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Chapter Five 

Conclusion 

This chapter is composed of three major sections. A summary about the findings 

of the present study is presented in section 5.1. Some pedagogical implications 

elicited from the outcome are addressed in section 5.2. Finally, the limitations of the 

study and suggestions for future potential research are discussed in section 5.3. 

5.1 Conclusion 

The researcher conducted the present study to explore whether the participants 

could get more vocabulary gain and retention in a less culturally familiar topic, and 

whether other relevant variables involved in planned reading like better reading 

proficiency and text comprehension could contribute to better results in such lexical 

development when they were instructed to read assigned passages primarily to 

achieve global comprehension. Some major findings are summarized as follows: 

1. Regardless of cultural familiarity of each text, the participants attained 

significant vocabulary gain and retention in these twenty target lexical items after 

reading five assigned culturally-related texts with these target words embedded.    

2. After the statistical comparison of the results in these five tests, the participants’ 

reading comprehension, vocabulary gain and retention were similar. The 

difference in these aspects among these five tests did not reach significance. 
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Such phenomenon was also observed in terms of their ratings for the cultural 

familiarity of each topic. 

3. When examining the participants’ vocabulary learning between test 5 (Take the 

Anxiety out of Learning Math, more culturally familiar) and test 3 (Taking the 

World by Storm: High Energy Puppet Theater Sweeps Taiwan, less culturally 

familiar), slightly higher vocabulary gain was detected in less culturally familiar 

text, but superior vocabulary retention was found in more culturally familiar text. 

Nevertheless, the discrepancy was not statistically significant. It suggested that 

the participants’ vocabulary gain and retention were not consistently and 

significantly better in less culturally familiar topic.  

4. In each text, readers who assigned a higher ranking or rating of cultural 

familiarity were inclined to perform better in incidental vocabulary learning in 

most tests than their counterparts who gave a lower ranking or rating. The 

occasional inferior performance in few tests by the former was attributed to the 

ceiling effects or less extent of improvement. 

5. Learners with better reading proficiency might get higher or lower mean scores 

in vocabulary gain and retention than less competent readers, but the disparity 

mostly did not reach significance. The lower mean scores of the former group in 

some tests stemmed from ceiling effect, its less amount of progress, felicitous 



 
 
 

139

definition in the pretest but inappropriate in the text, and the L group’s low 

self-evaluation of word knowledge in the pretest, which rendered later greater 

degree of improvement. 

6. The participants with better performance in reading comprehension in each test 

did not consistently obtained higher mean scores in vocabulary gain and 

retention than those less efficient readers. The difference between these two 

groups, by the same token, was not statistically significant in most cases. 

Sometimes the former group’s performance was eclipsed by that of the latter 

because of similar reasons stated in the previous point. 

7. Concerning the correlations among all the variables in the present research, the 

participants’ reading proficiency and performance in text comprehension did not 

bear a significant relationship with their lexical development. After further 

detailed analysis, the correlations learners’ cultural familiarity of each topic, 

reading proficiency, reading comprehension had with their vocabulary gain and 

retention were not consistently supported. They might be significant or 

insignificant, positive or negative from test to test.  

 

5.2 Pedagogical Implications 

Although the focus of the present study principally revolves around the impact of 
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three relevant reading factors on the participants’ incidental lexical development 

through reading without considering the effectiveness of an instructional intervention, 

and most of the results did not reach statistical significance, some pedagogical 

recommendations could still be drawn and presented as follows.  

Based on the major findings in the present research, the participants could 

significantly learn novel lexical items through reading culturally-related articles, 

which proved the great contribution of reading to their incidental lexical development 

and echoed previous studies as well as assumptions (Pulido, 2003, 2004; Hong, 2005). 

As stated by Coady and Huckin (1999), unknown words were contextualized in 

reading passages, which enabled the participants to decode the felicitous meaning that 

fit well in the context of the selected passages. Besides, with the help of the context, 

students could consolidate their grammatical knowledge of those words like what 

Nation (2001) asserted, or could even make a sentence which manifested their full 

understanding about the usage of the word. Thanks to so many advantages such 

vocabulary learning method endows with us, it could be incorporated into and 

administered in foreign language teachers’ instruction for introducing new words. 

Moreover, the frequency for reading could be increased to foster students’ vocabulary 

growth. As a result, students could know which of the several meanings of a certain 

lexical item to assign given the context and master its usage.  
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The adoption of texts concerning Taiwanese culture could bring forth the 

participants’ significant vocabulary gain and retention of the target words. Though the 

difference in vocabulary learning among texts of diverse cultural familiarity did not 

exhibit any significance like what Pulido’s (2003) results showed in the translation 

production task, such findings were favorable from the practitioners’ perspective, for 

they could just select those topics regarding Taiwanese culture to enhance students’ 

vocabulary learning process without attempting to manipulate the cultural familiarity 

of these passages. Based on the findings of the present study, such reading materials 

could facilitate the participants’ lexical development as reflected by Pulido’s studies 

(2003,2004) and also enlarge their vocabulary or deepen their knowledge of 

previously-learned words. Therefore, teachers can consider selecting reading materials 

on cultural issues to accomplish those teaching goals. 

 

5.3 Limitations of the Present Study and Suggestions for Future Research 

The present research had its limitations in the following aspects. First, the 

generalization of the results in this study might be circumscribed due to such a small 

subject pool of 34 non-English-major intermediate-high college freshmen. Because of 

their similar proficiency and competence, the differences in incidental vocabulary 

learning among them mostly did not reach significance. Future researchers can 
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involve more subjects, survey and compare more groups of different proficiency 

levels.  

If possible, participants’ background could be investigated so that those who 

have some prior knowledge about the “culturally unfamiliar” articles could be 

excluded from the experiment, like what Pulido (2004) did in her research. In this way, 

the operational definition of so-called culturally unfamiliar texts could be more valid. 

Also, the influence of cultural familiarity on participants’ vocabulary learning might 

yield distinct and significant results. 

In addition, those five selected reading passages in these five tests, which were 

subsumed under the category “Taiwanese Culture,” were deemed quite similar by 

participants in terms of cultural familiarity. Though there were significant differences 

in terms of cultural familiarity ratings between text 3 and text 5, they were still not 

considered very disparate (cultural familiarity is 2.85 for text3, and 3.41 for text 5). 

Therefore, more texts from diverse genres and categories, or passages concerning 

cultures of other countries should be chosen first and then rated by Likert Scale. After 

that, those whose cultural familiarity is significantly different from one another could 

finally be singled out to explore the relationship between cultural familiarity and 

participants’ incidental lexical development.  

Regarding the use of Vocabulary Knowledge Scale (VKS), which has been 
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employed by many researchers to evaluate participants’ vocabulary gain and retention 

(Pulido, 2004; Hong,2005;), participants might be inclined to overestimate their 

knowledge of target words, which in turn narrow down the room for improvement. 

Others might be able to recognize the word but failed to produce a synonym or an 

appropriate Chinese translation, which might underestimate their ability and magnify 

their progress of lexical development. To measure participants’ lexical gain more 

comprehensively and accurately, future researchers can employ not only this 

productive method, but receptive methods such as multiple-choice items to 

compliment this insufficiency.  

Furthermore, the frequency of occurrence for each target word varied from one 

another. Some target lexical items might appear in the text up to fourteen times while 

the exposure of others was only twice. Such inconsistency might influence 

participants’ performance in vocabulary learning. In future studies, this variable 

should be controlled to make the results more valid and reliable.  

Concerning the way to assess participants’ reading comprehension, only the 

receptive method was adopted ― five multiple-choice comprehension questions. 

Sometimes participants could get a general picture of the texts but lacked test-taking 

skills. Consequently, some of them might fail to bring out the best performance which 

reflected their true ability. On the other hand, other participants might benefit from 
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this test type and surpassed those who comprehended the texts better due to this 

superior technique or guessing effects. Previous researchers (Pulido, 2003, 2004) had 

their participants recall the content of the texts in their native language. However, they 

might avoid reporting those they did not fully understand and sometimes missed the 

part researchers were truly concerned about. The scoring of participants’ performance 

might be subject to raters’ subjectivity. With a view to measuring participants’ real 

understanding of the texts, future researchers can capitalize on the production method 

by asking their participants to construct their mental representation of the assigned 

passages in their native languages and employ the receptive method by giving them 

some multiple-choice questions. Consistent criteria established for scoring along with 

the training of graders should be ensured beforehand. With these aforementioned 

requirements fulfilled, data collected from both methods together can help yield more 

reliable and valid results.  
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