nationality, educational background, 

and career. 

 The second questionnaire
4
 applied to the new residents, the mothers of the 

participants, to collect the data about their general background information, 

educational background, mother tongue, Mandarin and English proficiency level, 

family economic status, their children’s English learning situation, their thoughts, 

expectation and participation on the English learning of their children.  

 

3.2.2 Class Observations  

Observation is to know and observe the outward behavior of the participant. 

                                                      
3
 The questionnaire was designed and constructed with reference to Wang (2008).  

4
 The questionnaire applied to the new residents was designed and constructed with reference to Wu 

(2009) and MOE (2005). 
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Through the use of the non-participant observations, the researcher will obtain a 

holistic view of the classroom activity and atmosphere to manage the observation 

properly (Gillham, 2000). During the observation, the participants’ behaviors in the 

class were video-recorded since such way could provide a chance to the researcher to 

observe and analyze repeatedly and to capture details which the researcher might not 

notice in the first time (Woods, 1996).  

In the present study, the class observations were conducted for one semester, 

which was sixteen weeks long, starting from March of 2010 to July of 2010. Each 

classroom observation took 45 minutes. The permission was obtained from the 

Director of Studies and the Principle before the data collection started. Since all the 

participants were in different class, they were observed periodically and biweekly in 

their English class. They were observed eight times during the semester. During the 

class observation, the participants’ behaviors were observed, video-recorded, and 

analyzed to gain a more valid and reliable finding.   

Taking note during the class observation was also done by the researcher to 

improve the quality of the observation (Gillham, 2000). In the note of the researcher, 

the information included subjective and descriptive information. The subjective 

information included the researcher’s questions that required the participants and their 

English teachers to clarify after the class. It also included researcher’s reflections 

before, during, and after the class observation. The descriptive information included 

information inside the classroom, such as the class activity, the classroom setting, the 

behavior of the participants, the activity that the participants did, the interaction 

between the participants and the English teachers and between the participants and the 

classmates. 
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3.2.3 Interview  

The interview is to collect the inner thoughts of the participants. It was 

considered to be a good way to investigate the beliefs, emotion, and thoughts of the 

participant (Nien, 2002). In order to gain a holistic view of the study, all the 

participants and the English teachers were interviewed. However, due to the low 

willingness of some new residents, only one was interviewed. Through the use of 

semi-structured interviews with a set of open-ended questions and post-observation 

interviews, a more comprehensive observation about the new Taiwanese children’s 

attitudes and motivation could be obtained. 

 

Semi-structured Interview  

In the present study, semi-structured interviews were employed as one of the 

research methods. It consisted of many open-ended questions that related to a specific 

topic that the researcher wanted to explore and investigate. It was conducted for 

collecting the perspectives and the concepts of the participants, their English teachers, 

and their mothers. With semi-structured interviews, the researcher prepared a set of 

questions to ask the interviewees and more questions may be generated during the 

interviews (Flick, 1998, p.76). The participants were interviewed one to three times 

during the semester for the researcher to gain a better understanding about their 

attitudes and motivation toward English learning. The English teachers were 

interviewed for understanding about the participants’ learning attitude and 

performance toward the English learning. The mother of a participant was also 

interviewed for a closer view about her thoughts toward the English learning situation 

of her children. Every interview was recorded.  
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Post-observation Interview  

The participants and the English teachers were interviewed after the class 

observation if time permitted. The post-observation interview was conducted 10 to 20 

minutes to clarify the questions that the researcher generated during or after the 

classroom observation. The English teachers were asked about the learning situation 

that the participants had, student-teacher interactions, the participants’ learning 

situation at home, and their learning performance. The participants were asked about 

their ways of learning, their thoughts about their English textbook, their feeling 

toward activities held by their teachers in the class. The purpose of the 

post-observation interview was to probe their thoughts and gain a more 

comprehensive view about their attitudes and motivation toward English learning. 

 

3.2.4 Documentary Collection  

In the collection of related documents, the primary sources were gathered, 

including their English textbooks, student exercise books, reference books, exam 

sheets as the primary sources for the researcher to analyze their attitude and degree of 

effort in order to gain a more comprehensive view about their English language 

learning. 

 

3.2.5 Researcher’s Reflective Journals  

Researcher’s reflective journals were applied as a record of (1) researcher’s 

extended questions for the post-observation interviews to the English teachers and the 

participants, (2) researcher’s thoughts about attitudes and motivation that the new 

Taiwanese children have toward English learning, and (3) the possible variables of the 

research. The researcher’s reflective journals were recorded after the classroom 

observations, interviews, and researcher’s notes.  
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3.3 Data Collection Procedure  

The present study was a qualitative research of attitudes and motivation that the 

new Taiwanese children have toward English learning. The data collection procedure 

of this study was as follows: 

 

Step One: The participants were found and selected in a junior high school of the 

northern part of Taiwan. Since the new Taiwanese children attending the 

English class as the compulsory education were not easy to get the contact with, 

the researcher firstly asked for help from her alma mater. After a clear 

explanation of the purpose of the research, the Dean of Students admitted to 

help the researcher immediately. Consent letters, which made by the researcher 

were sent to all the parents of the new Taiwanese children who studied in the 

seventh and eighth grade. Eighteen consent letters were signed and returned to 

their homeroom teacher to approve the research to be hold in their class. Then 

seven English teachers approved to participate in the study and signed a consent 

letter. After the data of the background of those new Taiwanese children who 

approved to participate was examined, some participants were excluded due to 

their same nationality or the biological mother was not a real new resident. Due 

to the criteria of sampling, five participants were selected at the end. 

 

Step Two: Two questionnaires were made. One was applied to collect the background 

information of the participants before the research was conducted in the class. 

The participants were asked to fill the questionnaire containing the questions 

about their name, age, gender, the time they had learned English language, and 

whether they were attending the cram school or not at that time. They were also 

asked to provide information of their parents’ age, nationality, educational 
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background, and the vocation. Another questionnaire was applied to collect 

personal background information from the new residents, the mothers of the 

participants. The questions were their Mandarin and English proficiency level, 

family economic status, their children’s English learning situation, their 

thoughts, expectation and assistance on the English learning of their children.  

 

Step Three: The class observations were hold biweekly in English class that the 

participants attended. Each observation lasted for one instruction period, which 

was 45 minutes. The classroom observations lasted for one semester which was 

4 months long. Every participant was observed eight times during the semester. 

A video recorder was set in the front of the classroom to video-record the 

participants’ behavior in English class. Their behaviors were video-recorded and 

observed in the English class to discover their attitudes and motivation toward 

English language learning.  

 

Step Four: The field notes were taken by the researcher during the classroom 

observation. Whenever the researcher observed in class, she took note to record 

the activities held in class, the teacher-student interaction, student-student 

interaction, participants’ reaction to the activities, and participants’ behavior in 

class. 

 

Step Five: The semi-structured interviews and post-observation interviews were hold 

by the researcher. The researcher prepared a set of open-ended questions to 

interview the participants, their English teachers and a new resident. The 

semi-structured interviews were hold in an appointed time after the negotiation 

with their homeroom teacher. Every participant was interviewed individually to 
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collect data about their attitudes, motivation, thoughts and beliefs toward 

English language. In order to know the beliefs toward the English language 

learning of the new residents, all the participants’ mothers were requested to fill 

in a questionnaire. A new resident, who was the mother of David, was also 

interviewed. The English teachers of the participants were also interviewed to 

collect the data about the learning attitudes and situation that the participants 

had in English. The participants and their English teachers were also 

interviewed after the class observation. They were asked to clarify attitudes and 

academic performance that the participants had toward English language 

learning. 

 

Step Six: The researcher made the reflective journals to record her reflection after 

each class observation and interview. Furthermore, the plans of the following 

stages of data collection were also noted in the journals. Some doubts were also 

noted in that journal for further clarification from the participants and their 

English teacher. 

 

The aforementioned steps of the present study were applied to gain a holistic 

view of attitudes and motivation that the new Taiwanese children had. Through the 

use of diverse data collection methods, the findings could be analyzed in a 

multifaceted way to ensure and strengthen the validity and reliability of the present 

study (See Figure 13). 
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Figure 13. The procedure of data collection 

 

3.4 Data Analysis   

Miles and Huberman (1994) defined a flow model which contained data 

reduction, data display, and conclusion drawing and verification (p.10-11) as “three 

concurrent flows of activities” in the qualitative data analysis. These three synchronal 

activities were explained as follows: 

Data reduction is the “process of selecting, focusing, simplifying, abstracting, 

and transforming” the data (Miles & Huberman, 1994, p.10). The collected data were 

sharpened, sorted, and discarded into a clear and organized data to answer the 

research questions. Through a way of such, the collected data was selected, abstracted, 
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and simplified to make the researcher draw the conclusion and the readers understand 

easily. 

 Data display is a way of showing the reduced data in an organized and 

understandable way in order to draw a conclusion from it. Charts, tables, and figures 

could facilitate the researcher to analyze and conclude. Miles and Huberman (1994) 

also claimed that a good display of the reduced data is the “major avenue to valid 

qualitative analysis” (p.11). With a well organized data display, the analysis of data 

could be made validly and successfully. 

Conclusion drawing and verification is the last analytical activity in the flow 

model suggested by the Miles and Humberman (1994). With an organized data display, 

the researcher drew, verified and maintained the preliminary conclusions of the 

regularities and the patterns of the collected data with openness before the researcher 

made the final conclusions (Miles & Humberman, 1994).   

Based on the flow model suggested, a chart about the personal information of the 

five new Taiwanese children was made. Then it was analyzed and compared to find 

out their similarities and differences. The behaviors of the five participants in the class 

were video-recorded and analyzed simultaneously. Meanwhile, a note was also taken 

by the researcher. Each observation was observed and analyzed several times to find 

general patterns of their behaviors. The researcher wrote down what she observed, 

and reflected on a journal to analyze. The recorded interviews of the participants, 

English teachers, and a new resident were listened repeatedly to obtain a holistic view 

of the study. Important findings were also written down simultaneously. The reflection 

was made based on the findings. The documentary analyses were made after each 

periodic collection of the primary sources of the participants. The general pattern and 

tendency about their English learning attitudes and motivation were made after the 

analyses of the collected data. All the data were analyzed repeatedly during the 
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process of the data collection. All the collected data, including the questionnaires, 

class observations, interviews, documentary collection, and reflective journals were 

reduced, and displayed. The conclusions were verified by the researcher to find 

patterns and variables of attitudes and motivation that the new Taiwanese children 

have toward English learning (See Figure 14). 

 

 

Figure 14. The procedure of data analysis (Miles and Huberman, 1994) 
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CHAPTER FOUR 

 FINDINGS 

The present study is aimed at investigating attitudes and motivation that the new 

Taiwanese children have toward their English learning. In this chapter, the findings of 

the present study are discussed and analyzed into cases separately, followed by the 

comparison of all the participants. In each case, the findings are presented in the 

sequence of the participants, the new residents, and their English teachers. The 

findings are mainly derived from (1) the questionnaires of participants and the new 

residents, (2) the observation of their English class, (3) interviews of participants, 

English teachers, and a new residents, (4) the documentary data, and (5) researcher’s 

reflective journal. With the considerable quantities of collected data, attitudes and 

motivation that the participants had toward English learning could be discovered 

validly. 

 

4.1 Findings of the Five New Taiwanese Children’s Cases 

This section is intended to report the findings of the attitudes and motivation that 

each participant had toward English learning. It begins with David’s case, followed by 

Janice, Jacky, Richard, and Michael. In each case, the collected data are presented in 

the sequence of the student interview, classroom observation, new resident’s 

questionnaire, English teacher’s interviews, documentary collection, and overall 

description.  

 

4.1.1 Case One David, the son of the New Resident from China  

The first case to be presented is David. The findings of his attitudes and 

motivation toward English learning are presented as follows. 
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Findings from Student Interviews and Post-Observation Interviews 

Attitudes and Motivation toward English Learning 

 David, the son of the new resident from China, reported that he had interests in 

learning English language. When David was in the kindergarten, his father was eager 

to teach him English. When David studied in the second grade of elementary school, 

he started to learn it as one of the school subjects. David reported that he enjoyed 

listening to English songs and English radio program when he had free time. He 

considered that learning English was very important since he could benefit from it in 

the future. As he emphasized:  

 

“Good English ability is the prerequisite of many good jobs. It is because many 

companies send their employees abroad to make business. For instance, the high 

technological industries always have such prerequisite. Therefore, I think 

English is very important”. (SID, 20100426) 

 

 David was self-demanding on his English tests. His expectation on his academic 

performance of English subject was high. He reported that he would only be satisfied 

with grades above 90 on English tests. If he got lower than 90 points, he would try to 

find out where problems were and solved them. His grades were always higher than 

90. 

David was active in learning English language. He studied English every day 

after he went home. He usually studied for fun rather than for the English tests. As he 

reported, he normally did his assignments one day before the due day. He always 

previewed and reviewed his English textbook before and after English class. When he 

got his assignments or tests back from his English teacher, he always corrected errors 

and found out reasons. Moreover, when he encountered some problems on English 
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subject, he would check his dictionary or ask his English teacher for clarification. If 

he encountered problems at home, he would ask his parents if they knew the answer. 

If his parents did not, he would search for it on the Internet.  

 

Generally, I would ask my English teacher to help me and explain it to me when 

I am at school. When I am at home, I would try to look up the words with 

dictionary. Sometimes, I would also ask my parents for help. Mostly I ask my 

mom. If I still can not find the solution, then I will try to find it from the Internet. 

(SID, 20100426) 

 

David considered that it was important to understand what his English teacher 

taught. However, he did not discuss questions with his classmates at school. As he 

reported, it was because most of the classmates who sat near him did not like to study 

or pay attention to the English teacher. Although he did not discuss with these 

classmates, he always knew the grammar rules when he was doing exercises. 

 

I never discuss with my classmates, because the classmates who sit nearby do 

not pay attention to the English teacher. (SID, 20100426) 

 

 Mostly, David was confident of his English performance. As he stated, he 

always felt confident when his English teacher asked him to answer questions in front 

of other classmates. He was not afraid to speak English in public. Moreover, he did 

not feel ashamed or embarrassed if he made mistakes or was `corrected by his English 

teacher in class. Likewise, He felt comfortable if his English teacher asked him to 

write sentences or paragraph in English. He performed those activities steadily. 

However, David felt nervous if he got a chance to speak with foreigners. He was also 

not confident to take the elementary level test of the GEPT
5
. Although his father 

encouraged him to take it, he still felt unprepared to take the test this year.  

                                                      
5
 General English Proficiency Test 
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 David could concentrate on his English learning when he was doing his English 

assignments and studied; however, sometimes he was distracted during the English 

class. As he reported, he could always concentrate easily on his assignments and the 

content of the English textbook. However, he sometimes was distracted by his 

classmates who talked to him or played with him during the English class. Sometimes, 

he was doing his own stuff rather than paying attention to his English teacher.  

 David reported that schools were the places where he learned English. He never 

attended the cram school when he was at elementary school or junior high school. He 

was taught by his parents and his English teachers. Although he never attended the 

cram school, his English academic performance was excellent.  

 

The Integrativeness toward English Learning 

In David’s viewpoint, English was a very important language since it was a 

language for people to communicate with foreigners. He would like to speak English 

fluently in order to make friend with foreigners.  

David had his personal perspectives toward English language and foreigners 

since they were seldom mentioned in the content of the English textbook. David 

stated that some intonations of English were strange. In his impression, foreigners 

were normally friendly and open-minded. As he stated, he dreamed to live in the 

United States of America (U.S.A.) since his childhood. He hoped to live abroad if he 

had a chance to do so. 

David participated in some activities which could enhance his English ability 

outside the school. Since he was a Christian, he went to a church where many foreign 

missionaries assembled. Most of them were from the U.S.A. They sometimes held a 

Winter Camp for children during the winter vacation. All the participants were 

requested to speak only English in the Winter Camp. As David reported, it was an 
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interesting experience for him. 

Languages and dialects that David could speak were Mandarin, English, 

Taiwanese, Fujian dialect and Southwestern Mandarin. As he reported, his father was 

from Ma Tzu; therefore, his father sometimes spoke Fujian dialect when 

communicating with his uncles and the family. His mother spoke Southwestern 

Mandarin when she communicated with her mother and sisters. David could speak a 

little bit of the aforementioned languages and dialects although his parents normally 

communicated with each other in Mandarin. David’s friends sometimes spoke 

Taiwanese to him; therefore, he understood a little. David stated that when he was a 

child, he sometimes lived in Taiwan and sometimes in China. Until David was four 

years old, his father decided to stay in Taiwan. Since then he seldom had a chance to 

visit his grandparents in China. Although David could speak many languages and 

dialects, he considered that English and Mandarin languages were the most important 

and essential languages in his future life.  

 

Parents’ Involvement and Perspectives toward English Learning 

David’s excellent English performance could attribute to the efforts made by his 

English teacher, himself, and particularly his parents. He considered that attitudes and 

perspectives that his parents had toward English learning were influential to his 

learning. His parents considered English was important and always helped him with 

his English learning. Whenever David encountered problems on his English learning, 

he could ask his parents if they were available or knew the answer. Moreover, his 

father always set him goals to work on. As David stated, he never though about taking 

the GEPT before his father suggested him to do so. The goal of passing it was a best 

example. 

Generally David’s parents helped him in different ways to enhance his English. 
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His father sometimes collected English handouts, rented English movies, or searched 

the English articles from the Internet for him. His father sometimes bought English 

books for him to read. Moreover, his mother ordered the English magazine to enhance 

his English.  

 

My parents always urge me to study more. They also give me some assistance 

on my English learning. My parents give me a chance to ask if I have questions. 

Sometimes, my dad finds the materials for me to study. For example, he 

searches the materials on the Internet and makes it into a handout for me to 

study. He also finds some movies for me to watch. My mom ordered the English 

magazines for me, like Studio Classroom. Now she does not, because there are 

many free resources on the Internet. (SID, 20100426) 

 

David’s parents cared about his English learning. They were interested in 

knowing what he had learned from the school. They also cared about the teaching 

progress of class. They sometimes asked David whether he encountered difficulties on 

English learning. They often participated actively in David’s English learning. 

 

Findings from Class Observation 

David was a concentrated student who had a higher English proficiency than his 

classmates. During the class observation, he mostly concentrated on the content of the 

English textbook. He read his English textbook and seldom raised his head to look at 

the English teacher or the blackboard. When his English teacher was reprimanding his 

classmates, he was always reading his English textbook rather than listen to it. He 

seldom wrote down the notes that the English teacher wrote on the blackboard 

although the whole class was asked to do so. When his English teacher was 

explaining the grammar, he read his textbook silently and listened. When the English 

teacher asked the whole class to repeat the content of the English textbook or the 
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vocabulary, he always followed her instruction.  

David was effective on doing his tasks. When he was checking answers of 

English tests, he could concentrate on correcting errors and listen to his English 

teacher. During the correction of tests, he checked answers rapidly. He often finished 

the correction while other classmates were still checking it. After the correction of 

tests, he sometimes asked his teacher for clarification. When the whole class was 

doing listening exercises, he did not write his answers immediately. He kept those 

answers in mind and wrote it rapidly after the whole section finished.  

David sometimes was distracted during the class period. Sometimes, he talked to 

classmates who sat near him before the English teacher started to teach the lesson. 

Since he had already known some parts of the content, he sometimes felt bored and 

played his pen or picked his ears in class. Sometimes, classmates who sat near him 

liked to initiate conversation in class. Instead of having a long talk, David always 

gave them a short response. However, they chatted frequently in class.  

  

Findings from the New Resident’s Questionnaire and Interview  

David’s mother, the new resident from China, had excellent Mandarin 

proficiency level; however, her English proficiency, in her viewpoint, was poor (See 

Table 24). Since she shared the same first language with Taiwanese, she did not attend 

any Mandarin Literacy class in Taiwan (See Table 25). As she reported, she graduated 

from a vocational school in China and had lived in Taiwan for 13 years. Moreover, 

she did not have difficulty in communicating with others. Generally, she talked to 

David in Mandarin.  
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Table 24 

The Self-Perceived English Proficiency Level of David’s Mother 

English Skill Proficiency Level 

Listening Poor 

Speaking Poor 

Reading Good 

Writing Poor 

 

Table 25 

The Self-Perceived Mandarin Proficiency Level of David’s Mother 

Mandarin Skills Proficiency Level 

Listening Excellent 

Speaking Excellent 

Reading Excellent 

Writing Excellent 

 

David’s mother reported that the economic status of their family was relatively 

well-off although David’s father was the only one who provided their family income. 

He worked as a superintendent in his own allograph company; therefore, their family 

did not have problem with their income. 

 

Learning Situation 

 David’s mother considered that David’s attitudes toward English language were 

good. As she stated, David was willing and active on learning English. Normally, he 

studied English for less than an hour every day after school. He sometimes did not 

review his homework after school since he liked to read novels and play games. As 

David’s mother stated, David did not have difficulty in English learning. He 

sometimes was anxious about his English assignments; however, he was confident 

with his English abilities.  



 

70 
 

David’s mother reported that David never attended the cram school. However, 

she stated that attending the cram school was a tendency in the society. As she stated, 

many children attended the cram school after school. She asserted that the cram 

school was helpful for children to expand their view and enhance their knowledge. 

 

Parents’ Expectation on the English Learning of Their Children  

David’s mother had high expectation on his English learning. She always 

requested David to perform perfectly in their class. She cared about David’s English 

grades. Sometimes, she requested him to get a better grade in English subject than 

other subjects. She always told him that English was very important in his future and 

requested him to learn more about foreign culture. However, she never asked him to 

participate in any English competition. Although David’s mother never asked him to 

speak English at home, she always asked him to study English harder after school. 

She hoped that David could study abroad in the future. 

 

Parents’ Participation on the English Learning of Their Children   

David’s mother sometimes participated in David’s English learning. His parents 

tutored him when he needed help with his assignments. As reported by David’s 

mother, she sometimes did David’s English assignments with David and taught him 

grammar and learning strategies. However, she seldom actively checked David’s 

English assignments. She never helped him to check his grammatical errors, to do the 

preview, or to do the review. Sometimes, she asked David whether he had difficulty in 

his English learning or not. When David encountered some problems in his English 

learning, she always helped him. If she could not solve the problem, she always tried 

to find her husband for help. Nevertheless, she seldom talked to David’s English 

teacher about his English learning. 
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 David’s mother sometimes created the learning atmosphere for David to learn 

English although she seldom spoke English at home. Sometimes, she ordered English 

magazines or bought English books for him to read. She usually registered the 

activities related to English for him to participate. The Winter Camp was one of the 

examples. 

As David’s mother reported, she encountered some difficulties in enhancing 

David’s writing and speaking skills. As she emphasized: 

 

“Generally, many English learning resources focus on listening and reading 

skills rather than speaking and writing skills. It is hard for children who did 

not attend the cram school to develop their speaking and writing skills. They 

could not find anyone to practice English conversation at home. Although they 

did some speaking and writing activities at school, they could not be corrected 

properly. Even some parents had certain level of English ability, they were 

uncertain about what they had learned. Moreover, they were afraid to misteach 

their children since they were taught in an old teaching way. There was a gap 

between the teachings of school and that of the cram school, particularly 

speaking and writing skills. Although the children had interest and talent in 

English learning, they could not escape from the destiny of being sent to the 

cram school.” (MID, 20100530)  

 

Findings from the English Teacher’s Interviews and Post-Observation 

Interviews 

David’s English teacher stated that David always got good grades in English 

subject. His performance on English subject was always excellent. Mostly he got 90 

to 100 points on the English tests. His ranks in class were mostly the highest (See 

Table 26). David’s English teacher asserted that David must have attended the cram 

school since his grades were always excellent.  
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Table 26 

David’s Academic Performance in English Subject 

Exam Grade Rank 

First 97 1/35 

Second 90 1/35 

Third 98 2/35 

 

David’s English teacher had never had the experience of teaching the new 

Taiwanese children before although she had taught English for more than twenty 

years. This was the first time that she taught the new Taiwanese children. She had two 

new Taiwanese children in her English class. As she stated, David was a mischievous 

but intelligent student. She reported that David had a high frequency of interaction 

with his classmates during class. As she stated, David’s learning environment at home 

was very good. However, she did not know whether his parents helped him with his 

English learning or not.  

 

Learning Situation 

David’s English teacher reported that David’s performance of English subject and 

attitudes toward English learning were excellent when she compared him with other 

classmates in the class (See Table 27). She considered that David was interested in 

English learning and his English abilities were good. Moreover, she reported that 

David’s best ability was listening, followed by reading, speaking, and writing (See 

Table 28). 
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Table 27 

The Level of David’s English Skills Graded By His English Teacher 

Skill Level 

Listening Excellent 

Speaking Good 

Reading Very Good 

Writing Very Good 

 

Table 28 

The Rank of David’s English Abilities from the Highest to the Lowest 

Rank English Ability 

1 Listening 

2 Reading 

3 Speaking 

4 Writing 

 

David’s English teacher stated that she never provided extra assistance to David. 

In her viewpoint, David was as normal as other students. She did not encounter any 

difficulty to teach him. As she stated, she held a neutral position on whether the 

school should provide extra assistance on the English learning of the new Taiwanese 

children or not.  

 

Findings from the Documentary Collection   

David’s English textbook was nearly blank since he seldom took note in class. 

He did not jot down any grammar rules or the meaning of vocabulary on it. He 

seldom underlined sentences or circled words even though his English teacher 

requested. However, he did his listening and writing exercises. Although some 

exercises were left as blanks, he completed most of it as a request from his English 

teacher. Mostly he got grade A in those exercises. In his student exercise book, he 
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finished all the exercises neatly and got excellent grades. He did not daub his English 

textbook or student exercise book. In English exams, he always got good grades. 

Normally, he got full points in sections of listening test, cloze test, multiple choice, 

filling the blank, matching, and restructuring the sentences. The translation section 

was somehow difficult for him since he made some mistakes in it. However, his grade 

was still high.  

 

Commentary on David’s Case: Overall Description 

David, the child of the new resident from China, was an active, smart, 

self-demanding, concentrated, confident, and motivated English learner. Generally, 

his attitudes toward English language were positive. He learned English for his 

interests rather than for English tests. Mostly he had already learned the content of the 

English textbook before his English teacher taught him in class. Although he never 

attended the cram school, his English grades and his academic performance were high 

and excellent. He considered that English was a very important language since it was 

a language for communicating with foreigners. His level of integrativeness toward the 

foreign culture and foreigners was higher than the other participants. He was 

interested in knowing foreign culture and had a dream to live in U.S.A. His excellent 

English academic performance could mainly attribute to efforts made by his parents 

although his English teacher and his efforts were also important. His parents assisted 

him and participated actively in his English learning. They had high expectation and 

great attribution on David’s English learning. Although David’s English teacher never 

had the experience of teaching the new Taiwanese children before, she did not 

encounter any difficulty when teaching David. She considered that David was as 

normal as other students; therefore, she did not give him any assistance on his English 

learning. 
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4.1.2 Case Two Janice, the Daughter of the New Resident from Myanmar 

The second case to be presented is Janice. The findings of her attitudes and 

motivation toward English learning are presented as follows. 

 

Findings from the Student Interviews and Post-Observation Interviews  

Attitudes and Motivation toward English learning 

Janice, the daughter of the new resident from Myanmar, reported that whether 

she liked English or not depended on the content of the English textbook. As she 

stated, she liked it only when she understood it well. She did not like it when it was 

too complicated. As she emphasized:  

 

Sometimes, I like it [English]. When I can do all the exercises, I like it. I do not 

like it when it is too complicated for me. It is because some grammar rules are 

too hard for me. (SIJN, 20100429) 

 

Janice believed that English was important and helpful in her life. As she stated, 

it was important since many managers liked to hire people who could speak English 

fluently. Moreover, she did not consider learning English was to time-wasting since 

she could benefit from it in the future. She also stated that English was helpful, 

especially when people went abroad. As she emphasized: 

 

English is very important. It is because when you go abroad, you will have to 

speak English. With high proficiency of English, you can find a good job easily. 

It is because many bosses prefer to hire people with good English abilities. 

(SIJN, 20100429) 

 

Janice had an excellent performance on English subject although she started her 

English learning later than other participants. She reported that she started to learn 
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English until the fourth grade of elementary school. Differing from other participants, 

she did not learn English when she was a kindergartner. However, her English 

academic performance was excellent.  

Janice had high self-expectation on her English learning; however, she was not 

confident of her performance of some English activities. She stated that she would 

only be satisfied with the grade above ninety. She would blame herself for obtaining 

lower grades. When she was asked to speak English or to read English texts in class, 

she always felt shy and was not confident. When she was asked to write sentences or 

paragraph in English at school, she sometimes did not feel nervous. It was because her 

English teacher normally would not ask them to write a long paragraph. Only teachers 

from the cram school would make her nervous since they often asked her to write a 

long paragraph.  

Janice sometimes was active in doing some English learning activities. She 

reported that she always actively jotted down important grammar rules explained by 

her English teacher during class. She always corrected mistakes she made on the 

English exercises and tests. However, she never previewed or reviewed her English 

textbook. Moreover, she studied English only when she needed to attend English class 

or to hand in her assignments. When she needed to do English assignments, she 

normally did it one day before the due day or during the weekdays.  

Janice was uncertain about her performance on English activities. She sometimes 

did not know how to do her English assignments or answer questions of the English 

tests. Even she sometimes did its correctly, she did it out of her intuition rather than 

her explicit knowledge. As she stated, she would understand it after her English 

teacher explained it. 

Janice was sometimes distracted easily, particularly when she was tired. 

Sometimes, she hoped that her English teacher could finish the class quickly when she 
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was bored with the content. However, she normally could concentrate on the content 

for a long time when she was not tired. When she was doing her assignments, she did 

not feel asleep. However, she listened to the music when she was doing it. As she 

stated, she did not want to be distracted by other persons when doing English 

assignments.  

When Janice encountered problems on English subject, she solved it in different 

ways depending on the environment she was in. As she stated, she asked her 

classmates who sat near her when she got problems at school. When she encountered 

problems at home, she would finish the rest of the work first. And then she would ask 

her classmates to help her when she went to school. If her classmates could not, she 

would ask for help from her English teacher. However, she seldom discussed her 

questions about English with her classmates at school. As she reported, they seldom 

discussed English together at school. Mostly she discussed with the classmates when 

she was in the cram school. When she encountered some words that she could not 

understand at home, she generally searched for the answer from her electronic 

dictionary or computer. She stated that she did not have older brothers or sisters to ask 

when she got problems at home. Moreover, her parents’ educational backgrounds 

were at the level of elementary school; therefore, she seldom asked for help from 

them.  

Janice’s self-expectation on English subject was high. As she stated, she would 

only be satisfied with grade above ninety. When she failed her test or got a low grade, 

she would feel nervous and blamed herself for the mistakes she made. 

Janice always attended the cram school after school since her parents and she 

considered that she needed extra guidance on her English. She reported that 

understanding the content of the English class was important. Nevertheless, English 

grammar was very difficult for her. She considered it was the most difficult part on 



 

78 
 

her English learning since she had to think and understand its usage before using it. 

Therefore, her parents sent her to the cram school to improve her English learning. 

Generally, she attended the cram school every day except Sunday. The cram school 

started from six to nine. However, English subject was only taught forty minutes in 

the cram school every day.  

Janice had a different feeling and viewpoint toward English learning of the cram 

school and school. Although she considered the English class of school and the cram 

school were both helpful on her English learning, she enjoyed the English class of the 

cram school more than the one from school. It was because the cram school taught 

more content than school. Moreover, the cram school always gave her a lot of 

vocabulary to study. Janice stated that she enjoyed memorizing the vocabulary. She 

considered that memorizing vocabulary was helpful to her English learning. She liked 

to compete with herself on the number of the vocabulary she could memorize. She 

reported that the English teacher from the cram school always encouraged her to learn 

more English and take the GEPT test. She did it this year; however, she failed the 

reading section since she was too nervous. Although she failed, she still believed that 

she could pass it next time. 

 

Integrativeness toward English Learning 

Janice’s level of integrativeness was medium. Mostly she acquired the 

knowledge of foreign culture from the cram school rather than the English class of 

school. As she stated, her English teacher of the cram school went abroad very often 

and he always enjoyed sharing his experience with them. Therefore, she felt 

interesting and would like to speak English fluently to communicate with foreigners. 

However, she was not sure about whether she would like to have many foreign friends 

or not since she would feel nervous to speak with foreigners. She would think of this 
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problem when it happened in her life.  

 Janice had a different impression on English language and expectation on foreign 

countries. Firstly, she reported that the intonations of English of different countries 

were hard to distinguish. She could not distinguish the American accent and British 

accent when she listened to it. Secondly, the appearance of foreigners was different 

from the Taiwanese. She reported that foreigners had different colors of eyes and 

skins, and this was special for her. Although they were different from Taiwanese, she 

still would like to make friends with them. If she had a chance to learn more about 

foreign culture, she would like to try it even she felt nervous about it. Moreover, she 

would like to be assimilated into foreign culture and their society. She was interested 

in their life style and tradition, particularly their food. She would also like to learn 

their language if she had an opportunity to live there. Although she could speak 

Mandarin, English, and Taiwanese, she still hoped that she could learn more 

languages. 

 

Parents’ Involvement and Perspectives toward English learning 

Although Janice considered that her English teachers were important to her 

English learning, her parents were also influential. She reported that her parents’ 

perspectives toward English influenced her since they often told her its importance 

and asked her to acquire a good grade. Although they urged her to study harder on 

English subject, they were not interested in knowing what she learned in her English 

class. She stated that her parents could not provide any assistance when she 

encountered problems on her English learning since they graduated from the 

elementary school. As she stated, she would be able to learn English quickly if her 

parents could speak English. As she emphasized: 
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My English proficiency is related to my parents. If my parents can speak 

English, then I can use English to communicate with them and learn it at the 

same time. (SIJN, 20100429) 

 

Findings from the Class Observations  

Janice’s academic performance on English subject and her attitudes toward 

English learning were excellent. She always concentrated on the content during 

English class. She always wrote down what her English teacher said about the 

grammar usages, vocabulary and translation on her English textbook. When her 

English teacher explained the content, she always paid attention to her and jotted 

down notes. She always followed her English teacher’s instruction to underline the 

important parts and circle words that she needed to pay attention to. When the whole 

class was requested to read the vocabulary or paragraphs aloud, she always did it as 

instructed. When the English teacher asked them to do the listening exercise, she 

always listened carefully and selected correct answers from the multiple choice 

section. Moreover, she always got high grades on English tests.  

Janice was very cooperative and always paid attention to activities held in class. 

She always finished tasks assigned by her English teacher and was seldom punished. 

When taking quizzes, she always concentrated on her paper and answered rapidly. 

After finishing the quiz, she usually took out her English book immediately to check 

whether her answers were correct or not. When the English teacher was checking 

answers with the whole class, she listened carefully to check and correct it. After 

corrections were made, she checked and read it again for clear understanding. If she 

still had doubts, then she would ask her English teacher for the clarification. When the 

whole class was chatting with the English teacher, Janice normally listened and 

smiled. She seldom participated in the conversation.  

Janice had to read the subtitle to understand better when a film was played to the 
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whole class to practice their listening. When Janice’s English teacher was playing the 

film to the class, Janice usually read the conversation of the film on her magazine 

rather than raise her head to look at it. She sometimes raised her head to glance at the 

film. Most of the time she kept her head down to read the lines. She was listening to 

the conversation of the film while reading the lines in her magazine. In order to 

understand it better, she relied on reading the words of the conversation rather than 

listening to the short talk of the conversation. She also took notes and underlined 

words that she considered important. She kept reading the conversation while her 

classmates were laughing.  

Janice frequently interacted with her classmates during the English class. 

However, mostly she did it when her English teacher was not explaining the content 

of the English textbook. She often turned to the back to talk with a classmate who sat 

behind her during class. Mostly she asked about English usages which her English 

teacher just mentioned. Sometimes, she checked the grammar rules that she just jotted 

down with classmates. When they checked answers, she always turned to the back to 

see whether her answers were correct or not. Although Janice seemed to interact with 

her classmate who sat behind her very often, mostly they only checked the answers 

rather than discussing it. Janice also often interacted with other classmates during the 

class period. Mostly they laughed and talked for a few seconds when the English 

teacher was not giving the lecture or was punishing other classmates. They seldom did 

this when the English teacher was explaining the content. Mostly they interacted for 

chatting rather than discussing English. Moreover, the interaction was mostly initiated 

by her classmates and lasted for few seconds.  

Janice sometimes was distracted easily in English class. When she was tired, she 

could not concentrate on the content. She sometimes tapped her fingers on the desk or 

cleaned her nails during the class period. Sometimes, she combed her hair or drank 
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water when the English teacher was explaining the content. Sometimes, she read her 

textbook when her English teacher talked about the English phonetics. When she was 

very tired, she laid her head on the desk and took the notes. Although she listened to 

her English teacher, she did not respond to her. However, the aforementioned seldom 

happened during English class.  

 

Findings from the New Resident’s Questionnaire  

Janice’s mother, the new resident from Myanmar, could speak Mandarin fluently 

(See Table 29) although her English was poor (See Table 30). She reported that she 

had lived in Taiwan for 25 years. She graduated from an elementary school of 

Myanmar. Her mother tongue was Yunnan language and her second language was 

Myanmese. Although she never attended Mandarin Literacy class in Taiwan, she 

always talked to Janice in Mandarin. 

 

Table 29 

The Self-Perceived Mandarin Proficiency Level of Janice’s Mother  

Mandarin Skills Proficiency Level 

Listening Excellent 

Speaking Excellent 

Reading Excellent 

Writing Excellent 
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Table 30 

The Self-Perceived English Proficiency Level of Janice’s Mother 

English Skills Proficiency Level 

Listening Poor 

Speaking Poor 

Reading Poor 

Writing Poor 

 

Janice’s mother considered that their economic status of their family was 

relatively well-off since she and her husband provided their family income. They 

worked in their own breakfast shop; therefore, they could send Janice to the cram 

school. 

 

Learning Situation 

Janice’s mother reported that Janice was mostly tutored by her English teacher of 

the cram school although she sometimes helped Janice on her English learning. 

Janice’s mother considered that Janice’s English learning attitudes were normally 

positive and active although she was neither satisfied nor unsatisfied on Janice’s 

performance of English subject. As she reported, Janice did not have difficulty in her 

English learning. She sometimes helped Janice solve the problems on her English 

learning. The frequency of helping Janice on her English learning was around 3 to 5 

times in one semester. She reported that Janice was sometimes anxious on the English 

assignments or activities assigned by her English teacher. She did not know whether 

Janice had confidence on the English learning or not since she did not participate 

actively on her English learning very often. Moreover, Janice’s mother stated that 

Janice normally studied English for less than one hour after school. Janice did not 

review very often since she liked to watch television.  
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The suggestion of attend the cram school made by Janice’s parents was important 

and helpful to Janice. They considered that Janice needed extra guidance on her 

English learning. Moreover, they believed that Janice benefited from attending the 

English class of the cram school. With the assistance from the cram school, Janice’s 

English grades had greatly improved. In other words, the cram school was necessary 

for Janice.  

 

Parents’ Expectation on the English Learning of Their Children  

Janice’s mother had high expectation on Janice’s English learning. According to 

Janice’s mother, she sometimes cared about the grades that Janice got on English 

subject. Although she never requested Janice to get a better English grade than other 

classmates, she sometimes asked her to get a better grade on English subject than 

other subjects. She usually told Janice that English was an important subject and it 

was important for Janice’s future. Sometimes, she asked Janice to study English after 

school and usually requested her to know more about foreign culture. Moreover, she 

sometimes asked her to participate in English competition to enhance and practice her 

English. Although she never asked her to speak in English in her daily life, she still 

hoped that one day Janice could study abroad.  

 

Parents’ Participation on the English Learning of Their Children   

Janice’s mother seldom actively participated in Janice’s English learning. She 

reported that she never read English books with her or actively helped her with the 

review or preview of English assignments. She never taught Janice any learning 

strategies to learn English or actively asked her about the learning difficulties she 

encountered on English subject. If Janice encountered some problems on English 

learning, she seldom tried to find solution for her. However, she often tried to find a 
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chance to talk with her English teacher about Janice learning. Although Janice’s 

mother sometimes actively checked her English assignments, she never created the 

environment for Janice to speak English at home or spoke English at home with 

Janice. She never ordered the English magazine for her to read or helped her to 

prepare the English tests. However, she sometimes arranged some English summer 

camps for Janice to improve her English skills. 

 

Findings from the English Teacher’s Interview and Post-Observation Interview 

Janice’s English teacher stated that Janice was an introvert, shy, quiet, and 

hard-working student who always performed very well in class. She stated that when 

compared with other classmates, Janice’s attitudes toward English subject were 

excellent, and she always showed high level of interest on English learning. She was 

very shy and quiet; therefore, she seldom talked or interacted with other classmates 

during the English class. She stated that Janice was the third new Taiwanese child she 

had ever taught during her seven years of teaching career. She also reported that 

Janice’s learning environment at home was very good for her to study concentrately. 

Moreover, Janice’s parents helped her and cared about her English learning. She 

stated that Janice’s grades on English subject were always excellent in her class (See 

Table 31). Janice had the ability to learn English since Janice’s English skills were 

generally excellent (See Table 32). Janice’s English teacher considered that Janice 

was good at reading, followed by the listening, writing, and then speaking (See Table 

33).  
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Table 31 

Janice’s Academic Performance on English Subject 

Exam Grade Rank 

First 87 9/35 

Second 91 5/35 

Third 94 8/35 

 

Table 32 

The Level of Janice’s English Skills Graded by Her English Teacher 

Skill Level 

Listening Excellent 

Speaking Very good 

Reading Excellent 

Writing Excellent 

 

Table 33 

The Rank of Janice’s English Abilities from the Highest to the Lowest 

Rank English Ability 

1 Reading  

2 Listening 

3 Writing  

4 Speaking 

 

 Janice’s English teacher stated that she never gave Janice extra assistance on 

her English learning since her English grade was excellent. She considered that Janice 

did not have any problems on her English learning; therefore, she did not offer Janice 

extra assistance. When she taught Janice, she did not encounter any difficulty. She 

also reported that their school did not offer any extra English class for the new 

Taiwanese children. Moreover, she held a neutral position on whether their school 

should hold one or not.  
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Findings from the Documentary Collection 

Janice was a hard-working learner who always concentrated on taking notes 

during English class. Janice wrote many vocabulary and grammar usages on her 

English textbook and reference book. However, they were very neat. She wrote the 

important grammar structures of a lesson on the content chart. She also wrote the 

vocabulary which was not included in the vocabulary list of the lesson. She wrote 

down tenses and usage of certain words which she needed to pay attention to. She also 

underlined some sentences with its translation aside. Moreover, she circled 

prepositions and words she needed to be careful with different colors. She also noted 

the forms of the adjectives and the tenses of the verbs. She did all the exercises and 

always answered questions of exercises correctly. She always corrected the mistakes 

she made. She also wrote some grammar usages next to the question and the meaning 

next to the vocabulary that she did not know. 

Janice was hard-working on doing her English student book and cared about her 

performance. She recorded all the grades of writing and listening exercises on a chart. 

She always answered questions correctly and corrected the mistakes she made. 

Moreover, she noted the grammatical usage and the forms of the word in Mandarin 

next to it. Although her workbook was neat, she sometimes daubed it. 

 

Commentary on Janice’s Case: Overall Description 

Janice, the daughter of the new resident from Myanmar, was an active, 

hard-working and self-demanding English learner; however, she sometimes was not 

confident on performing some English activities. Her attitudes toward English were 

normally positive and the level of motivation was medium. She considered learning 

English was important for her future. Moreover, she was willing to make friends with 

foreigners and to learn more about foreign culture and tradition. Janice’s parents 
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seldom actively participated in her English learning although they told her the 

importance of learning English. Due to the low educational background of her parents, 

the teacher from the cram school was the one who helped her with her English 

learning. Janice’s English teacher did not encounter any difficulties when teaching her. 

Since her grades of English tests were very high, Janice’s English teacher did not give 

her any assistance on her English learning. 

 

4.1.3 Case Three Jacky, the Son of the New Resident from Vietnam 

The third case to be presented is Jacky. The findings of his attitudes and 

motivation toward English learning are presented as follows. 

 

Findings from Student Interviews and Post-Observation Interviews 

Attitudes and Motivation toward English Learning 

Jacky, the son of a Vietnamese mother, was a multilingual. He started to learn 

English when he studied in kindergarten. He restarted to learn it in the third grade of 

elementary school. As he stated, he could speak Mandarin, Taiwanese, English, and 

Japanese. His grandfather taught him Japanese since his grandparents took care of 

him. Although he could speak four languages, he still hoped that he could speak more 

languages.  

Jacky considered that Mandarin was more important than English and 

Mathematics although he could benefit from English in the future. In his viewpoint, if 

he could speak English very well, he could communicate and make business with 

foreigners without obstacles. Therefore, learning English was not wasting his time. As 

he emphasized: 

 

I think English is not that important for me. I think Mandarin subject is the most 
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important subject. English subject would be the second while the Math comes 

as the third. To state its [English] importance, I would say it might help me 

communicate with foreigners and make business with them in the future (SIJ, 

20100420) 

 

Jacky was interested in English learning and sometimes was active to learn it. He 

normally studied English before he went to bed. During the English class, he always 

jotted down what his English teacher said. Moreover, he always corrected mistakes he 

made on the English student book and tests. However, when he needed to do English 

assignments, he usually finished it one day before the due day. He seldom previewed 

or reviewed his English textbook and assignments.  

As Jacky stated, he always asked for clarification when encountering problems. 

When he encountered problems at home, he would clarify his doubts by asking his 

classmates the next day. He always discussed with his classmates during the English 

class. He considered that understanding the content of the English class was important; 

therefore, he would ask his classmates for help. If his classmates could not help him, 

he would turn to his English teacher.  

Jacky was a concentrated English learner. When he studied at home, he always 

concentrated on his English assignments and never felt sleepy. He always tried to 

finish it quickly. When he was in class, he always concentrated on the content of 

English textbook for a whole class period and would not be distracted easily. When 

his English teacher was giving the lecture, he always patiently listened till the bell 

rang.  

Jacky was confident on his English skills and was somehow self-demanding in 

his English tests. As he stated, he was not afraid to speak English or be corrected by 

his English teacher in the class. He did not feel the pressure of writing sentences or 
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paragraphs when he was asked to do so. He also reported that he would only be 

satisfied with grades above 80 on his English tests. 

In Jacky’s viewpoint, English grammar was the most difficult part which he 

needed assistance from others. Sometimes, he did not understand it well during the 

class. Moreover, he did not understand it sometimes even he had answered it correctly 

on the English tests.  

Jacky considered that the English class of the cram school was more helpful than 

the one from school. In his viewpoint, English class of the cram school was more 

helpful since teachers explained more grammar usages than his English teacher from 

school. However, Jacky enjoyed both class of the cram school and school. 

 

Integrativeness toward English learning 

Jacky considered that learning English was important since he could know more 

about foreigners and their culture. In his impression, foreigners were kind. He would 

like to speak English fluently in order to communicate and make friends with them. 

However, he stated that he would feel nervous if he spoke to them. He also reported 

that he could learn the knowledge about foreign cultures from the English class. He 

would like to know more about their language and to be assimilated into their culture 

when he got a chance. However, he did not have much expectation on it and was not 

active to know or discover it. 

 

Parents’ Involvement and Perspective toward English Learning 

The involvement of Jacky’s parents was low although they considered English 

was important. According to Jacky, his academic achievement on English subject was 

not related to his parents although they encouraged him to try his best to study. They 

considered that learning English was important; however, they never urged him to 
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study English or helped him with his English learning. Moreover, they did not even 

have interest to know what Jacky had learned at school. In his viewpoint, his 

achievement of English learning was related to his English teacher rather than to his 

parents. His English teacher was the one who had great influence on his English 

learning since his English teacher was the one who taught him English.  

 

Findings from Class Observations  

Jacky’s attitudes toward English language during the class were normally 

positive. He always concentrated on what his English teacher said during the class 

period and followed her instruction to do exercises. He always wrote down grammar 

usages, vocabulary, the part of speech of a word, and verbal phrases on his English 

textbook. He underlined sentences that he needed to pay attention to and wrote its 

translation next to it. He also circled words which he needed to be careful with. When 

his English teacher wrote sentences or the grammar rules on the blackboard, he 

always copied it on his English textbook. However, he sometimes just read the 

content even his English teacher asked every one to underline certain sentences. When 

checking answers of the English tests, Jacky always paid attention to the explanation 

of his English teacher and checked it quickly. When Jacky’s English teacher asked 

questions to other classmates, he always paid attention on what they said. However, 

Jacky sometimes was distracted during the English class. Sometimes, he did not listen 

to his English teacher when she was giving the lecture. He sometimes played his pen 

or his liquid paper. He did not write any note or check any answer since he did not 

pay attention. However, this often only lasted for a few seconds and seldom 

happened. 

Jacky was always cooperative in English class since he usually followed the 

instruction of his English teacher. When his English teacher asked the whole class to 
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take out their English textbook or reference book, he always took it out quickly. When 

his English teacher asked questions to the whole class, he sometimes raised his hand 

immediately and responded to it actively. He always read paragraphs and vocabulary 

loudly with the whole class as his English teacher requested. He also responded 

questions with his classmates when the English teacher asked the whole class to 

answer. He always paid attention to his English teacher even when they were chatting. 

He always smiled happily with his classmates and sat silently to listen. When Jacky 

was asked to stand up and make a complete sentence as the pattern requested by his 

English teacher, he could respond it correctly. Although he did not pronounce some 

words correctly, the sentence he made was correct.  

Jacky sometimes interacted with his classmates who sat nearby during the class 

period although the interaction was mostly initiated by his classmates. Sometimes, his 

classmate talked to him actively and showed a piece of paper to him during the class. 

They often talked for a few second and smiled. Mostly they talked when the English 

teacher was not giving the lecture. Sometimes, they talked when they waited in turn to 

take their paper back from their English teacher. They sometimes talked when the 

English teacher was discussing with the class about the school activities or things 

which were not related to the content of their book. Jacky always interacted more with 

boys than with girls. Sometimes, he just glanced at the book of a girl who sat behind 

him rather than had a short talk with her. When he sat near other masculine classmates, 

he had more interaction during the class period.  

Jacky normally got high grades on the vocabulary tests; however, he got low 

grades on quizzes and exams. He usually got high grades on the vocabulary tests since 

he prepared for it as his English teacher requested. The students who did not pass the 

vocabulary tests were normally punished by the English teacher. Therefore, he often 

got full points on it. However, his grades on quizzes and exams were generally lower 
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than the vocabulary tests since it included the multiple choice items, cloze tests, and 

translations. It seemed that these sections were difficult for Jacky to answer correctly. 

Sometimes, he was punished for grades he got on those tests. 

Jacky seemed uncertain when doing some activities in English class. When 

taking the English tests, he mostly could concentrate on it; however, he sometimes 

answered questions with hesitation. He seemed uncertain about it and had to think for 

a while before writing slowly on it. He seemed tired and yawned many times when 

taking quiz. When the test finished, he took out his English book immediately to 

check whether the answers he wrote were correct or not. Sometimes, he also did the 

exercise with the hesitation. Instead of answering questions rapidly, he was reading it 

and waiting the school bell rang. When the bell rang, he closed his book immediately 

and put it in his bag. 

 

Findings from the New Residents’ Questionnaire  

Jacky’s mother, a new resident from Vietnam, considered that her Mandarin 

proficiency and English proficiency were generally poor (See Table 34 and Table 35). 

She reported that she graduated from elementary school in Vietnam and had lived in 

Taiwan for thirteen years. Her first language was Vietnamese, her second language 

was Mandarin, and her third language was Taiwanese. Generally, she spoke Mandarin 

and Taiwanese to Jacky. Due to her low level of Mandarin, she attended the Mandarin 

Literacy class in Taiwan for three years.  
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Table 34 

The Self-Perceived English Proficiency Level of Jacky’s Mother 

English Skills Proficiency Level 

Listening Bad 

Speaking Poor 

Reading Poor 

Writing Poor 

 

Table 35 

The Self-Perceived Mandarin Proficiency Level of Jacky’s Mother 

Mandarin Skills Proficiency Level 

Listening Good 

Speaking Poor 

Reading Poor 

Writing Poor 

 

Jacky’s mother considered that the economic status of their family was poor 

although her husband and her provided the income to support their family. Jacky’s 

father worked as a technician while his mother was a goods inspector. Their family 

was not rich; therefore, Jacky sometimes had to help his mother to take care of his 

sibling. 

 

Learning Situation 

Jacky’s mother considered that Jacky’s attitudes toward English language were 

positive. She reported that Jacky had interest in English learning since he sometimes 

studied English actively. However, she was not sure whether Jacky encountered 

problems on English subject or not since she never helped him with it. She seldom 

discussed with Jacky about his English assignments. As she described, she generally 

only discussed 1 to 2 times in one semester. She did not know whether Jacky had 



 

95 
 

confidence on it or not although he sometimes was anxious on English subject. She 

stated that Jacky normally studied English for less than one hour every day after 

school without anyone’s assistance. Jacky sometimes did not have time to study 

English at home since he liked to read novels and had to take care of his younger 

sister.  

As Jacky’s mother reported, Jacky did not attend the cram school. However, he 

was suggested by his aunt to attend it before. Due to the need to reinforce Jacky’s 

English, he was sent to the cram school when he studied at elementary school. 

Although the cram school could somehow give the assistance on Jacky’s English 

learning, the fee brought burden to their family. 

 

Parents’ Expectation on the English Learning of Their Children  

The expectation of Jacky’s mother on his English learning was low. She reported 

that she did not request Jacky to perform excellently in his English class. She 

sometimes cared about Jacky’s grades on English subject; however, she never asked 

Jacky to perform better on English subject than other subjects. She sometimes 

reminded him of the importance of English subject and its use in his future and asked 

him to know more about foreign culture. Although she sometimes hoped that Jacky 

could study abroad in the future, she never arranged extra English learning activity for 

Jacky after school or asked him to participate in any English competition. Moreover, 

she never requested him to practice his English speaking in his daily life. 

 

Parents’ Participation on the English Learning of Their Children   

Jacky’s mother seldom participated or helped Jacky to learn English. As she 

described, she never read English book or magazine with him or taught him strategies 

to learn English. She never helped him preview or review the content or to make 



 

96 
 

correction on his English tests. Sometimes, she checked Jacky’s English assignments 

actively and asked him whether he encountered problems on his English subject or 

not. And then she tried to help Jacky solve the problem. However, she never created 

any learning opportunities for Jacky to learn English or the atmosphere for him to 

speak English at home. She never ordered any English books or magazines for him to 

read or arranged English learning activity for him to participate in during the vacation. 

Moreover, she never tried to find a chance to communicate with his English teacher.  

 

Findings from the English Teacher’s Interviews and Post-Observation 

Interviews 

Jacky’s English teacher stated that she had taught English for three years; 

however, she had never taught any new Taiwanese children before. This was the first 

time she taught a new Taiwanese child. She stated that she could not discern Jacky as 

a new Taiwanese child from his appearance or the frequent interaction between Jacky 

and his classmates. She stated that she did not know whether Jacky’s parents helped 

him on his English learning or if they cared about it or not. She did not know whether 

his parents provided him an appropriate learning environment at home or not. She 

reported that Jacky’s English grades were not very high and were normally around 50 

to 70. His rank in class was in the middle (See Table 36).  

  

Table 36 

Jacky’s Academic Performance on English Subject 

Exam Grade Rank 

First 65 25/35 

Second 53 27/35 

Third 74 15/35 
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Learning Situation 

Jacky’s English teacher stated that Jacky’s attitudes toward English learning were 

generally positive. She considered that Jacky’s English skills were generally good 

(See Table 37). Nevertheless, when comparing Jacky’s English learning ability with 

other classmates, his ability was bad, particularly on the writing (See Table 38).  

  

Table 37 

The Level of Jacky’s English Skills Graded by His English Teacher 

Skill Level 

Listening Very Good  

Speaking Good 

Reading Good 

Writing Good 

 

Table 38 

The Rank of Jacky’s English Abilities from the Highest to the Lowest 

Rank English Ability 

1 Listening  

2 Speaking 

3 Reading 

4 Writing 

 

Jacky’s English teacher did not actively provide Jacky extra assistance on his 

English subject. She helped him only when he asked questions actively. As she stated, 

she encountered some problems when teaching Jacky. When she explained grammar 

and the content of the English textbook, Jacky could not understand it immediately as 

other classmates. She considered that this might attribute to Jacky’s Mandarin 

proficiency level and comprehension. Although she considered that Jacky had such a 

problem, she held a neutral position and did not have any comments on whether the 
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school should hold an extra English assistance class for the new Taiwanese children or 

not.  

 

Finding from the Documentary Collection  

Jacky was a concentrated and hard-working student in learning English. He 

wrote many grammar rules on his English textbook and jotted down the verbal 

phrases or preposition usages which he should pay attention to. He underlined 

sentences as the pattern which he should memorize. He also circled prepositions 

which he should be careful with and wrote down the extra vocabulary which was not 

included in the vocabulary list of that lesson. Moreover, he wrote some extra 

sentences on his textbook as supplement and the translation of some words. Generally, 

the grades he got on his student book were good. He completed many exercises on his 

English textbook and made some corrections. He also stapled translation quizzes on 

his textbook as his English teacher requested. However, he sometimes daubed his 

English textbook. Mostly, he got good grades on his vocabulary test. However, he 

sometimes seemed not to be well prepared since some of his vocabulary tests were 

around 50. He made some mistakes on the spelling, and he did not do the translation 

section of the tests.  

 

Commentary on Jacky’s Case: Overall Description 

Jacky, the son of a new resident from Vietnam, was interested in learning English. 

Generally his attitudes toward English were positive and his level of motivation was 

medium. As he stated, English was not the most important subject for him although he 

considered English was important for his future. He was very cooperative, confident, 

concentrated and sometimes active on English learning. His grades on English tests 

were medium. He had good interaction with his classmates although most of the time 
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he interacted with boys more than girls. Jacky was positive and open-minded to the 

foreign culture. However, he did not have much expectation on knowing more about 

foreign cultures and tradition. Jacky’s mother did not have much expectation and 

participation on Jacky’s English learning. Jacky’s parents never helped him on his 

English although they encouraged him to learn more. They did not have the interest of 

knowing what Jacky had learned in his English class. Moreover, they never created 

the atmosphere or provided him a chance to enhance his English abilities. Jacky’s 

English teacher stated that Jacky’s English learning ability was bad. She reported that 

Jacky seemed to have some Mandarin comprehension problems, particularly when 

she was explaining the structures of grammar. However, she did not provide any help 

unless Jacky asked questions actively. She did not know much about the real learning 

situation that Jacky had at home.  

 

4.1.4 Case Four- Richard, the Son of the New Resident from Indonesia 

The fourth case to be presented is Richard. The findings of his attitudes and 

motivation toward English learning are presented as follows. 

 

Findings from Student Interviews and Post-Observation Interviews 

Attitudes and Motivation toward English Learning 

Richard, the son of a new resident from Indonesia, was not very interested in 

learning English. He reported that he started to learn English in kindergarten when he 

was six years old; however, he restarted to learn it until the third grade of elementary 

school. He felt that learning English was much easier because he did not have to 

memorize many things. He considered that English was important since it was the 

easiest subject and that students should be able to handle it in The Basic Competence 

Test for Junior High School Students. Moreover, he might benefit from being capable 
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of communicating in English in his future career. He considered that learning English 

was not time-wasting. As he emphasized: 

 

I personally consider that English is important. It is because it is the easiest 

subject in The Basic Competence Test for Junior High School Students, and I 

have to take the chance to handle it. To talk about the importance of English in 

my future, I do not have any ideas about this actually. Maybe I can find a job 

easier if I want to be hired. (SIR, 20100423) 

 

Richard was always concentrated when studying English. He reported that he 

always concentrated on the content of his English textbook. He always wrote down 

what his English teacher said during the class. As he described, he could concentrated 

for 45 minutes in English class without feeling bored or being distracted.                                                       

He also always concentrated on his English assignments and tried to finish it in the 

shortest period of time. As he reported, he did his assignments at home or sometimes 

did it before the class started. Mostly, he did it at home. He did not care whether he 

made mistakes in the exercises or not since he always corrected it. When studying 

English, he did not feel bored or asleep. 

Richard was a test-oriented English learner who only studied for tests. He 

reported that English was important since The Basic Competences Test was the easier 

subject for students to memorize and obtain a good grade. He only memorized the 

content of his English textbook since questions on that test all came from his English 

textbooks. He normally only studied before the English tests since his English teacher 

always gave them a quiz in the following class. As he reported, he seldom previewed 

or reviewed his English.  

Richard was an inactive English learner who never asked his English teacher or 

his classmates’ questions. As he stated, he always encountered problems when doing 
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exercises, particularly in the translation section. When he encountered problems in his 

assignment, he sometimes left it as blank first. And then he completed it when his 

English teacher explained it and checked answers with the whole class. Therefore, he 

never asked his English teacher questions. Besides, he usually did questions correctly 

even he did not understand.  

Richard sometimes was confident of his English skills. During the English class, 

he did not feel shy when his English teacher asked him to answer questions. He was 

not afraid to speak English in public. However, he was not confident and felt stressed 

when his English teacher requested him to write some English sentences or 

paragraphs since he seldom practiced it.  

Richard’s level of self-expectation was medium. He reported that he would only 

be satisfied with grades around 70 to 80 points in English tests. He considered that 60 

points on the English tests was not good enough. When Richard got low grades on the 

English tests, he studied harder to improve it. 

Instead of having assistance from his parents, Richard was suggested by his 

mother to attend the cram school. Although he did not like to go to the cram school 

and always felt sleepy, he still had to attend the two English classes there weekly. 

Richard reported that he liked the English class of his school more than the one from 

the cram school. He complained that mostly the handouts provided by the cram school 

were useless since those questions never appeared in the exams. Therefore, he 

considered that English class of the school was more helpful than the one from the 

cram school. 

 

Integrativeness toward English Learning 

Richard was not eager to know foreign culture and foreigners although he 

considered the English class of school did not provide enough information about them. 
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As he stated, he believed that learning English was important since he could 

communicate with foreigners in English. However, he only wanted to make friends 

with them rather than knowing their culture, food, or tradition. He also did not hope to 

speak fluent English with foreigners since he did not have any interests to speak to 

them. He considered that foreigners did not have any differences from other people; 

nevertheless, he would feel nervous and not be able to speak fluently when talking to 

them.  

Richard had higher interests in living in the U.S.A. rather than the hometown of 

his mother. Richard had been to Thailand, Singapore, and Indonesia. He had used to 

the life of travelling to different places. The place where he visited frequently was the 

hometown of his mother. He reported that he did not like to visit there since some of 

the Indonesians looked like savages and spoke rudely. He preferred to visit and stay in 

the U.S.A. He hoped that he could go to Wall Street in the future since he was 

interested in business.  

Richard only spoke the official language of the region where he stayed. He stated 

that he could speak Mandarin, English, and Indonesian. However, he preferred to 

speak English in the foreign countries rather than in Taiwan. Similarly, he only spoke 

Indonesian in her mother’s hometown. He preferred to study English in the U.S.A. 

where the English language was the official language. Moreover, he did not want to 

learn too many languages at the same time since he considered that proficiency was 

more important.  

 

Parents’ Involvement and Perspective toward English Learning 

Richard’s parents seldom participated in his English learning. According to 

Richard, his parents’ thought and attitudes were not influential to his English learning. 

He learned English because he wanted to do it; therefore, his English proficiency was 
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not related to his parents or English teacher. Normally, his parents never forced him to 

study English or had any interest to know what he learned at school. When he studied 

at home, his parents would not help him to solve his problems even they were not 

busy. As he stated, his mother never helped since she even could not speak Mandarin 

accurately. However, his mother sometimes reminded of him the importance of 

English and urged him to study since English was difficult for him. 

 

Findings from Class Observations  

Generally speaking, Richard was a hard-working and cooperative English learner. 

During the English class, he always paid attention and wrote down notes when his 

English teacher was explaining the content of the English book. He often responded to 

his English teacher and recited the vocabulary and the text as requested by his English 

teacher. When the English teacher asked all the students to do the exercise, he always 

did as what she instructed. When taking tests, he always concentrated on answering 

questions. When checking tests, he paid attention and checked it carefully. Sometimes, 

he tried to find grammar usages from his notebooks to clarify his doubts. He seldom 

interacted with other classmates during the English class. He always sat silently 

without interacting with his classmates before his English teacher started the class. 

When the English teacher was reprimanding other classmates, he sometimes 

concentrated on reading his English textbook. 

Sometimes, Richard was distracted and could not follow the class activities. 

When the whole class was doing the listening exercise, he seemed impetuous to turn 

to other pages before the exercise finished completely. When the whole class was 

repeating the vocabulary, he took out his student book immediately for handing it to 

his English teacher. Sometimes, he checked the grammar rules which he had written 

on his notebooks even when his English teacher was explaining it. When correcting 



 

104 
 

tests, he spent more time on the correction when other classmates had already finished 

it. When the whole class was doing listening practice, Richard sometimes was still 

taking notes that his English teacher wrote on the blackboard. As the result, he missed 

some questions of the listening practice and could not follow it immediately.  

 

Findings from the New Resident’s Questionnaire 

Richard’s mother, a new resident from Indonesia, considered that her English was 

poor (See Table 39) and Mandarin was good (See Table 40). She reported that she 

graduated from a senior high school in Indonesia and had lived in Taiwan for 27 years. 

Her first language was Indonesian, and the second language was Mandarin. Due to 

her poor Mandarin proficiency when she first arrived in Taiwan, she needed to attend 

the Mandarin Literacy class. She reported that she was capable to speak Mandarin 

after taking the course; therefore, she generally spoke to Richard in Mandarin. 

 

Table 39 

The Self-Perceived English Proficiency Level of Richard’s Mother 

English Skills Proficiency Level 

Listening Poor 

Speaking Poor 

Reading Poor 

Writing Poor 

 

Table 40 

The Self-Perceived Mandarin Proficiency Level of Richard’s Mother 

Mandarin Skills Proficiency Level 

Listening Good 

Speaking Good 

Reading Good 

Writing Good 
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In the viewpoint of Richard’s mother, their economic status of their family was 

poor. As she reported, she was the only one who earned the money to support their 

family. Therefore, their economic status was low. 

 

Learning Situation 

Richard’s mother considered that Richard was active and was interested in 

learning English. Normally, he studied one to two hours on English subject every day 

after school. She reported that Richard did not have any difficulties in English 

learning. She sometimes helped him to solve problems on English subject. However, 

she only discussed with him one to two times in one semester. She stated that Richard 

was sometimes anxious about assignments given by his English teacher; however, he 

was confident with his English learning. Sometimes, he did not review his English 

since he liked to watch television.  

Richard’s mother reported that Richard was suggested by her husband and her to 

attend the cram school since they needed someone to help with Richard’s English 

learning. From her viewpoint, the cram school could provide the necessary assistance 

on his English learning. 

 

Parents’ Expectation on the English Learning of Their Children  

Richard’s mother did not have high expectation on Richard’s English learning. 

She sometimes requested him to perform better in his English class and hoped he 

could perform better on English subject than other subjects. She cared about Richard’s 

English grades and always reminded him the importance of English. She usually 

requested him to study English after school and sometimes asked him to learn more 

about foreign cultures and tradition. However, she never asked Richard to participate 

in the English competition or to speak English in his daily life. Furthermore, she never 
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hoped that Richard could study abroad in the future.  

 

Parents’ Participation on the English Learning of Their Children   

Richard’s mother rarely participated in Richard’s English learning. She never 

read any English books or listen to English radio programs with Richard. She never 

taught him any learning strategies or techniques to learn English. She never asked him 

actively about whether he had difficulty in English learning or not. When Richard 

encountered problems on English subject, she never asked someone to help him or 

tried to communicate with Richard’s English teacher. She reported that she never 

checked Richard’s assignments actively or helped him to review or preview his 

English textbook. Moreover, she never helped him check answers he wrote. She never 

provided a chance for him to speak in English. Furthermore, she never arranged any 

English activities for Richard to participate in his vacation.  

 

Findings from the English Teacher’s Interviews and Post-Observation 

Interviews 

Richard’s English teacher considered that Richard was a hard-working student 

although his grades were low. Richard’s English teacher had taught English for twenty 

years; however, she had never taught any new Taiwanese children. She reported that 

Richard’s parents cared about his learning. Nevertheless, she did not know whether 

his parents helped with his learning or not. She stated that Richard’s mother was the 

one who in charge of his learning. Richard’s mother taught and supervised him to 

study English. Richard’s grades in the English exams were around 50 to 70 and his 

grades of English quizzes were around 64 to 90points. According to his English 

teacher, his rank in the class was in the middle (See Table 41). She reported that 

Richard was not very intelligent; therefore, his academic performance on English 
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subject was not good.  

 

Table 41 

Richard’s Grades on English Subject 

Exam Grade Rank 

First 53 18/35 

Second 68 17/35 

Third 72 15/35 

 

Learning Situation   

Richard’s English teacher stated that Richard’s attitudes toward English language 

were excellent when comparing with other classmates. Richard was hard-working and 

was interested in learning English. His English skills were varied (See Table 42). She 

considered that Richard’s listening and reading skill were excellent (See Table 43). 

She never provided Richard extra assistance on his English subject since she 

considered that he was as good as other students. Moreover, she did not encounter any 

problem when teaching him. According to her observation, Richard frequently 

interacted with his classmates. She reported that school did not provide any extra 

assistance on English subject to the new Taiwanese children. Moreover, she did not 

have any opinions on whether their school should provide them one or not. 

 

Table 42 

The Richard’s English Skill Graded by His English Teacher 

Skill Level 

Listening Excellent 

Speaking Very Good 

Reading Excellent 

Writing Good 
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Table 43 

The Rank of Richard’s English Abilities from the Highest to the Lowest 

Rank English Abilities 

1 Reading  

2 Listening 

3 Speaking 

4 Writing 

  

Findings from the Documentary Collection 

Richard was very hard-working to write notes on his English textbook, student 

book, and his notebooks. He always underlined the verbal phrases and sentences with 

the translation next to it. He also circled the words and wrote its function which he 

should pay attention to. Moreover, he noted the meaning next to the vocabulary and 

wrote the part of speech of a word, the infinite form of some verbs, synonyms, 

grammar rules and sentence pattern on his English book. Sometimes, he wrote the 

sentence patterns on his English book. He did all the exercises in his English textbook 

and student exercise book. Generally, he got grade-A and did all the exercises of his 

English textbook and the student exercise book. He made correction on mistakes he 

made and always tried to find out the correct use of grammar from his notebooks. 

Although he was hard-working, he sometimes made mistakes in English writing (See 

Figure 15).  
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Figure 15. Richard’s English Mistake on His Student Exercise Book 

 

   Commentary on Richard’s Case: Overall Description 

Richard, the son of a new resident from Indonesia, was a hard-working English 

learner. He always paid attention to the English teacher during the class period and 

wrote down the important grammar usages on his books. His attitudes toward English 

languages in the English class were generally positive; however, his levels of 

motivation and integrativeness were low. He did not have the interest to know 

foreigners and their culture although he was somehow interested in visiting and 

staying in the U.S.A. Although he considered English was important, he did not want 

to learn the grammar. Richard’s parents did not participate in his English learning 

frequently. Although his mother sometimes reminded him of the importance of 

English, she never helped him with his learning. Richard’s English teacher stated that 

even Richard always studied hard in class, his grades were not high. His English 

teacher reported that this might attribute to his intelligence. However, she never 

provided him any extra assistance on his English learning and did not know his real 
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learning situation.  

 

4.1.5 Case Five Michael, the Son of the New Resident B from Indonesia 

The fifth case to be presented is Michael. The findings of his attitudes and 

motivation toward English learning are presented as follows.  

 

Findings from Student Interviews and Post-Observation Interviews 

Attitudes and Motivation toward English Learning 

Michael, the son of a new resident from Indonesia, was not interested in learning 

English. As he described, he studied English when he was in the kindergarten. 

However, he was sent to that bilingual kindergarten by his mother incidentally since it 

was close to his house. He restarted to learn English until the third grade of 

elementary school. In his viewpoint, he did not consider English was very important. 

As he emphasized:  

 

I do not know if English is important or not. If I compare the importance of 

different subjects, I would say that both Mandarin and math are important. 

English is not that important as these two. And I do not know how English will 

affect my future. (SIM, 20100420). 

 

Michael was very inactive in learning English although he considered that it was 

important to understand the content of the English textbooks. He never did his 

assignments actively even he was requested to do it. He previewed and reviewed his 

English book and assignments only when he was forced to do it by his older brother. 

He sometimes wrote down what his English teacher said in the class; however, most 

of the time he did not. He corrected mistakes of his assignments and tests only when 
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his English teacher requested him to do it. When he encountered problems on English 

subject, he seldom asked his older brother for help. He mostly skipped questions 

which he could not answer. Moreover, when he failed his English tests, he would not 

make any correction. Sometimes, he did not know why the answers he wrote were 

correct. He never discussed with his classmates during the English class since he did 

not have any interests to know it. Normally, he just gave up.  

Michael seldom paid attention to the content during the English class. He was 

distracted easily since the content was boring for him. His attention normally could 

not last for a long time during the class period. Although he did not enjoy the English 

class, he did not always hope his English teacher could finish the class rapidly.  

Michael was not confident on his performance on English subject. He was afraid 

to make mistakes in front of other classmates. He felt shame when he responded 

incorrectly. However, he did not feel pressured when he was asked to make a sentence 

or write a paragraph. It was because his English teacher only requested them to do it 

in class, and then she would check it with them. 

Michael’s self expectation on English subject was low. As he stated, he would be 

satisfied with the grade around 60, which was the passing grade for the English tests. 

He seldom reached it although his goal was low. He always failed his English tests; 

however, he did not hope that people could help him with his English. Therefore, he 

never asked for help from his classmates or requested his parents to send him to the 

cram school to reinforce his English. 

 

Integrativeness toward English Learning 

Michael was not interested in knowing foreign culture although he sometimes 

could learn something about it in his English class. He stated that he did not have any 

different feelings or ideas about foreign languages. He did not consider that learning 
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English was important for communicating or making friends with foreigners; 

therefore, he did not hope that he could speak English fluently. He stated that whether 

he had foreigners as friends or not was not important. In his impression, foreigners 

were very tall, smart, and good at English. However, he did not have any interests or 

desires to know more about their culture, tradition or life style. He did not want to be 

assimilated into foreign society. Moreover, he did not want to learn the foreign 

language even he lived in that place. To conclude, he did not have any expectations on 

it.  

 

Parents’ Involvement and Perspective toward English Learning 

Michael’s parents did not participate in his English learning. He stated that his 

parents’ thought and attitudes toward English did not influence his English learning. 

Michael’s parents did not encourage or assist him to study English. His parents urged 

him to study only when he studied at elementary school. When he studied at junior 

high school, they did not urge him since English was difficult for them to understand. 

His parents did not consider that learning English was important. Moreover, they did 

not have interest to know what Michael had learned in his English class. Instead of 

being influenced by his parents, Michael’s older brother was the one who influenced 

him the most in his English learning. His older brother always urged him to study 

English when Michael was not doing anything at home. Michael’s older brother 

played a more important role on his English learning.  

 

Findings from Class Observations  

Michael’s attitudes toward English language were mostly negative. He seldom 

paid attention to his English teacher when she was giving the lecture. He also seldom 

followed the instruction of his English teacher in class. When checking answers, he 
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sometimes did not follow it immediately and sometimes wrote the answers on other 

papers rather than in his English textbook or exam sheets. When his English teacher 

was explaining usages or answers, he started to write the answer of a previous 

question or grammar rule. When his English teacher asked him to give the correct 

answer of a certain exercise, he sometimes did not know which one she referred to. 

Moreover, he sometimes even interrupted his English teacher when she was giving the 

lecture. 

Michael sometimes was uncooperative and lack of interest in English learning. 

He seldom responded to his English teacher when she asked questions to the whole 

class. When the English teacher asked them to do the exercise in class, he seldom did 

it. Sometimes, he did not do his assignments. Instead of finishing it before the class, 

he just copied the answers of English assignments on his textbook when his English 

teacher checked it with the whole class. However, he was sometimes somehow 

cooperative when his English teacher asked the whole class to read a paragraph or 

vocabulary loudly. He sometimes repeated sentences after his English teacher in the 

class. Nevertheless, he sometimes did not read it even he had a vocabulary test later. 

He was not very eager to learn English.  

Michael could be distracted easily and frequent interacted with his classmates in 

the English class. It was hard for him to concentrate on what his English teacher 

explained. He seemed to be bored by the content of English textbook easily and lack 

of interest to learn it. Sometimes he looked sleepy and yawned many times. He did 

many different things during the English class, such as fixing his pen, playing 

something under his desk, daubing his English book, playing his bottle, cleaning his 

nails, searching something in his bag, eating food, going to the toilet, and looking at 

students of other class from a window beside him. When he was tired, he laid his head 

on the desk during the English class. Although he sometimes would read the book for 
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a while, he mostly did not listen to his English teacher. He always talked to his 

classmates actively and interacted with his classmates frequently during the class 

period. He often played with classmates who sat behind him. Sometimes, he also 

played with other classmates when his English teacher asked them to write answers 

on the blackboard.  

Michael’s academic performance on English subject and his English skills were 

poor. Sometimes, he could not answer questions correctly. When his English teacher 

asked him questions, he was nervous and answered slowly. When he was requested to 

spell certain words, he could not do it. He could not recognize some English words 

easily although it had been taught by his English teacher. With a hint provided by his 

classmates and the assistance from his English teacher, he finally completed the 

answers correctly. 

Michael was forgetful in bringing his English materials. He often forgot to bring 

his English textbook, student book, reference book, assignments, or quiz paper to the 

English class. He did not care about whether he had a book to read or not during the 

English class. Even his English teacher lent him a book to read in the class, he did not 

want to read it and lent it to his classmate to copy the right answers from it. When he 

was requested to answer a question, he could not do it since he did not have the 

English textbook in hand. Moreover, he did not even know which part his teacher 

referred to. He sometimes wanted to sit with his classmate and talk; therefore, he 

pretended that he did not bring his English textbook. When his English teacher asked 

him to write answers on the blackboard, he borrowed a book from his classmate and 

copied it on the blackboard carelessly.  

 

Findings from the New Resident’s Questionnaire  

Michael’s mother, a new resident from Indonesia, ranked her English and 
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Mandarin levels from poor to good (See Table 44 and 45). She graduated from the 

junior high school in Indonesia. Her first language was Indonesia, and the second 

language was Mandarin. Although Michael’s mother never attended the Mandarin 

Literacy class in Taiwan, she communicated with Michael in Mandarin. 

 

Table 44 

The Self-Perceived English Proficiency Level of Michael’s Mother 

English Skills Proficiency Level 

Listening Good 

Speaking Poor 

Reading Good 

Writing Poor 

 

Table 45 

The Self-Perceived Mandarin Proficiency Level of Michael’s Mother 

Mandarin Skills Proficiency Level 

Listening Good 

Speaking Poor 

Reading Poor 

Writing Good 

 

Michael’s mother considered that their family economic status was poor since his 

father was the only one who provided the income to their family. Michael’s father 

worked as a transient. Michael’s mother was a housewife who normally stayed at 

home to do house chores.  

 

Learning Situation 

Michael’s mother stated that she was not satisfied with the grade that Michael 

had on English subject since he was very inactive and did not have interest to learn 
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English. Normally, he studied English for less than one hour after school. He did not 

review his English since he was not interested in learning English and needed to earn 

money with his father for his family. Michael never felt anxious on his English 

assignments or activities given by his English teacher. Nevertheless, Michael was not 

confident in English learning. According to Michael’s mother, Michael never attended 

the cram school after school.  

 

Parents’ Expectation on the English Learning of Their Children  

Michael’s mother always told Michael the importance of English and usually 

told him how it could affect his future. Although she never asked him to perform 

perfectly on English subject, she sometimes asked him to perform better on English 

subject than other subjects. She did not care about grades that Michael got on English 

subject. She never asked Michael to participate in any English competition or speak 

English in his daily life. She never thought about sending Michael to study abroad in 

the future. However, she sometimes asked him to learn more about foreign cultures 

and tradition. Moreover, she usually asked him to study English after he went home 

from the school.  

 

Parents’ Participation on the English Learning of Their Children   

According to Michael’s mother, she sometimes participated and helped with 

Michael’s English learning. She sometimes checked Michael’s English assignments 

actively and created the learning environment for him to learn English. Sometimes, 

she helped him to review and preview his English assignments or check answers. 

Although she never ordered English books or magazines for Michael to read, she 

sometimes read English textbook with Michael and taught him the learning strategies 

and techniques to learn English effectively. When Michael encountered problems on 
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English subject, she sometimes helped him or tried to find someone to solve it. 

Generally, she discussed with him three to five times in a semester. However, she 

never tried to communicate with his English teacher. Although she sometimes helped 

Michael on his English learning, the person who frequently provided the assistance to 

Michael was Michael’s older brother.  

 

Findings from the English Teacher’s Interviews and Post-Observation 

Interviews 

Michael’s English teacher, who was also the homeroom teacher of Michael, 

reported that Michael’s grades and ranks in class were very low (See Table 46). 

Although Michael’s English teacher taught English for less than one year, she had 

experience of teaching two new Taiwanese children. She stated that Michael’s parents 

were very busy; therefore, they did not pay much attention to Michael’s English 

grades or provide assistance to him. Michael’s older brother was the only person who 

helped him with his English. 

 

Table 46 

Michael’s Academic Performance on English Subject 

Exam Grade Rank 

First 24 34/35 

Second 14 35/35 

Third 36 33/35 

 

Learning Situation   

Michael’s English teacher stated that Michael’s learning attitudes toward English 

language were generally negative. He did not like to study English and seldom paid 

attention in class. He could not finish his assignments since he did not know how to 
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do it. Mostly, he only studied and memorized the vocabulary. He could not write a 

complete sentence or understand the content of his English textbook. Michael’s 

English teacher considered that Michael’s abilities on English subject ranged from 

good to very bad (See Table 47). Moreover, she reported that Michael’s best ability 

was speaking, followed by listening, reading, and writing (See Table 48). 

 

Table 47 

The Level of Michael’s English Skills Graded by His English Teacher 

Skill Level 

Listening Good 

Speaking Good 

Reading Bad 

Writing Very Bad 

 

Table 48 

The Rank of Michael’s English Abilities from the Highest to the Lowest 

Rank English Ability 

1 Speaking  

2 Listening 

3 Reading 

4 Writing 

 

Michael’s English teacher stated that Michael sometimes was distracted easily in 

class. Michael sometimes did not follow her instruction to do activities. He often 

interacted with his classmates during the class period. Instead of discussing questions 

about English, Michael mostly was chatting or playing with his classmates during 

class. 

Michaels’ English teacher stated that she usually provided Michael extra 

assistance on his English subject. Sometimes, she taught him the phonetics and the 
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pronunciation of the vocabulary. Sometimes, she asked him to stay after class to teach 

him grammar or to study vocabulary. When Michael did not finish his assignments, 

she usually asked him to do it under her supervision in her office. Michael sometimes 

would follow his English teacher’s instruction; however, he sometimes escaped from 

it. She did not encounter many problems when teaching him. She reported that the 

school did not provide extra assistance on the English learning to the new Taiwanese 

children. Moreover, she did not have any opinion on whether the school should hold 

one or not. 

 

Findings from the Documentary Collection 

Michael seldom wrote notes on his English book. He bracketed some sentences 

in his English textbook; however, he only did it in the first lesson. He seldom wrote 

the translation or verbal phrases on his English textbook. Moreover, he never wrote 

the grammar rules or sentence patterns on his English textbook. Although his English 

teacher taught him some grammatical rules and gave him assistance on his English 

learning individually, he did not write it done on his English textbook. His English 

teacher was the one who wrote the translation of some sentences on it. He did not 

write any note during that time. 

Although Michael seldom wrote the grammar usages on his English materials, 

his books were not neat. He daubed his English textbook very often. He scratched his 

vocabulary list and daubed on it. Some impolite words and memos were also found in 

his English textbook. In the section of filling the blank, the words were written 

carelessly and crossed the line of the blank. He sometimes connected all the words 

together without leaving spaces between it; therefore, the sentences were hard to read 

since they were all scratchy and not well-written.  

Michael generally did not complete all the exercises of his English textbook; 
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however, he finished his student book. He sometimes did the grammar focus section, 

the listening exercise, or the matching of his English textbook. However, the exercises 

were mostly left in blank. In his student book, he did all the exercises. However, he 

did not correct his answers even he made some mistakes. 

 

Commentary on Michael’s Case: Overall Description 

Michael, the son of a new resident from Indonesia, was not interested in learning 

English and very inactive. His attitudes toward English learning were negative. The 

level of motivation he had toward English language was very low. His academic 

performance on English subject was bad. Moreover, he did not consider that English 

was very important. He never studied English actively unless he was forced by his 

older brother. He usually forgot his English assignments and failed the English tests. 

He seldom paid attention or wrote down the grammar rules during the English class. 

During the English class, he was often distracted and talking to his classmates. When 

performing some English activities in class, he was afraid to be corrected by his 

English teacher. He did not have high expectation on his English tests and was not 

interested in knowing foreigners and their culture. Michael’s parents seldom 

participated in his English learning. They did not consider that learning English was 

important. Moreover, they were not interested in knowing what he learned at school. 

He was only helped by his older brother after school. Michael’s English teacher also 

helped him individually with his English although Michael did not care about his 

grades on English subject. 
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4.2 The Comparison of Responses from the Five New Taiwanese Children’s 

Interviews 

4.2.1 Attitudes and Motivation that the New Taiwanese Children Had toward 

English Learning 

According to the findings of the present study, it was found that the new 

Taiwanese children’s attitudes toward English learning were varied. Each of them had 

different levels of inclination toward English learning. David and Janice had a higher 

level of interest on English while Jacky, Richard, and Michael tended to have lower 

interest. David was the only one who learned English for his personal interest rather 

than for the test. The rests seemed to consider English as a subject rather than a 

language for communication. They studied English for the school prerequisite and 

tests. 

 

David: I am interested in learning English language. I enjoy listening to the 

English radio program and English songs. I listen to it very often. I like 

it. (SID, 20100426) 

Janice: Sometimes, I like it [English]. When I can do all the exercises, I like it. I 

do not like it when it is too complicated for me. It is because some 

grammar rules are too hard for me. (SIJN, 20100429) 

Jacky: I think the level that I like English is quite similar to other subjects. (SIJ, 

20100420) 

Richard: For me, this subject [English] is just like other subjects. (SIR, 

20100423) 

Michael: I do not have much feeling about whether I like or dislike this subject 

[English]. It is a normal subject for me, just like any other subject. (SIM, 

20100420) 

 

Because of different level of parental expectation and the policies of government 

and school, the new Taiwanese children started or restarted to learn it in different 
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grades. Most of the participants learned English when they were sent to the bilingual 

kindergartens due to its popularity. However, due to the curriculum of the Ministry of 

Education and the policy of their schools, they restarted to learn until the second, third 

or even the fourth grade of elementary school.  

 

David: I started to learn English when I studied in kindergarten. My father 

teaches me to learn English since that time. Then it was until second 

grade that the school started to teach English. (SID, 20100426) 

Janice: I did not learn English when I was in kindergarten. When I was in the 

fourth grade, my teacher started to teach me English. (SIJN, 20100429) 

Jacky: I learned a little English when I was in the kindergarten. Then, when I 

was in the third grade, the teacher at elementary school started to teach 

us English. (SIJ, 20100420) 

Richard: I learned English when I was six [years old] and studied in 

kindergarten. My [elementary] school teacher taught me English when I 

was a third grader. (SIR, 20100423) 

Michael: My mom sent me to a bilingual kindergartner incidentally, because it 

was near to our house. I restarted to learn English until the third grade. 

(SIM, 20100420) 

 

The new Taiwanese children had different perspectives toward the importance of 

English language. Each of them had different ideas about English language and its 

application to the future.  

David: Good English ability is the prerequisite of many good jobs. It is because 

many companies send their employees abroad to make business. For 

instance, the high technological industries always have such 

prerequisite. Therefore, I think English is very important. (SID, 

20100426) 

Janice: English is very important. It is because when you go abroad, you will 

have to speak English. With high proficiency of English, you can find a 

good job easily. It is because many bosses prefer to hire people                                                     
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abilities. (SIJN, 20100429) 

Jacky: I think English is not that important for me. I think Mandarin subject is 

the most important subject. English subject would be the second while 

the Math comes as the third. To state its [English] importance, I would 

say it might help me communicate with foreigners and make business 

with them in the future. (SIJ, 20100420) 

Richard: I personally consider that English is important. It is because it is the 

easiest subject in The Basic Competence Test for Junior High School 

Students, and I have to take the chance to handle it. To talk about the 

importance of English in my future, I do not have any ideas about this 

actually. Maybe I can find a job easier if I want to be hired. (SIR, 

20100423) 

Michael: I do not know if English is important or not. If I compare the 

importance of different subjects, I would say that both Mandarin and 

math are important. English is not that important as these two. And I do 

not know how English will affect my future. (SIM, 20100420). 

 

Every participant had a different perspective toward the importance of English 

language in their future although all of them considered that learning English was not 

time-wasting. David, Janice, and Richard considered English to be important. 

However, Jacky considered English less important than Mandarin, and Richard 

considered it less important than not only Mandarin but also math. David, Janice, and 

Jacky believed English was helpful when they go abroad or communicate with 

foreigners. Although Richard considered English was important, he studied hard only 

for obtaining a higher grade on tests. In other words, Richard was test-oriented. And 

Michael did not know how English could affect his future. 

The participants had their own expectation on their performance of English tests. 

David and Janice stated that they would only be satisfied with a grade above 90 points. 

Jacky reported that he would be satisfied with 80 points. Richard hoped that his grade 
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was around 70 points. Michael reported that he was not care about the grade. Once he 

got 60 points which was the passing grade of school, he was satisfied (See Table 49). 

 

Table 49 

Participants’ Personal Criteria of English Grades 

Participant David Janice Jacky Richard Michael 

Expectation 90 90 80 70 60 

 

Every participant had different level of confidence on performing English 

activities. In the English speaking activity, David was very confident when his 

English teacher asked him to answer in English. Janice was shy to answer in English 

in front of the class and was not very confident. Jacky was not nervous when his 

English teacher asked him to answer. He considered it as normal as any other 

activities. Richard stated that it was fine for him to answer in English. However, 

Michael was afraid to make mistakes in front of classmates. He was very nervous and 

not confident when his English teacher asked him to answer in English. All the 

participants, except Michael, were not afraid to be corrected in front of the class by 

their English teachers. In the English writing activities, David was not anxious to be 

requested to write a sentence or paragraph. He was very confident to handle this 

activity well. Janice was confident in writing sentences but not confident in writing a 

paragraph. Jacky did not worry about writing in English. Richard was nervous and 

anxious when his English teacher asked him to write, particularly the translation. 

Michael did not worried about this activity at all since his English teacher always 

asked them to do it in class and checked it with them. 

Every participant studied English with different purpose. Some studied for 

personal interest while the others studied for their English tests. Some had an 

appointed schedule to study English while the other studied it because of the pressure 
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from their family. David was the only one who studied for his personal interest. He 

regularly studied at home with an appointed schedule. Jacky studied English 

automatically without the pressure of English tests. Both Janice and Richard studied 

for the English tests. Michael was the one forced by his brother to study English. 

 

David: When I go home, I have an appointed time to study English. I study 

English every day, and I often read and study English for my personal 

interest rather than study for exam (SID, 20100426) 

Janice: Mostly I study English when I need to hand in assignments or to attend 

English class. (SIJN, 20100429) 

Jacky: I study English before I go to bed. I study English quit often. (SIJ, 

20100420) 

Richard: Normally I study English when there is a test. (SIR, 20100423) 

Michael: I study English only when my older brother forces me to do so. He 

forces me because he considers English is important for my future. 

When he thinks of this, he forces me to study. (SIM, 20100420) 

 

With different attitudes and motivation, the time that the participants did their 

assignments differed. Generally, David and Jacky did their English assignments one 

day before the due day. Janice did it during the weekend or one day before the due day. 

Richard mostly did it at home one day before the due day or one the due day before 

the class. Michael reported that he never did his English assignments since he was not 

interested in English.  

All the participants reported that understanding the content of the English 

textbook was important for them; however, preview and review were not done by all 

the participants. David and Richard often previewed and reviewed the content of his 

English textbook. Janice seldom previewed or reviewed her English book. Jacky 

never previewed; however, he sometimes reviewed what his English teacher taught in 
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class. Michael sometimes previewed and reviewed when he was forced to do it. 

Normally, all the participants wrote down what their English teachers said in 

class and made corrections of the exercises and tests. Nevertheless, Michael was the 

exception. Michael reported that he sometimes wrote down what his English teacher 

said; however, he sometimes did not like to do it. He corrected his mistakes of the 

tests or exercises only when his English teacher requested him to do it.  

When the participants encountered problems on their English learning, they 

solved them in different ways. David, Janice, and Jacky would try to find the answer 

by asking others for help. However, Richard just waited for his English teacher to 

write the answer on the blackboard rather than ask her actively. Michael usually 

skipped questions without answering it. He reported that he sometimes asked his 

brother for the clarification; however, he seldom did it. 

 

David: Generally, I would ask my English teacher to help me and explain it to 

me when I am at school. When I am at home, I would try to look up the 

words with dictionary. Sometimes, I would also ask my parents for help. 

Mostly I ask my mom. If I still can not find the solution, then I will try 

to find it from the Internet. (SID, 20100426) 

Janice: I usually try to finish the assignment first if I encounter any problems, 

and then I try to find someone to help me. If this happens at home, I 

usually use the computer or the electronic dictionary to find the answer. 

If I am at school, I usually ask classmates who sit near me. If my 

classmates can not help me, then I will ask my English teacher to 

explain it to me. (SIJN, 20100429) 

Jacky: When I find the assignment difficult to me, I generally skip that question 

first. Then I discuss with my classmates about that questions. If we still 

can not find the correct answer, we will try to ask our English teacher. 

(SIJ, 20100420) 

Richard: I leave the question in blank first, and then my English teacher will 
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check the answer with the whole class. By that time, I fill the answer in 

the blank. (SIR, 20100423) 

Michael: I ask my brother if I have question. However, I generally skip it. (SIM, 

20100420) 

 

Each participant had different frequencies of interaction with their classmates 

during class. If the problem was encountered during the class period, the participants 

normally chose to keep silent rather than to ask classmates to solve it. David reported 

that he did not discuss with their classmates due to the absence of the learning interest 

of his classmates. Janice only discussed with the classmates at cram school since no 

one at school would like to discuss about it. Jacky only sometimes discussed with his 

classmates. Richard and Michael lacked interest to interact or discuss with their 

classmates. 

 

David: I never discuss with my classmates, because the classmates who sit 

nearby do not pay attention to the English teacher. (SID, 20100426) 

Janice: At school, I never discuss with them [classmates]. It is because my 

classmates rarely discuss about it. I only discuss with my classmates 

from the cram school when I study there. (SIJN, 20100429) 

Jacky: I sometimes discuss with them [classmate]. (SIJ, 20100420) 

Richard: I do not have any discussion. (SIR, 20100423) 

Michael: I never discuss, and I do not want to do it either. (SIM, 20100420) 

 

The participants’ durations of attention and the reason of distraction were 

different. Sometimes, David was distracted by his classmates during the English class 

since his classmate talked to him very often. Janice sometimes was distracted due to 

her own personal condition. Mostly she could concentrate for a long time when she 

was not tired. Both Jacky and Richard stated that they could concentrate for a 

complete class period. Michael was distracted easily since the content of his English 
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textbook was boring for him.  

 

David: Sometimes, I am distracted during class. My attention can not last for a 

long time. I am not very concentrated since my classmates like to talk to 

me in class. (SID, 20100426) 

Janice: Sometimes, I am distracted, particularly when I am tired. I can pay 

attention to the English teacher for a long time if I am not very tired. 

(SIJN, 20100429) 

Jacky: I am very concentrated in English class. The duration of my attention is 

generally 40 minutes long which happens to be a class period. (SIJ, 

20100420) 

Richard: Generally I can concentrate in English class. My attention can last for 

one class period long. (SIR, 20100423) 

Michael: I am distracted easily since the English textbook can not attract my 

attention. The duration of my attention depends on the content of the 

book. (SIM, 20100420) 

 

 The participants behaved differently when reading or doing assignments. 

According to the statement from David, he was always in a good status to finish his 

English assignments effectively. He could concentrate on doing his assignments or 

reading his English textbook, and he could never did more than one thing at the same 

time. Janice did not feel asleep when she did her assignment. However, she 

considered listening to the music could help her avoid the distraction from others. 

Jacky felt sleepy when doing his English assignments, though he only did one thing at 

that time. Richard could concentrate on his assignment without distraction. Michael 

did his assignment only when he could concentrate on it. 

 

David: I can concentrate on my homework. When I am doing my assignment, I 

always do it concentrately. It is difficult for me to do more than one 

things at the same time. (SID, 20100426) 
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Janice: I do not feel asleep when doing my assignments. However, I always 

listen to the music when I am doing my assignments. It is because I do 

not want to be distracted by others. (SIJN, 20100429) 

Jacky: Sometimes, I feel sleepy, but I sometimes do not. I do not do other things 

when doing my homework. (SIJ, 20100420) 

Richard: When I am doing my assignments, I always concentrate on it.  (SIR, 

20100423) 

Michael: If I can concentrate, then I will finish my assignment. (SIM, 

20100420) 

 

Most of the participants had similar attitudes toward the mistakes of the English 

tests and the English class; however, there were some exceptions. According to the 

findings of the participants’ interviews, David, Janice, Jacky, and Richard all stated 

that they always corrected their mistakes of the English tests. However, Michael 

corrected it only when his English teacher asked him to do it. He was always very 

inactive. Four of them were mostly active in learning English. Nevertheless, Janice 

reported that she sometimes thought of this when she was bored with the content of 

the English textbook or the activity.  

Each participant had different levels of grammar knowledge. As David stated, he 

knew all the grammar rules that his English teacher taught. When he was doing his 

English tests, he always knew the reasons why some options were right or wrong. 

Janice sometimes did not understand the grammar perfectly; however, her doubts 

were clarified after the explanation of her English teacher. Jacky sometimes did not 

know why the answer he wrote was right or wrong. He sometimes just guessed the 

correct answer. Richard and Michael sometimes felt uncertain about the answers they 

wrote on the English tests.  
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4.2.2 The Level of Integrativeness that the New Taiwanese Children Had toward 

English Learning  

Each participant had a different level of expectation on their English speaking 

skill and relationship with foreigners. David, Janice, and Jacky stated that they would 

like to speak English fluently as Americans. However, Richard and Michael stated 

that they did not care about whether they should speak like native speakers or not. 

David and Richard hoped that they could have a lot of foreign friends. However, 

Janice was not sure about this and she would consider this when it happened. Jacky 

and Michael did not care about this and considered it was not really important to 

them.  

Every participant had diverse impressions on English language and foreigners. 

David stated that the intonation of English language was strange and the foreigners 

were outgoing. Janice reported that the intonation of American English and British 

English were hard to distinguish and the foreigners had different colors of skin and 

eyes. Jacky considered English language was interesting and foreigners were mostly 

had outgoing. Richard stated that English language was as normal as any other 

languages and foreigners were as normal as any person. Michael stated that the 

foreigners were tall, smart, and good at English; however, he did not have different 

feeling or thought on English language. David, Janice, Jacky, Richard all reported that 

they would like to make friends with the foreigners. Nevertheless, Michael was not 

interested in this. All the participants agreed that English was important since they 

could communicate and make friends with foreigners by using English. They would 

like to know the culture of foreigners; however, Michael was the exception since he 

did not have the desire to know it. 

Each participant had different levels of the integrativeness. David hoped that he 

could live in a country where English was spoken in the future. He had higher 
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motivation than the other participants. Janice accepted the assimilation of different 

cultures. She had the interest in knowing different things, particularly the food. Jacky 

was not interested in knowing the cultures of the other country. His integrativeness 

was lower than David and Janice although he would like to be assimilated. Richard 

and Michael were not interested in foreign culture; therefore, the assimilation might 

be impossible for them since their integrativeness was very low. The participants 

stated that if they got a chance to live in a foreign country, they would like to learn its 

language. However, Michael was the only exception. He stated that he did not want to 

learn it even if he lived in that place. His integrativeness was the lowest among the 

participants. 

 

David: When I was little, I used to dream to live in the United States in the 

future. (SID, 20100426) 

Janice: I would like to be assimilated into the foreign culture. I would like to 

know their differences, particularly their food. (SIJN, 20100429) 

Jacky: I would like to be assimilated, but I do not have any interest to know 

their culture and life style. Actually I do not have any future expectation. 

(SIJ, 20100420) 

Richard: I do not really want to be assimilated. (SIR, 20100423) 

Michael: Actually I do not want to be assimilated into their [foreigners’] culture. 

(SIM, 20100420) 

 

Each participant had their perspective and different levels of interest to learn 

foreign languages. David considered that English and Mandarin were the two basic 

languages that he should be able to speak. Janice and Jacky would like to learn many 

languages. Richard was not eager to learn many different languages. He considered 

that it was more important to be proficient in a certain language than to be able to 

speak many languages. Michael did not have the interest or motivation to learn any 
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languages. His attitudes toward foreign language learning were very passive.  

 

David: I can speak Mandarin, English, Fujian dialect and Southwestern 

Mandarin. I think being proficient in English language and Mandarin 

are the most important and essential for my future. (SID, 20100426) 

Janice: I could speak Mandarin, Taiwanese, and English. I would really like to 

learn more languages if I got the chance. (SIJN, 20100429) 

Jacky: I speak Mandarin, Taiwanese, English, and Japanese. My grandfather 

taught me Japanese; therefore, I can speak Japanese. Although I can 

speak four languages, I would still like to learn more. (SIJ, 20100420) 

Richard: Mandarin, English, and Indonesian are the three languages that I can 

speak. However, I think it is not important to learn many languages. The 

most important thing is that you have to be proficient in that language. 

(SIR, 20100423) 

Michael: I speak Mandarin and Taiwanese, but I do not have any interest to 

learn more. (SIM, 20100420) 

 

It seemed that the content of the English textbook did not contain enough 

information about the foreign country and culture since the participants did not think 

they had learned a lot of knowledge about foreign cultures from their English class. 

David, Jacky, Richard and Michael stated that they sometimes could learn something 

related to foreign culture in his English class; however, it was not enough. Janice 

reported that she did not learn cultural knowledge from school but from the cram 

school. Her English teacher of the cram school always shared experience with them 

by telling them how foreign countries looked like and what the life styles were.  

 

4.2.3 The Parents’ Involvement and Perspectives  

Some participants considered that their English proficiency level was somehow 

related to their parents’ attitudes and perspectives while the others did not. In the 
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present study, it was found that David and Janice believed that their English 

proficiency was related to their parents while Jacky and Richard did not. Michael was 

the only one who considered his English level was related to his older brother since 

his older brother was in charge of his learning.  

 

David: I think my English level is greatly related to my parents. They influence 

me a lot. They propose a goal for me to achieve. For example, I never 

thought of taking GEPT before, but my parents expect me to take it. 

Therefore, I prepare to do it this year. (SID, 20100426) 

Janice: My English proficiency is related to my parents. If my parents can speak 

English, then I can use English to communicate with them and learn it 

at the same time. (SIJN, 20100429) 

Jacky: I think my English ability is not related to my parents. However, my 

parents’ attitudes and thoughts influence me. (SIJ, 20100420) 

Richard: My English level has nothing to do with my parents. I think their 

attitudes and thoughts are not related to my English. (SIR, 20100423) 

Michael: I think my English proficiency is not related to my parents but to my 

older brother. And I think my parents’ attitudes and thoughts have 

nothing to do with my English level. (SIM, 20100420) 

 

Parents’ perspectives toward the English learning might influence children’s 

perspective directly and indirectly. Due to the different perspectives, the participants 

behaved differently toward the English learning. With the exception of Michael, the 

participants were told about the importance of learning English language by their 

parents: David, Janice, Jacky, and Richard were all reminded by their parents of 

studying English harder. They were also told the importance English. However, 

Michael’s parents did not tell him its importance or its influence on his future.  

 

David: My parents think English is important. They always tell me its 
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importance, and they remind me to study harder. (SID, 20100426) 

Janice: My parents always tell me that learning English is important. This 

influences me a lot. They often ask me to get a good grade on English 

subject. (SIJN, 20100429) 

Jacky: My dad and mom told me that I have to try my best to learn English, 

because they think it is important. (SIJ, 20100420) 

Richard: English is important, because my mom always tells me so. (SIR, 

20100423) 

Michael: My parents never tell me that learning English is important, so I do not 

think that they consider it to be important. (SIM, 20100420) 

  

The participants’ English academic performances and achievements might be 

influenced by the different levels of parents’ participation, assistance and 

encouragement. David, Janice, Jacky, and Richard were all urged by their parents. 

However, only David’s parents gave him assistance and find the related materials to 

reinforce his English abilities. Janice, Jacky, and Richard’s parents urged them on 

their English subject; nevertheless, they could not afford them a help with their 

English learning. Michael was not urged by their parents. He did not receive any 

assistance or encouragement from his parents on his English subject. His parents only 

urged him when he was at elementary school. When he studied in junior high school, 

they did not urge him and were not capable to help him any more.  

  

David: My parents always urge me to study more. They also give me some 

assistance on my English learning. My parents give me a chance to ask 

if I have questions. Sometimes, my dad finds the materials for me to 

study. For example, he searches the materials on the Internet and makes 

it into a handout for me to study. He also finds some movies for me to 

watch. My mom ordered the English magazines for me, like Studio 

Classroom. Now she does not, because there are many free resources on 

the Internet. (SID, 20100426) 
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Janice: My parents urge me to learn more; however, they can not help me a lot 

on my English learning because they only graduated from elementary 

school. They help me only when they are capable to answer it. (SIJN, 

20100429) 

Jacky: My mom and dad do not urge me on my English subject. Nevertheless, 

they encourage me to learn it. (SIJ, 20100420) 

Richard: My mom urges me to study English subject harder, because I am not 

good at it. However, my mom never helped me, because my mom can 

not speak English. She only speaks Indonesian. She can not even 

pronounce Mandarin properly. (SIR, 20100423) 

Michael: My parents do not urge me to study English, nor do they encourage or 

help me on my English learning. My parents helped me only when I 

was at elementary school. They have not helped me since I studied at 

junior high school. (SIM, 20100420) 

 

Different levels of parents’ attention on the English learning of their children 

were also the possible variables in English learning of the new Taiwanese children. 

The interest of knowing the English learning situation that their children have at 

school could be influential on their children’s English learning. David’s parents were 

the ones who cared about their child’s English learning and frequently participated in 

it. Jacky’s parents sometimes asked him the situation he had in his learning. The 

parents of Janice, Richard, and Michael did not ask them the learning situation they 

had on their English subject.  

 

David: My dad and mom often ask me whether I have any difficulties or doubts 

on my English learning. They also care about the progress of the 

English class. (SID, 20100426) 

Janice: My parents do not have the interest to know what I have learned in the 

English class. (SIJN, 20100429) 

Jacky: My father and mother sometimes care about what my English teacher 

teaches, but they sometimes are not. (SIJ, 20100420) 
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Richard: My parents do not want to know what I learn from the English class. 

(SIR, 20100423) 

Michael: My dad and mom never ask me about this. They do not have any 

interest to know it. (SIM, 20100420) 

 

The participants were influenced or urged by different persons in their 

environment to study English harder. According to David, his father and English 

teacher helped him with his English subject. Moreover, with his own effort, his 

English proficiency was influenced and improved. Janice and Jacky stated that their 

English teachers were the ones who influenced them the most on their English 

learning. Instead of being motivated by the English teacher, Richard stated that he 

leaned English because he wanted to do it. Michael reported that his older brother was 

the one who influenced him on his English learning the most.  

 

David: My dad teaches me a lot, so do my English teacher. And I also study it 

hard. (SID, 20100426) 

Janice: Mostly I am influenced by my English teacher. (SIJN, 20100429) 

Jacky: My English teacher influences my English learning. (SIJ, 20100420) 

Richard: I think I learn English because I want to learn it. (SIR, 20100423) 

Michael: I think the one who influences my English learning the most is my 

older brother. (SIM, 20100420) 

 

4.2.4 The Assistance from the Cram School 

Some participants attended the cram school after the class to reinforce English 

abilities; however, some did not. Janice, Jacky, and Richard all attended cram school 

which the mathematics, physics, and English were taught. Janice had excellent grades 

while the levels of Jacky and Richard were in the middle. However, both David and 

Michael did not attend the cram school. Michael’s English academic performance was 
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very poor. On the contrary, David’s English academic performance was very excellent 

(See Table 50). Although the cram school could affect English learning of the 

participants, it was not the guaranteed solution for their English academic 

performance and achievement. 

 

Table 50 

The Participants’ Participation on the Cram School  

Participant David Janice Jacky Richard Michael 

Attendance at 

Cram School 
No Yes Yes Yes No 

 

The participants were suggested by someone to attend the cram school with 

different frequencies. Janice, Jacky, and Richard were all suggested by their parents. 

With the reinforcement of the cram school, they believed that their English abilities 

and grades could be improved at the same time. The participants attended the cram 

school with different frequencies during a week. Janice went to the cram school every 

day except Sunday. Jacky and Richard went to the cram school on Monday, Tuesday, 

and Thursday, three times a week. Generally, the time they spent on the cram school 

was two hours and a half, from six thirty to nine o’clock. However, there were only 

two English classes weekly. Each English class only lasted for forty five minutes. 

That was 90 minutes per week. Although the class period was similar with Janice’s 

class, the cram school had less frequency during a week.  

 

Janice: My parents suggested me to attend the cram school. I also considered it 

necessary for me since I want to enhance my abilities and improve my 

grades. (SIJN, 20100429) 

Jacky: My father was the one who suggested me to go to the cram school. (SIJ, 

20100420) 
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Richard: My mom wanted me to go to the cram school, because it can help me 

with my English learning. (SIR, 20100423) 

 

The participants had different thoughts on the effectiveness and preference of 

English classes between the cram school and school. Janice considered that both the 

English class from her school and the cram school were helpful. Jacky stated that the 

English class of his cram school was better since they explained every detail. Richard 

reported that the English class of school was helpful since the cram school gave them 

too much information to study. He complained that the information never appeared in 

exams. As for the preference of the English class, Jacky stated that he liked the 

English class from the cram school and his school. Richard reported that he like the 

one from the school more since the cram school provided too much information for 

them to study. Janice stated that she liked and enjoyed the English class of the cram 

school since they gave her more vocabulary to study. She considered that memorizing 

the vocabulary was helpful; therefore, the vocabulary lists provided by the cram 

school satisfied her needs. The cram school teacher also gave her many practicing 

tests to prepare for the coming tests and exams. She stated that some of the English 

teachers from the cram school were native speakers. This inspired her to integrate into 

foreign cultures and encouraged her to take GEPT. Although she failed the reading 

section of the elementary level, she would try it again this year.  
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CHAPTER FIVE 

REFLECTION AND CONCLUSIONS 

In the previous chapter, the major findings about the five New Taiwanese 

children’s attitudes and motivation toward English learning were presented. Their 

English teacher’s and parents’ responses toward their English learning attitudes and 

motivation were also analyzed. In this chapter, the reflection and the conclusion of the 

findings of the present study are presented. 

 

5.1 The Reflection of the Researcher 

From the collected data of the present study, I found that not all of the new 

Taiwanese children were low academic achievers on English subject. On the contrary, 

most of them did well on it. Their English levels were generally around medium or 

high in their English class of junior high school. Their attitudes and the level of 

motivation were varied. This phenomenon might mainly be attributed to their parents’ 

influences on their English learning since their English teachers normally did not 

know much about their real learning situation. Because of different levels of the 

parents’ factors, the new Taiwanese children tended to have different attitudes, 

motivation, and academic performance on English subject. The parents’ factors 

included:  

1. Parents’ background factors: 

 Parents’ educational background 

 Parents’ economic status  

 Parents’ Mandarin proficiency level  

2. Parents’ manageable factors:  

 Parents’ assistance 
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 Parents’ requirement  

 Parents’ expectation 

 Parents’ participation 

 Parents’ perspectives 

 Parents’ attitudes 

 

The aforementioned parents’ factors are significant and influential on the English 

learning attitudes and motivation of the new Taiwanese children. Some of them are 

highly interrelated (See Figure 16). Based on the findings of the present study, I 

noticed that the parents’ educational background is a factor influencing the English 

learning of the new Taiwanese children. Normally when the parents’ educational 

backgrounds were high, their economic statuses tended to be better. Their 

expectations and participation on the English learning of the new Taiwanese children 

would be high as well. Moreover, the new Taiwanese children’s confidence was also 

higher and academic performance was better. These phenomena indicate As Chang 

(2004) stated, the students whose parents have high educational background tend to 

have more positive effects on their academic performance. Further, when the parents’ 

educational backgrounds are high, the parents could provide more assistance on the 

learning of their children and guide them to proceed on it. Also, they could give more 

suggestions on their English learning and propose a goal for their children to achieve. 

On the contrary, when the educational backgrounds of their parents are low, they 

could not offer necessary assistance in the English learning of their children. 

Furthermore, when both the educational background and the economic status of the 

parents are low, they have more difficulties in assisting their children and have lower 

participation and expectation on the English learning of their children. They might 

lack the perspectives on the importance of assisting, participating, and guiding in their  
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Figure 16. The New Taiwanese Children’s Attitudes and Motivation toward English 

Learning and Its Influential Factors 

 

children’s learning. They might not often participate in their children’s English 

learning or plan their future. In such a situation, their children’s English academic 

performance is influenced with an inferior learning situation than others. However, as 
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what I have observed, if parents who have low educational background but good 

economic status, they could provide sufficient supports to send their children to the 

cram school. In this way, the problem of inability in assisting the English learning of 

their children could be slightly overcome and their children’s English academic 

performance still has the possibility to be improved.  

From analyzing the comprehensive data of the present study, I learn that parents’ 

economic status is influential to the English learning of the new Taiwanese children 

since it is related to the learning resources that parents could provide to their children. 

If parents’ economic status is good, then they have the ability to provide more 

learning resources for the English learning of their children to enhance their English 

academic performance and English proficiency level. On the contrary, parents who 

are not able to provide learning resources, their children might be less motivated since 

triggers are not enough. Moreover, I also notice that parents who have high 

educational backgrounds and good economic status tend to be capable of assisting 

more on the English learning of their children. And then the English academic 

performance of their children might be better than those whose parents are incapable 

to assist them. 

I discovered that the new Taiwanese children’s parents who have good economic 

status are mostly because of their high educational background. With good 

backgrounds and good jobs, their children have more chances to have real contact 

with foreigners, expand their view, know more about the benefits and importance of 

learning English language, and learn more about foreign country and foreign culture. 

They have more opportunities to increase the level of the integrativeness and to learn 

English better. On the contrary, the parents who have low educational backgrounds 

are generally hard-working on their jobs. They might not care much about the English 

learning of their children. They do not have the same perspectives on the English 
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learning of their children as other parents. Moreover, they do not participate very 

often on their children’s learning and seldom pay attention to them. This makes their 

children tend to have lower self-expectation. Furthermore, their children tend to have 

negative attitudes and low motivation toward English learning. And then, their 

academic achievements on English subject might be low. 

Another important issue about the new residents that I have found in the present 

study is that their Mandarin proficiency might be related to attitudes and motivation 

that the new Taiwanese children have toward their English learning. When the 

Mandarin proficiency level of the new residents is high, the academic performance, 

confidence, and attitudes of the new Taiwanese children tend to be good and high as 

well, and vise versa. I notice that the new Taiwanese children whose mothers are 

capable of speaking Mandarin fluently tend to have more predominance and better 

English academic performance than the others whose mothers do not. Since the new 

resident from China shares the same language with the Taiwanese, she might not have 

many problems to communicate with the English teachers of their children as the 

other new residents do. The new residents from other Southeast Asian countries tend 

to have problems to communicate with teachers. From the findings of the English 

teachers’ interviews, I found that even when the new residents sometimes try to do it, 

their intonation is hard for the English teachers to understand well. In such situation, 

the English teachers could not fully understand their message. Furthermore, they 

might decrease their will to communicate with the teachers. They become incapable to 

assist the English learning of their children and do not know how to overcome this 

problem. Eventually, the assistance is ceased. In such a situation, negative effects on 

attitudes and motivation of the new Taiwanese children’s English learning might take 

place.  

Parents’ participation in the English learning of the new Taiwanese children is 



 

144 
 

one of the significant factors as I have noticed. It was found that the more often their 

parents participate in their English learning, the more successful the new Taiwanese 

children will be. With the high frequency of parents’ participation on the English 

learning of the new Taiwanese children, their English proficiency and academic 

performance could be improved. And then, the new Taiwanese children tend to have 

more interests on learning English, and vice versa. However, some new residents tend 

to have low frequency of parents’ participation on the English learning of their 

children since their Mandarin proficiency level and educational background are low. 

They would not be able to help their children learn English. This situation decreases 

their will of participation in the English learning of their children. Some of them even 

do not have a lot of interests to know the learning situation that their children have on 

English subject. They seldom know and participate in their children’s learning. They 

also seldom provide the necessary assistance to them. Because of the low level of 

participation and attention, the new Taiwanese children’s attitudes and motivation 

toward English learning might be hard to improve. 

From the findings of the interviews, I found that parents’ perspectives and 

attitudes toward English language are important to the English academic performance 

of the new Taiwanese children. Parents’ perspectives and attitudes usually influence 

their children’s perspectives, attitudes, motivation, and academic performance. When 

parents impart their children that English language is important for their life and even 

for their future, children might have more positive thoughts and attitudes to learn it. 

Wood, Bruner and Ross (1976) introduced “Scaffolding Theory”, which suggests that 

the temporal assistance set up from the adults can help the child in the process of 

learning. It is taken away when the child is capable to control and do the learning. 

Cazden (1983) described it as “a temporary framework for construction in progress” 

(p. 6). With necessary assistance from parents and positive perspectives toward 
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English learning, the new Taiwanese children could be influenced to bring up positive 

attitudes and high motivation. In other words, parents’ perspective toward English is 

similar to the family education. The ways and perspectives that parents educate their 

children influence the children’s attitudes and perspectives toward English learning. 

This makes the children’s purpose of learning different from learning for interests or 

learning for good grades on the English tests. I do believe that the new Taiwanese 

children who study at junior high school still need the assistance from their parents to 

teach and guide them to achieve the goal of success in their English learning since 

their perspectives are still greatly influenced by their parents. 

The influence of parents’ assistance on the English learning of the new 

Taiwanese children is also found in the present study. Mostly, parents of the new 

Taiwanese children seldom assist them on their English learning when they 

encountered learning difficulties. I notice that once the parents help more on the 

English learning of their children, their children tend to have better performance since 

their learning problems could be solved, and vice versa. The problem is just like an 

obstacle on the learning, the children could keep learning only when it is solved. 

Solving learning problems might increase their children’s will of learning since the 

problem usually makes learner depressive. Therefore, similar to parents’ participation, 

parents’ assistance significantly affects the new Taiwanese children’s attitudes and 

motivation toward English learning. 

Another important parents’ factor in the English learning of the new Taiwanese 

children that I found from the interviews was parents’ requirements. I noticed that 

generally parents’ requirements are often related to their educational background. If 

parents’ educational backgrounds are high, they tend to have higher requirements on 

the English learning of their children, and vice versa. I discovered that the new 

Taiwanese children who receive high requirements from their parents tend to learn 
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more and study harder on English subject than the ones who do not. With the different 

levels of parents’ requirement on the English learning of the new Taiwanese children, 

attitudes and motivation that their children have toward English learning might be 

affected and varied as well. 

I also found that parents’ expectation on the English learning of the new 

Taiwanese children is important. Lin (2007) reported that Fiin (1972) stated that 

parents’ expectation affects the learning of their children. In the present study, I 

discovered that when parents have high expectation on the English learning of the 

new Taiwanese children, their children tend to perform better on it since they have 

attention and care from their parents. On the contrary, when parents do not have much 

expectation on their children’s English learning, their children tend to be less 

motivated and do not perform well on it. 

 As found and analyzed from the collected data, I noticed that normally when 

parents of the new Taiwanese children have high educational backgrounds, high 

frequency of parents’ participation, and high expectation on their children’s learning, 

they could help the English learning of their children without sending them to the 

cram school. Moreover, their children could perform well on the English subject. On 

the contrary, when parents of the new Taiwanese children who have low educational 

backgrounds, low frequency of parents’ participation, and low expectation on the 

English learning of their children, they could not help their children even they are not 

satisfied with their grades. As the result, their children’s academic performance on 

English subject would be low and bad. 

Another finding that I found from the present study is that the new Taiwanese 

children who are at junior high school tend not to have the problem of language 

development. Their Mandarin abilities are as regular as other Taiwanese children. 

Their English teachers and the classmates could not distinguish them from other 
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students since their appearance, intonation, and academic performance do not differ 

much from other students. In the previous studies done by other researchers, it was 

found that many new Taiwanese children who are in the age of infancy and 

elementary school tend to have the problem of language development. However, this 

problem was not found in the new Taiwanese children of junior high school level of 

the present study. This indicates that the new Taiwanese children who are at junior 

high school might not to have such problem. This might attribute to the reason that the 

new Taiwanese children have grown and lived in Taiwan for a long time and also 

study in school of Taiwan for many years; therefore, they have enough Mandarin 

input to reduce or even to recover the possibility of language problem. They are 

capable to communicate with others and are good at using the Mandarin language. 

Although one of the English teachers stated that her student seemed to have the 

problem on the Mandarin comprehension when she explained the English grammar, 

this might not be able to attribute to the problem of his Mandarin proficiency level 

since the academic performance of that student was generally good in other subjects. 

It might just because the level of the grammar rule was too hard for him.  

 

5.1.1 The Interaction between the English Teachers and the New Taiwanese 

Children in Classroom 

Considering the role that English teachers play in the English learning of the 

Taiwanese children, I found that most of the English teachers do not know clearly 

about the learning situation that the new Taiwanese children have on the English 

subject unless he or she is a homeroom teacher. Since they do not know the real 

learning situation of the new Taiwanese children, it is difficult for them to provide 

assistance to them when it is necessary. They only know the new Taiwanese children’s 

grades and performance in class. They do not know the new Taiwanese children’s 
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English learning situation at home, participation of their parents, assistance from their 

parents, and problems they encounter on their English learning. Sometimes, they even 

misunderstand the learning situation of the new Taiwanese children. Mostly, they 

assist the new Taiwanese children only when the new Taiwanese children ask 

questions actively. Generally, the English teachers are assigned to teach a class. They 

do not have much time to stay in class. They come when the class starts and leaves 

when it finishes. According to the curriculum assigned by the MOE, each class at 

elementary school only lasts for forty-five minutes. The English teachers mostly 

interact with thirty five students within forty-five minutes only inside the classroom. 

Furthermore, the English teachers generally have many assigned classes to teach. 

Therefore, it is extremely difficult for them to know and interact with each student 

during the class period. With students’ full class schedule, the English teacher 

generally have to negotiate the time with the homeroom teacher to have an extra class 

period to assist students even they are willing to help their students. Moreover, since 

there are many subjects for the students to study, it is not easy to do so.  

From the English teachers’ interviews, I noticed that the English teacher, who is 

also a homeroom teacher, tends to be able to provide more assistance to the new 

Taiwanese children than the English teachers who are not. Generally, the homeroom 

teacher who teaches English to the new Taiwanese children knows more about their 

real learning situation at home and at school since they have more opportunities to 

know them and contact with their family. Furthermore, the English teacher has the 

chance to provide assistance on the English learning of the new Taiwanese children. 

However, the problem of students’ full class schedule makes the assistance difficult to 

be done. Although school has arranged two classes without assigning any subject for 

teachers to arrange the activity according to their needs, the assistance is still difficult 

to be done since there are so many subjects. Moreover, the assistance is difficult to be 
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done individually according to the needs of each new Taiwanese child. Sometimes, 

the English teacher has to use the recess time during the noon or the time after school 

to help the new Taiwanese children. Even it is helpful for the new Taiwanese children 

in this way, it might cause problems of the insufficient time for students to take a nap 

or to go home punctually.  

I also noticed that the English teachers and the parents of the new Taiwanese 

children seldom communicate to each other about the Taiwanese children’s learning 

issues. Since there are many students in a class and many classes that an English 

teacher needs to take care of, it is very difficult for the English teachers to 

communicate with the new Taiwanese children’s parents. Moreover, due to the 

intonation of the new residents, the English teachers have the difficulty to understand 

their message well. Mostly, the parents of the new Taiwanese children were inactive 

in communicating with the English teachers since most of them seldom paid attention 

and participated actively in the learning of their children. Some of them might have 

the problem in communicating with the English teachers since the Mandarin language 

was not their mother tongue. These phenomena made the English learning of the new 

Taiwanese children hard to be improved through the communication of the parents 

and the English teachers since the bridge between them was hard to be built.   

 

5.1.2 Other Findings about the New Taiwanese Children and Their Parents  

From the overall findings of the present study, I found that not all the new 

residents had low educational backgrounds or low level of knowledge. Moreover, the 

Taiwanese men who got married with the new residents were not all of elder, low 

educational backgrounds, or low economic status. They were not all introduced by the 

marriage agency to get married. There were some who got married with the new 

residents because they loved each other. Moreover, some new Taiwanese children had 
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good academic performance on their English learning. They were not all low 

academic achievers. Furthermore, some even had a better academic performance than 

the Taiwanese children. People should not have stereotype and discrimination on the 

new residents and the new Taiwanese children. Moreover, there are solutions and 

assistance provided by the government, MOE, Medical Research Center, and 

non-governmental organizations to help the ones who are in difficult situation.  

I also found that the new Taiwanese children generally had good interaction and 

relationship with their classmates. They seemed not to have many problems of 

interacting with them. Generally, they identified themselves with the Taiwanese 

culture and the people. They also identified the culture and the people of their 

mother’s origin countries. However, in this study there was one who could not 

identify with the origin country of his mother since he could not accept negative sides 

of the origin country of his mother and considered some of them were savages.  

 I discovered that the identity of the new Taiwanese children affects their English 

learning attitudes and motivation. Mostly, the new Taiwanese children tended to 

identify themselves as Taiwanese and accept the identity of their mothers. However, a 

new Taiwanese child despised his mother and the origin country of his mother. He 

considered learning English was important since he wanted to get high grade on the 

Basic Competence Test for the Junior High School Students. And then, he would be 

able to enter a good senior high school. He even dreamed to visit and stay in the 

U.S.A. in the future. It was obvious that he perceived English language was a 

powerful tool which would help him escape from his imperfect life.  

I noticed from the data that the intelligence also plays a role on the English 

learning of the new Taiwanese children. The intelligence which is the speed of 

learning is also included in the socio-educational model (Gardner, 1979). The 

intelligence is one type of the individual difference in the learner’s learning. With 
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such difference, each learner could possibly be affected and reacts differently in their 

learning process. And then they will have different levels of academic performance on 

English learning. Generally, the new Taiwanese children performed well on their 

English subject. However, there were two opposite examples. One new Taiwanese 

child was a hard-working student. Nevertheless, his grades on the English subject 

were greatly lower than the efforts he had on it. On the contrary, another new 

Taiwanese child seemed have less effort than the aforementioned student, he always 

had higher grades on English subject. It is obvious that the intelligence also plays an 

important role on the English learning of the new Taiwanese children. With such 

difference, the English academic achievements and performances could be influenced.  

From the post-observation interviews with the new Taiwanese children, I noticed 

that the selection of the teaching materials also affected the level of motivation and 

integrativeness of the new Taiwanese children. As the new Taiwanese children stated, 

the foreign culture was seldom mentioned in English class. Moreover, one of them 

even reported that the content was boring and could not attract his attention or raise 

interest. Therefore, whether the content of the English books could motivate students’ 

motivation and integrativeness should be taken into account when teachers or schools 

select the teaching material. 

Instead of relying on the English teachers, parents should participate actively and 

frequently in the English learning of their children in order to help their children be 

more successful on English subject. Their participation, expectation, educational 

background, economic status, perspective and attitudes, requirement on children’s 

English learning, and Mandarin proficiency level are all important to the English 

learning of the new Taiwanese children. In other words, parents play an important role 

in the new Taiwanese children’s English learning. Therefore, it is important to 

consider these factors when teach and help the English learning of the new Taiwanese 
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children if we want to improve their proficiency level and to help them obtain a more 

general and holistic view on it.  

 

5.2 Conclusion 

The present study aimed at investigating attitudes and motivation that the new 

Taiwanese children have toward English learning. Various sources of collected data 

validated the findings of the present study. Based on the findings of the present study, 

I found that the factors of the new Taiwanese children’s attitudes and motivation 

toward English learning were complicated and multi-faceted. Overall speaking, 

attitudes and motivation of the new Taiwanese children toward English learning were 

positive. However, there were differences between them. Comparing the highest 

achiever and the lowest achiever, I noticed that the one who had good English 

academic performance tended to have more positive and active attitudes toward 

English learning. His motivation and integrativeness toward English learning were 

high as well. On the other hand, the new Taiwanese child with poor English academic 

performance tended to have negative and passive attitudes. His level of motivation 

and integrativeness toward English learning were low. Taking their family 

backgrounds into consideration, I found that their academic performance on English 

learning might related to their parents’ participation, expectation, educational 

background, economic status, perspective and attitudes, Mandarin proficiency level, 

and requirement of their children’s English learning. With different level of 

aforementioned factors, attitudes and motivation that the new Taiwanese children had 

toward English learning were varied. I also found that the new Taiwanese children 

who were at junior high school level tended not to have the problem of language 

development. Not all of them were bad at English. On the contrary, most of them had 

good English academic performance.  
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In conclusion, the findings of the present study suggested that attitudes and 

motivation of the new Taiwanese children were varied although they were generally 

positive. Moreover, the findings also highlighted the significance of the parents’ 

attention to the English learning of the new Taiwanese children. Therefore, in order to 

enhance their learning attitudes and level of motivation, I suggest that the parents 

should participate actively and pay more attention to the English learning of their 

children. They should try their best to learn more about the role of parents to help the 

English learning of their children. It is believed that, if parents could actively 

participate more in the English learning of their children, their children’s interests of 

learning English could be raised. Moreover, their attitudes toward English learning 

would become more positive and their motivation toward English learning could be 

promoted. Finally, the new Taiwanese children would eventually benefit from their 

positive attitudes and high level of motivation during the English learning process.  

 

5.3 Pedagogical Implications  

From the findings of the present study, the new Taiwanese children, parents, 

teachers, educators, administrators, scholars and the educational authorities could gain 

clear insights about the attitudes and motivation that the new Taiwanese children have 

toward English learning.  

It is clear that not all the new Taiwanese children are low academic achievers or 

have bad academic performance on English subject. According to the data of MOE 

(2004), the new Taiwanese children tended to have low academic achievement at 

elementary school. However, it was found that their learning problems might be 

solved in the process of learning after years of studying at school. Although their 

mothers might have more influences on their learning when they were in the age of 

kindergarten and elementary school, their learning and language abilities might be 
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improved by the influences of their teachers and other possible language input 

resources during the process of learning. When they are at junior high school, most of 

them still have similar level to the Taiwanese children. If their parents could 

participate and urge them more on their English learning, their academic performance 

on English subject would be better and would not have many problems. Moreover, if 

English teachers could provide the learning opportunities and necessary and sufficient 

English learning resources to the new Taiwanese children to learn and increase their 

level of motivation and integrativeness, the new Taiwanese children might have more 

positive attitudes toward English. Furthermore, they would become high achievers in 

English learning. Once they are motivated and want to learn English actively, they 

could overcome problems they encounter in English learning. Therefore, parents and 

English teachers play important roles to help the new Taiwanese children achieve 

their goals and succeed in their English learning. Through the assistance of their 

English teachers and their parents, attitudes and motivation of the new Taiwanese 

children could be improved.   

 

5.4 Limitations of the Study and Recommendations 

The limitations of the present study are discussed in this section. Firstly, since 

the present study was aimed at investigating attitudes and motivation that the New 

Taiwanese children had toward English learning, five new Taiwanese children who 

were at junior high school participated in the research. It was unfortunate that one 

voluntary participant whose mother came from the Philippines could not be recruited 

since his English teacher was unwilling to give the permission. It is widely known 

that Philippine is an English spoken country. With English language as the first 

language, different findings about attitudes and motivation that the new Taiwanese 

children have toward English learning might be found from the study.    
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Secondly, due to the limited time and restriction of the region, the research could 

only be done at a junior high school in the Northern part of Taiwan. It is widely 

known that there are differences between the rural and urban region. Therefore, the 

region variable could also be taken into account in order to discover the attitudes and 

motivation of the new Taiwanese children have toward English learning in different 

regions.  

Thirdly, the selection of the English materials and teaching methods could be 

also taken into consideration since it influences the learning of the new Taiwanese 

children. Different English learning materials could be compared as well.  

Fourthly, the intelligence of the new Taiwanese children could be included as one 

of the influential factors. Since intelligence also plays an important role in the second 

language learning, the intelligence test from the school could be also taken into 

account as one of the possible variables.  

 Fifthly, the educational background of the new residents could be compared with 

the effects of influences on the English learning of the new Taiwanese children.  

Finally, the present study can serve as the basis for the future quantitative 

research to obtain a holistic picture of the attitudes and motivation that the majority of 

the new Taiwanese children have toward English learning.  
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APPENDIX A 

新台灣之子在英文學習上的態度及動機問卷 

學生個人基本資料 

 

親愛的同學你好： 

這份問卷的主要目的是希望能夠了解你的基本資料，你提供的資料對我們

來說非常的寶貴，不僅可以幫助我們做更深入的研究，並也可以提供給其他相

關學術研究參考及有所依據。而你的資料內容絕對保密，且只做為學術研究之

用，因此請你放心的回答，謝謝你的合作！ 

國立台灣師範大學英語系研究所  

指導教授：曾文鐽 博士  

研究生： 林佩儒      

 

一、 姓名:________________________________________________________ 

二、 學校：             國中   班級：        年        班        號  

三、 性別：□男生 □女生  

四、 父母親的教育程度是（請填寫代號）  

父親：              母親：             

(1)未就學或國小肄業 (2)國小畢業   (3)國中(初中)畢業 

(4)高中/職畢業   (5)專科/大學畢業 (6)碩士畢業  

(7)博士畢業 

五、 國籍： 

父親國籍： 

□台灣 □中國大陸 □印尼 □菲律賓 □越南   

□泰國 □馬來西亞 □緬甸 □柬埔寧 □其他                

母親國籍： 

□台灣 □中國大陸 □印尼 □菲律賓 □越南   

□泰國 □馬來西亞 □緬甸 □柬埔寧 □其他                

請翻頁繼續作答，謝謝！ 
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六、 父親及母親的年齡 

父親：                                

母親：                             

七、 父親及母親的職業 

說明：在下列的職業當中，挑選出符合你父親及母親的職業名稱。  

1. 父親的職業：                                   

2. 母親的職業：                                   

職

業

類

別 

工廠工人 

學徒 

小販 

漁夫 

清潔工 

雜工 

臨時工 

工友 

大樓管理員 

工廠或汽、機

車看管人員 

幫傭 

服務生 

特種行業 

家庭主婦/夫 

無業 

退休  

 

技術工人 

水電工 

店員 

公司職員 

零售員 

業務員 

推銷員 

自耕農 

司機（汽車類） 

農夫 

裁縫師 

廚師 

美容師 

理髮師 

郵差 

士（官）兵 

打字員 

領班 

監工 

 

技術人員 

技佐 

小學教師 

委任級公務員 

科員 

行員 

出納員 

會計 

縣市議員 

鄉鎮民代表 

批發商 

代理商 

包商 

警察 

女警隊員 

消防員 

護理人員 

秘書 

代書 

演員 

服裝設計師 

室內設計師 

小型企業負責人 

中小學校長 

中學教師 

會計師 

法官 

律師 

會計師 

工程師 

建築師 

護理師 

藥師 

科長 

課長 

院轄市議員 

薦任級公務員 

經理 

襄理 

協理 

副理 

校級軍官 

警官 

作家 

畫家 

音樂家 

新聞、電視記者 

中型企業負責人 

大專院校校長 

大專院校教師 

考試委員 

監察委員 

立法委員 

內閣官員 

中央政務官 

地方首長 

科學家 

醫師 

總經理 

董事長 

將級長官 

 

七、學習英語的時間 

約______________年，從_______________至今 

八、目前是否有參與英語的補習 

 (除了學校的輔導課，如課後補習班、民間私營英文補習班) 

□ 是，在________________________ □否 

本問卷填寫到此完畢，感謝您寶貴的意見與熱心的協助！ 
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APPENDIX B 

新台灣之子在英文學習上的態度及動機問卷 

家長版 

 

親愛的家長您好： 

感謝您接受本研究的訪問，本研究的主要目的為瞭解您的子女在學校的對英語科

目的學習態度及動機，希望對您的子女的學習能有所幫助。您提供的所有資料，將會

完全的保密，請您儘量依照您的子女的實際學習情況來回答。本研究會依據您所提供

的建議和反應的問題作整理，並對教育當局提出適當的建議，期望能夠提供給您的孩

子更適合的學習環境及教學輔助建議。 

非常感謝您撥冗填答！衷心感謝您的協助！ 

國立台灣師範大學英語系研究所     

指導教授： 曾文鐽 博士     

研究生：  林佩儒           

I.受訪者基本資料 

1. 受訪者之子女： 

_________________國中      年        班，姓名：              

2. 受訪者姓名：                                                 

3. 受訪者原籍：                                                 

4. 受訪者年齡：                    歲 

5. 受訪者在原生國的最高學歷： 

(1)□未就學或國小肄業 (2)□國小畢業   (3)□國中(初中)畢業 

(4)□高中/職畢業  (5)□專科/大學畢業  (6)□碩士畢業  

(7)□博士畢業  

6. 受訪者的母語：                         

第二外語：                         

第三外語：                         

7. 英文程度： 

 (a)聽：□精通  □中等  □略懂  □不懂 

(b)說：□精通  □中等  □略懂  □不懂 
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(c)讀：□精通  □中等  □略懂  □不懂  

(d)寫：□精通  □中等  □略懂  □不懂 

8. 受訪者的中文語言能力： 

8.1. 來台是否參與過識字班? (1)□是  (2)□否 

參加時間:                                                 

8.2.中文程度: 

(a)聽：□精通  □中等  □略懂  □不懂 

  (b)說：□精通  □中等  □略懂  □不懂 

(c)讀：□精通  □中等  □略懂  □不懂  

(d)寫：□精通  □中等  □略懂  □不懂 

9. 受訪者目前的職業：                                                           

10. 迄今已來台居住                          年 

11. 家計負責人： 

(1)□丈夫 (2)□自己 (3)□夫妻 (4)□父母 (5)□其他               

12. 目前家境情況： 

(1)□富裕 (2)□小康 (3)□普通 (4)□清寒 

13. 請問您通常用什麼語言和您的孩子溝通？ 

(1)□台語 (2)□中文 (3)□英語 (4)□其他_____________________  

 

II. 孩子在英語學習上的情況 

1. 您的孩子放學後主要課業輔導者為？ 

(1)□丈夫 (2)□自己  (3)□孩子的兄弟姊妹 (4)□在家親屬 

(5)□家教 (6)□社區志工 (7)□安親班老師  (8)□無人輔導 

(9)□其他                       

2. 您的孩子平均每天放學後溫習英文功課的時間（不含補習班等教學時間） 

(1)□一小時以下  (2)□一至未滿兩小時  (3)□二至未滿三小時 

(4)□三至未滿四小時 (5)□四小時以上 

3. 放學後沒有時間溫習英文功課的原因是： 

(1)□喜歡看電視  (2)□喜歡看課外讀物  (3)□對功課沒有興趣 

(4)□沒有人指導  (5)□喜歡打電玩   (6)□需幫忙家庭生計 

(7)□上才藝班   (8)□需照顧年幼的弟妹  (9)□其他                 

4. 請問您是否滿意您的孩子在英語成績上的表現？ 

(1)□非常滿意  (2)□滿意  (3)□尚可  (4)□不滿意  (5)□非常不滿意 
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5. 請問您覺得您的孩子對英文的學習態度為？ 

(1)□非常積極  (2)□積極  (3)□尚可  (4)□不積極  (5)□非常不積極 

6. 請問您覺得您的孩子對英語是否有興趣學習？ 

(1)□非常有興趣 (2)□有興趣  (3)□尚可  (4)□沒有興趣  (5)□非常沒興趣 

7. 請問您的孩子會主動學習英文嗎？ 

(1)□一直會  (2)□常常會  (3)□偶爾會  (4)□不會    

8. 請問您的孩子在英語學習上有無困難？ 

(1)□有  (2)□無  (3)□不清楚 

9. 請問您是否會協助孩子解決在英語學習上所遇到的困難？  

(1)□一直會  (2)□常常會  (3)□偶爾會  (4)□不會    

10. 請您一個學期參與孩子討論英文課業上所遇到的問題的次數 

(1)□1~2次  (2)□3~5次  (3)□6~8次  (4)□9次以上  

11. 請問您的孩子對英文的作業或活動是否常常出現焦慮的情形？ 

(1)□一直會  (2)□常常會  (3)□偶爾會  (4)□不會    

12. 您覺得您的孩子對英文學習是否感到自信？  

(1)□會  (2)□不會  (3)□不清楚   

13. 請問您的孩子目前是否有參與英文的補習？ 

(1)□有  (2)□無 

14. 接續上題，若您的孩子有補習，請問是誰鼓勵您的孩子參加的？ 

(1)□家長  (2)□孩子主動提出  (3)□學校老師 

(4)□補習班老師 (5)其他__________________________________________  

15. 接續上題，請問您為何會讓孩子參與英文的補習？ 

(1)□覺得功課需要加強  (2)□覺得對孩子的課業會有幫助 

(3)□大家都有參與   (4)其他_____________________________  

16. 孩子參與英文的補習是否增加您在經濟上的壓力呢？ 

(1)□會  (2)□還好  (3)□不會 

 

III.對孩子的教育期望 

1. 請問您會要求孩子的英語成績在團體中表現優異？ 

(1)□一直會  (2)□常常會  (3)□偶爾會  (4)□不會    

2. 請問您會要求孩子參加英語相關比賽？ 

(1)□一直會  (2)□常常會  (3)□偶爾會  (4)□不會    
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3. 請問您對於孩子的英語成績非常在意嗎？ 

(1)□一直會  (2)□常常會  (3)□偶爾會  (4)□不會    

4. 請問您會要求孩子在日常生活中使用英語交談嗎？ 

(1)□一直會  (2)□常常會  (3)□偶爾會  (4)□不會    

5. 請問您會要求孩子在課後增加其他英語學習機會嗎？  

(1)□一直會  (2)□常常會  (3)□偶爾會  (4)□不會    

6. 請問您會告訴孩子英語是很重要的科目嗎？ 

(1)□一直會  (2)□常常會  (3)□偶爾會  (4)□不會    

7. 請問您會跟孩子說明英語在未來的重要性嗎？ 

(1)□一直會  (2)□常常會  (3)□偶爾會  (4)□不會    

8. 請問您會要求孩子多接觸英語社會的文化與傳統嗎？ 

(1)□一直會  (2)□常常會  (3)□偶爾會  (4)□不會    

9. 請問您會要求孩子的英語比其他科目成績好嗎？ 

(1)□一直會  (2)□常常會  (3)□偶爾會  (4)□不會    

10. 請問您會希望孩子將來能到英語系國家留學或遊學嗎？ 

(1)□一直會  (2)□常常會  (3)□偶爾會  (4)□不會    

 

IV. 對孩子課業的參與情形 

1. 請問你會陪同孩子一起學習英文嗎？（如：一起聽英文、閱讀英語故事書或雜誌） 

(1)□一直會  (2)□常常會  (3)□偶爾會  (4)□不會    

2. 請問你是否會教導孩子學習英文的方法或技巧呢？ 

(1)□一直會  (2)□常常會  (3)□偶爾會  (4)□不會    

3. 請問您會主動與孩子一起預習或複習英文功課嗎？ 

(1)□一直會  (2)□常常會  (3)□偶爾會  (4)□不會    

4. 請問您會主動詢問孩子是否有英文學習上的困難嗎？ 

(1)□一直會  (2)□常常會  (3)□偶爾會  (4)□不會    

5. 請問當您的孩子在英文學習上的遇到困難，您會想辦法或找人解決嗎？ 

(1)□一直會  (2)□常常會  (3)□偶爾會  (4)□不會    

6. 請問您是否會找機會與孩子的英文老師（校內或校外）溝通？ 

(1)□一直會  (2)□常常會  (3)□偶爾會  (4)□不會    

7. 請問您是否會主動檢查孩子的英文作業呢？ 

(1)□一直會  (2)□常常會  (3)□偶爾會  (4)□不會    
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8. 在家裡，您會為孩子營造英文學習環境嗎？(如：在家與孩子說英語等) 

(1)□一直會  (2)□常常會  (3)□偶爾會  (4)□不會    

9. 您會幫忙複習或檢查孩子的英文課業或考試嗎？ 

(1)□一直會  (2)□常常會  (3)□偶爾會  (4)□不會    

10. 請問您會為孩子額外訂閱或購買英文書籍、雜誌或報紙等嗎？ 

(1)□一直會  (2)□常常會  (3)□偶爾會  (4)□不會    

11. 請問您是否會主動參與孩子校內或校外所舉辦的英語相關活動？ 

(1)□一直會  (2)□常常會  (3)□偶爾會  (4)□不會    

 

12. 請問您會安排孩子參與英語相關活動嗎？（如英語夏令營） 

(1)□一直會  (2)□常常會  (3)□偶爾會  (4)□不會    

13. 請問在您輔導與教導孩子英語學業時，是否有遇到何種困難？或是在輔導孩

子英語課業時需要何種協助與欠缺的資源？請您說明。 

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________ 

_________________________________________________________________

_________________________________________________________________ 

_________________________________________________________________

_________________________________________________________________ 

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________ 

_________________________________________________________________

_________________________________________________________________ 

_________________________________________________________________ 

_________________________________________________________________ 

本問卷填寫到此完畢，感謝家長寶貴的意見與熱心的協助！ 
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APPENDIX C 

 

The questions of the new Taiwanese children’s interview. 

 

1. 你學英文多久了？  

2. 你喜歡英文嗎？有多喜歡呢或有多不喜歡？ 

3. 你覺得英文重不重要呢？  

4. 你認為學英文對將來的生活或工作會有幫助嗎？ 

為什麼？ 

5. 你覺得學英文會浪費時間嗎？ 

6. 你認為你的英文成績應該要考幾分才滿意？  

7. 如果要你在英文課用英語發言，你會覺得很有自信嗎？ 

8. 你通會在什麼情況下念英文？什麼情況下背英文單字呢？  

9. 如果有英文作業，你通常在什麼時候寫？ 

10. 上課前你會事先預習、下課後你會課後預習嗎？兩個都有嗎？ 

11. 上英文課時，你會把老師說的重點記下來嗎？ 

12. 你會訂正考卷和習作上的錯誤嗎？ 

13. 上英文課時，你會常常做自己的事情或容易恍神嗎？ 

14. 上課時，你會認真地與同學互相討論跟英文有關的問題嗎？ 

15. 如果遇到不會的單字或英文習題的時候，你通常都怎麼做？ 

16. 有時候在做英文練習題時，你會不會做對了卻常常不了解這樣做的道理嗎？  

17. 如果遇到很難的英文作業，你通常怎麼作？ 

會一個人努力把它寫完，或是問人？還是直接跳過不寫？ 

18. 如果你英語考試考不好，你會怎麼做？  

19. 你覺得能不能夠瞭解英語課的上課內容很重要嗎？ 

20. 上英文課時，你的注意力通常能維持多久？  

21. 上英文課時，你常常希望可以快點下課嗎？ 

22. 讀英文或做英文作業時，你的精神狀態通常是如何？  

23. 做英文作業時，你經常一次做兩件以上的事情嗎？  

24. 如果要在上英文課的時候，被叫起來講英文或背誦英文時，你會緊張或害羞

嗎？為什麼？   

25. 你會怕英文老師糾正你犯的錯誤嗎？ 

26. 如果老師要你們用英文造句或寫文章，你會覺得壓力很大嗎？ 

27. 請問就你現在或過去的英文學習經驗，你認為你最需要幫助或最缺乏及最困難

的地方在哪裡？ 

28. 請問你有沒有參加過補習呢？ 

29. 倘若你有參加補習，請問是什麼類型的補習班呢？ 
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30. 為什麼你會想要參加補習呢？ 

31. 誰建議你參加補習的呢？ 

32. 請問你目前還有在補習班上課嗎？ 

33. 請問你每天都要補習嗎？ 

34. 請問你一個星期要去幾次呢？ 

35. 請問你一次都去幾個小時？ 

36. 請問你每次上英文課的時數多長呢？ 

37. 你覺得學校的英文課對你比較有幫助，還是補習班的呢？為什麼？  

38. 你比較喜歡上學校的英語課，還是補習班的英語課呢？ 

39. 你覺得上英文課可以學到許多國外的事情嗎？ 

40. 你會想要說一口流利的英文，好跟外國人對話嗎？ 

41. 如果有機會和外國人對話，你會很緊張嗎？ 

42. 你會希望有很多外國的朋友嗎？ 

43. 你會說幾種語言？有哪些呢？ 

44. 你會希望你自己可以說很多種語言嗎？ 

45. 你覺得外國語言聽起來怎麼樣？很奇怪嗎？還是讓你很羨慕很著迷？ 

46. 你印象中的外國人是怎麼樣的人？ 

47. 你會想和外國人作朋友嗎？ 

48. 你會覺得學英文很重要，因為這樣可以和外國人溝通及做朋友，並且瞭解他

們的文化嗎？ 

49. 如果你有機會學習外國文化，你願意去嘗試嗎？ 

50. 你會想要融入外國人的社會及文化嗎？ 

51. 你會想要瞭解他們的文化、生活方式、傳統或美食等等嗎？ 

52. 你對外國人或外國文化有什麼樣的憧憬呢? 

53. 假如你將來有機會居住在其他的國家，你會學習他們的語言嗎？ 

54. 你覺得誰對你的英文學習影響最大呢？  

55. 你覺得你的英文好不好，跟你的家人有關嗎？ 

56. 你覺得父母的想法和態度對你的學習英文影響大嗎？有什麼樣程度的影響

呢？ 

57. 你的父母覺得學英文重要嗎？ 

58. 你的父母會督促你學英文嗎？ 

59. 你的父母會幫助或鼓勵你學習英文嗎？他們通常都怎麼幫助你呢？ 

60. 你的父母會告訴你學習英文的重要嗎？他們怎麼說的呢？ 

61. 你的父母對於你在英語課上學的東西有興趣知道嗎？ 

62. 他們會主動問你的學習狀況嗎? 
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APPENDIX D 

 

The questions of the English teacher’s interview. 

 

新台灣之子在英文學習上的態度及動機訪談 

教師版 

 

1. 學生基本資料： 

1.姓名：                                     

2.學校：               年                  班 

3.請問您的學生在九十八學年度第二學期之英語科成績表現如何? 

  班排名為何呢? 

 

2. 教師基本資料: 

1. 請問老師您的教學年資多長呢? 

2. 請問老師您目前班上的人數為幾人? 

3. 請問老師您目前班上的新台灣之子的學生有幾人? 

4. 請問老師您曾經教過新台灣之子嗎?共幾名呢?  

 

3. 新台灣之子家庭學習狀況 

1. 請問在您班上的新台灣之子的家庭學習環境如何呢? 

2. 請問新台灣之子的父母有無輔導其孩子的英語課業呢? 

如果沒有，其原因為何呢? 
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4. 新台灣之子的學習狀況 

1. 若與其他學生比較，您認為班上新台灣之子的英語學習態度如何？ 

2. 若與其他學生比較，您認為班上新台灣之子對英語學習的興趣如何？ 

3. 若與其他學生比較，您認為班上新台灣之子的英語學習能力如何？  

4. 請問你覺得新台灣之子的聽力能力如何？ 

5. 請問你覺得新台灣之子的口語能力如何？ 

6. 請問你覺得新台灣之子的閱讀能力如何？ 

7. 請問你覺得新台灣之子的寫作能力如何？ 

8. 請問你覺得新台灣之子的英文文法能力如何？ 

9. 你覺得新台灣之子在哪方面的能力較佳？聽力?口說?閱讀?寫作?

還是英文文法呢? 

10. 請問您是否會對新台灣之子在英語課業上給予額外的協助呢？ 

11. 請問您在新台灣之子的英文課業上，大多給予哪方面的協助？ 

12. 請問您是否在教導新台灣之子英文上遇到一些困難？能否請您描

述一下？ 

13. 請問根據您的觀察及經驗，您覺得新台灣之子在英文課上與同儕的

互動及關係是否頻繁？ 

 

5.學校辦理相關新台灣之子英語輔導措施與建議 

1. 請問貴校是否為新台灣之子辦理英語輔導措施呢？ 

2. 請問您覺得學校是否應該為新台灣之子辦理英語輔導措施呢? 
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APPENDIX E 

 

The comparison of the new residents’ answers 

 

 
David’s 

Mother 

Janice’s 

Mother 

Jacky’s 

Mother 

Richard’s 

Mother 

Michael’s 

Mother 

Nationality China Myanmar Vietnam Indonesia Indonesia 

Age 40 43 32 53 47 

Time Living in Taiwan 13 25 13 27 19 

Educational Background 
Vocational 

school  

Elementary 

school 

Elementary 

school 

Senior High 

school  

Junior High 

School 

Educational Background of the 

Father 

Vocational 

school  

Elementary 

school 

Senior High 

school 

Senior High 

school 

Junior High 

school 

Career Housewife 

Keeper of a 

breakfast 

shop 

Goods 

inspector 

Agent of 

human 

resource 

Housewife 

Career of the Father 

Superinten- 

dent of an 

allograph 

company 

Keeper of a 

breakfast 

shop 

Technician Police officer Transient 

First language Mandarin Yunnan Vietnamese Indonesian Indonesian 

Second language English Burmese Mandarin Mandarin Mandarin 

Third language - - Taiwanese - - 

Self-perceived  

English proficiency 

Listening Poor Poor Bad Poor Good 

Speaking Poor Poor Poor Poor Poor 

Reading Good Poor Poor Poor Good 

Writing Poor Poor Poor Poor Poor 

Self-perceived  

Mandarin proficiency  

Listening Excellent Excellent Good Good Good 

Speaking Excellent Excellent Poor Good Poor 

Reading Excellent Excellent Poor Good Poor 

Writing Excellent Excellent Poor Good Good 

Person who provided the family 

income 
Father Both  Both Mother Father 

Economic status Well-off Well-off Poor Poor Poor 
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LEARNING SITUATION 

Language used to communicate 

with their children 
Mandarin Mandarin Mandarin 

Mandarin 

and 

Taiwanese 

Mandarin 

Person who assisted the learning  Both 

Cram 

school 

teacher  

None 

Cram 

school 

teacher 

Elder 

brother 

Child’s time spent on reviewing 

English every day 

Less than 

one hour 

Less than 

one hour 

Less than 

one hour 

One to two 

hours 

Less than 

one hour 

Reason(s) why their child did not 

review English after school 

Reading 

novels & 

playing 

games 

Watching 

TV 

Reading 

novels & 

taking care 

of younger 

sister 

Watching 

TV 

Earning 

livelihood 

& 

lack of 

interests  

Level of satisfactory on the English 

grade of their children 

Neither 

satisfied nor 

dissatisfied 

Neither 

satisfied nor 

dissatisfied 

Neither 

satisfied nor 

dissatisfied 

Neither 

satisfied nor 

dissatisfied 

Dissatisfied 

Child’s attitudes toward English Good Good Good Very good Bad 

Child’s level of interest on English  High Mid High High Very low 

Child studied English actively Sometimes Sometimes Sometimes Sometimes Sometimes 

Child had difficulty on English No No Not sure No Yes 

Providing assistance when their 

child encountered problems on 

English learning 

Always Sometimes Never Sometimes Sometimes 

Frequency of providing assistance 

when child encountered problems 

on English learning in one 

semester 

More than 9 

times 
3 to 5 times 1 to 2 times 1 to 2 times 3 to 5 times 

Child was anxious about the 

English assignments or activities 
Sometimes Sometimes Sometimes Sometimes Never 

Child was confident on English 

learning 
Yes Not sure Not sure Yes No 

Child attended the cram school No Yes No Yes No 

The person who suggested him/her 

to attend the cram school before 
Parents Parents Aunt Parents Parents 

Reason(s) of sending child to the 

cram school 

Expansion 

of view and 

knowledge 

Reinforce- 

ment 

needed 

Reinforce- 

ment 

needed 

Reinforce- 

ment 

needed 

Reinforce- 

ment 

needed 
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Attending cram school would bring 

burden to their economics 
Yes Not really Yes No No 

PARENTAL EXPECTATION 

Requesting the child to get good 

grade on English subject 
Always Never Never Sometimes Never 

Care child’s English grade Always Sometimes Sometimes Usually Never 

Requesting the child to obtain 

higher grade on English than the 

other subjects 

Sometimes Sometimes Never Sometimes Sometimes 

Telling the child the importance of 

English 
Always Usually Sometimes Always Always 

Telling the child the importance of 

English in the future 
Always Usually Sometimes Usually Usually 

Requesting the child to learn more 

about English culture and tradition 
Always Usually Sometimes Sometimes Sometimes 

Requesting the child to participate 

English competition 
Never Sometimes Never Never Never 

Expecting the child to study 

abroad in the future 
Sometimes Sometimes Sometimes Never Never 

Requesting the child to speak 

English in the daily life 
Never Never Never Never Never 

Requesting the child to increase the 

opportunity to learn English after 

school 

Always Sometimes Never Sometimes Usually 

PARENTAL PARTICIPATION 

Studying English with child Sometimes Never Never Never Sometimes 

Teaching the child learning 

strategies or techniques to learn 

English 

Sometimes Never Never Never Sometimes 

Helping the child actively to 

preview and review English 

assignments 

Never Never Never Never Sometimes 

Asking the child actively the 

difficulty he/she encountered on 

English learning 

Sometimes Never Sometimes Never Sometimes 
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Asking for help from someone 

actively when the child 

encountered problems on English 

learning 

Always Sometimes Sometimes Never Sometimes 

Finding a chance to communicate 

with the child’s English teacher 

about his/her learning 

Sometimes Usually Never Never Never 

Checking the child’s English 

assignments actively 
Sometimes Sometimes Sometimes Never Sometimes 

Creating English learning 

environment for the child 
Sometimes Never Never Never Sometimes 

Helping the child to review English 

and check errors of English tests 
Never Never Never Never Sometimes 

Ordering English learning 

materials for the child 
Sometimes Never Never Never Never 

Participating actively in the child’s 

English learning activities held by 

school or other association 

Never Never Never Never Sometimes 

Arranging English learning 

activities for the child to 

participate 

Usually Sometimes Never Never Sometimes 
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APPENDIX F 

 

The comparison of the interviews of the English teachers. 

 

Questions 

David’s 

English 

Teacher 

Janice’s 

English 

Teacher 

Jacky’s 

English 

Teacher 

Richard’s 

English 

Teacher 

Michael’s 

English 

Teacher 

Teaching experience 20 years 7 years 3 years 20 years 
Less than one 

year 

Number of the new 

Taiwanese children in 

the class 

2  1 1 2 2 

Experience of teaching 

the new Taiwanese 

children before 

None 
Two 

students 
None None None 

The new Taiwanese 

children’s learning 

situation at home 

Good Good Not sure Good Bad 

Parents’ assistance on 

the learning of the new 

Taiwanese children 

Not sure Yes Not sure Not sure 

No. Only from 

his older 

brother 

The new Taiwanese 

children’s English 

learning attitudes 

comparing with other 

classmates 

Excellent Excellent Normal Excellent Bad 

The new Taiwanese 

children’s English 

learning interests 

comparing with other 

classmates 

Excellent Excellent Normal Excellent Very bad  

The new Taiwanese 

children’s English 

learning ability 

comparing with other 

classmates 

Very good Very good Bad Very good Bad 
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Level of 

the new 

Taiwanese 

children’s 

English 

skills 

comparing 

with other 

classmates 

Listening Excellent Excellent  Very good Excellent  Good 

Speaking Excellent  Very good  Good Very good  Good 

Reading Very good Excellent Good Excellent Bad 

Writing Very good Excellent Good Good Very bad 

Level of the new 

Taiwanese children’s 

English grammar 

comparing with other 

classmates 

Excellent Excellent Bad Good Very bad 

The new 

Taiwanese 

children’s 

ranking of 

English 

abilities 

1 Listening Reading  Listening  Reading  Speaking  

2 Reading Listening Speaking Listening Listening 

3 Speaking Writing  Reading Speaking Reading 

4 Writing Speaking Writing Writing Writing 

Providing extra 

assistance to English  

learning of the new 

Taiwanese children 

None None None None 

Teaching the 

phonetics, 

grammar, and 

pronunciation. 

Supervising 

him to finish 

his 

assignments 

Types of assistance None None None None 
Private 

instruction 

Difficulty encountered No No 

Yes.  

She could not 

discern him as a 

new Taiwanese 

child. 

Yes 

Yes. 

The interaction 

was not related 

to the learning 

of English.  

Interaction with 

classmates in class 
Yes No No No No 
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School held extra 

English class as 

assistance for the new 

Taiwanese children 

None None None None None 

Opinion on whether 

school should hold 

extra English class for 

the new Taiwanese 

children 

None None None None None 


