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Chapter 5 

Conclusion 

 

The present chapter consists of three sections. Section 5.1 summarizes the 

major findings in the present study. Based upon the major findings, section 5.2 

discusses pedagogical implications for English teaching. The last section, section 5.3, 

reports the limitations of the present study and suggests future research directions. 

 

5.1 Summary of the Major Findings 

     The present study aimed at examining the effect of note-taking upon listening to 

the lecture. The first issue addressed in the study was the relationship between the 

subjects’ note contents and their listening comprehension. Note contents were 

evaluated on the basis of six criteria, TW, IU, TA, EF, CP, and MI in relation to the LC 

test. It was found that TW and EF failed to show any significant correlation with the 

LC test. In contrast, the other four criteria, IU, TA, CP, and MI reached a significance 

level of correlation with the LC test. The most prominent criteria were TA and MI, 

which showed the strongest correlation with the LC test. The prominence of these two 

was obtained in the interviewees’ reflection that TA and MI deserved to be the 

foremost guide in note-taking. As to the other two, IU and CP, though not as strong as 

TA and MI, they were slightly significantly correlated with the LC test.  

     In order to gain an insight into the relationship between note contents and the 

LC test, two extreme groups, high-achievers and low-achievers, were selected 

respectively from top 25% and bottom 25%. After removing the middle-achievers, the 

statistical results further supported the previous findings that IU, TA, CP, and MI 

showed a significant correlation with the LC test. The correlations of these four 
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criteria appeared even stronger since all the statistical results were revised upwards. 

Among them, TA and MI hit the high level of correlation. EF, surprisingly, was 

significantly yet slightly correlated with the LC test. Despite its significance, EF 

remained weak in correlation with the LC test. TW, however, was the only one that 

failed to be correlated with the LC test. Therefore, based upon the above findings the 

best predictors of the LC test were TA and MI while TW was found to be the worst to 

indicate the subjects’ LC performance. 

     After analyzing the overall comprehension questions, a further distinction 

between global and local questions was made in examining the note contents. Among 

all the subjects, global questions were not significantly correlated with any criteria of 

the subjects’ note contents, which challenged the necessity of note-taking in 

answering global questions. However, after abandoning the mid-achievers’ 

performance, IU, TA, CP, and MI again were significantly correlated with the 

performance on global questions. As far as the local questions were concerned, the 

statistical results remained in uniformity with the previous findings that IU, TA, CP, 

and MI reached a significance level. Therefore, the necessity of note-taking appeared 

more indispensable in response to local questions than to global questions. 

     One week after the LC test, the subjects were given a recall task to write down 

as much information as they remembered. It was found that the non-reviewing group, 

deprived of the chance to review, only reconstructed half of the reviewing group’s 

information units. Therefore, note-taking was indeed beneficial and it could serve to 

function as “external storage.”  

     By examining the non-reviewing group’s recall tasks, the issue of retention was 

taken into consideration. One week later, it was found that the subjects’ memory of 

47.48 information units on the lecture was downsized to 8.61 only for the subjects, 

which indicated 81.87% of memory loss coupled with 18.13% of memory retention.  
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5.2 Pedagogical Implications 

     Based upon the previous findings, some pedagogical implications can be 

derived as follows. Since one of the most significant criteria is MI, language teachers 

are then encouraged to guide students how to take notes, especially by teaching them 

how to identify major information and differentiate major information from minor 

information. Mostly, a lecture is structured in a way that major information is 

proposed first and supported by minor information. Therefore, while guiding students 

to take notes, language teachers should install them with the awareness how 

information is arranged. In addition, with major information, students should be 

taught how to apply their background knowledge to associate major information with 

minor one, which is believed to enhance their comprehension.  

     According to the findings in the present study, local questions are closely 

correlated with note contents. This implies that language teachers may train students 

to take notes when answering comprehension questions after a long lecture. Students 

can also develop their habit of note-taking and learn to embed major information in 

their notes.  

     In view of the effects of note-reviewing, language teachers may provide 

students with their notes in the reconstruction of the lecture. For one thing, the notes 

can serve to be a reference for them to confirm their memory of the lecture, which can 

be impetus for more recalled information. For another, with the notes in their hands, 

they will feel assured and therefore lower their anxiety filter, which is believed to 

ameliorate their performance. 

     Last but not least, due to our limitation of memory, we generally can retain 

around 20% of received information. Therefore, language teachers may reinforce 

students’ learning with reviewing their notes constantly. This way, the received 

information will gain an access to long-term memory. 
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5.3 Limitations of the Study and Suggestions for Future Research 

     The present study has its limitations as follows. Only forty-one subjects were 

recruited, so they only formed a small tiny subject pool. The findings may not be 

representative and persuasive. Future research that involves more subjects to prove 

the present findings is necessary. 

     Another restriction on the present study is the limited number of comprehension 

questions designed in the listening comprehension test. In the present study, the LC 

tests consisted of 5 global questions and 10 local questions. These 15 questions in fact 

may not be able to reflect what the subjects had heard and therefore their 

understanding of other information was not tested. Hence, more comprehension 

questions are advised in future research. 

     Finally, it is necessary to try on lectures on topics other than green tea since it 

may involve the effects of prior knowledge of the subjects. Future research on other 

topics to testify the effects of note-taking is desirable. 
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