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CHAPTER ONE 

INTRODUCTION 

 

Since entering the field of EFL teaching/learning, the researcher has been 

interested in how and to what extent anxiety affects EFL learners’ learning. In the 

researcher’s experiences as a foreign language tutor, she observed that Taiwanese 

students show more or less anxiety in learning English as a foreign language. In an 

informal interview with 20 college students in 2005, the researcher found that 15 of 

the interviewees felt that, in addition to speaking, writing was the language skill that 

they felt most anxious about in the process of learning English. Two of the 

researcher’s classmates in the graduate school also reported that they had writing 

anxiety while writing some of their term papers in English. Due to this feeling of 

anxiety, they could not use writing strategies that well compared with how they write 

in first language (L1). As an English major in the university, the researcher herself 

also experienced writing anxiety when composing important articles. The anxiety 

sometimes made the researcher’s mind go blank and made her encounter writing 

block. These experiences motivate the researcher to investigate writing anxiety.  

Many studies suggest that writing anxiety would negatively influence foreign 

language writers’ writing performance (Cheng, 2004a, 2004b; Leki, 1999), writing 

behavior (Lee & Krashen, 2002), and writing-related attitudes, such as their 

willingness to take more advanced foreign language writing courses (Masny & Foxall, 

1992). Some researchers thus called for ways to reduce writing anxiety. For example, 

Chao (2005) and Leki (1999) suggest teaching foreign language learners writing 

strategies to reduce writing anxiety. However, the relationship between foreign 

language writing anxiety and use of foreign language strategies has yet to be 

confirmed. In fact, in comparison to the number of studies on foreign language 
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writing anxiety (e.g., Cheng, 2004a, 2004b; Cheng, Horwitz, & Schallert, 1999; Lee, 

2001) and writing strategies (e.g., Chang, 2003; Leki, 1995; Raimes, 1987; Zamel, 

1982) respectively, there is less research on the relationship between writing anxiety 

and foreign language writers’ use of writing strategies (Schweiker-Marra & Marra, 

2000). Therefore, this study mainly aims to investigate the links between writing 

anxiety and writing strategies. It is hoped that the findings may contribute to foreign 

language writing research and pedagogy.    

 

Theoretical Background 

Writing Anxiety 

Over the past two decades, writing research has emerged as an academic domain 

of its own and the inextricable relationships among emotion, cognition, and written 

communication have also been recognized (Brown, 2000). Like other affective 

variables, such as attitudes and motivation, writing anxiety has become the focus of 

some recent writing research (e.g., Hayes, 1996; McLeod, 1991). Increasing attention 

has been paid to the causes and effects of writing anxiety in the first and second 

language (L2) writing. Cheng’s (2004b) study revealed that EFL learners’ writing 

anxiety might stem from a variety of sources related to the instructional practices, 

personal beliefs about writing and learning to write, self-perceptions, and 

interpersonal threats. With respect to the impact of writing anxiety on learners’ writing 

achievement/performance, the assumption is that individuals with less writing anxiety 

would perform better than those with more anxiety at their writing tasks. The 

assumption has been confirmed in both L1 (Cornwell & McKay, 1999) and L2 

(Cheng, 2004b; Lee, 2001) studies. The association between writing anxiety and 

students’ writing affect, such as self-efficacy and motivation, has also been suggested 

in other studies (Lee & Krashen, 2002; Wachholz & Etheridge, 1996). It was shown 
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that students’ self-efficacy beliefs about their own writing capability negatively 

influenced their writing anxiety (Pajares & Johnson, 1993; Wachholz & Etheridge, 

1996) while writing anxiety was negatively associated with individuals’ writing 

motivation, in particular, their willingness to take more advanced writing courses and 

their career choices (Daly & Miller, 1975a; Daly, Vangelisti, & Witte, 1988). 

 

Writing Strategies 

Writing strategy use, recognized as another crucial factor in writing, is regarded 

as a key to better writing proficiency (Cardelle & Corno, 1981; Cohen, 1987; Grabe & 

Kaplan, 1996). Some studies reveal that no matter in L1 or L2, effective writers are 

more strategic and are more likely to generate strategies on their own (Bereiter & 

Scardamalia, 1987; Zamel, 1983); in addition, they understand better how strategy use 

can improve writing performance and achievement (Riley, 1999; Sommers, 1980; 

You & Joe, 2001). Most studies on the impact of learners’ writing strategy use on 

their writing achievement suggest that learners equipped with knowledge of writing 

strategies would perform much better at their writing tasks than those with similar 

educational backgrounds and language proficiency but without receiving instruction 

on writing strategies (Goldstein & Carr, 1996; Olson, 1990; Tsai, 2004). As a result, a 

number of studies were conducted to develop proper and effective writing strategy 

instruction (Huang, 2003; Liu, 2004) and to offer students with learning difficulties 

compensatory support in their writing process (Mothus, Lapadat, Struthers, Fisher, & 

Paterson, 2002; Pardes & Rich, 1996). According to Liu (2004), instruction on 

summary writing skills implemented in her study helped polish students’ summary 

abilities and improve their general writing abilities. In Huang’s (2003) study, the 

instruction of organizing strategies at the pre-writing phase facilitated the writing 

performance of beginning EFL writers in a senior high school. Mothus et al.’s (2002) 
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study suggested that the students with language-based learning difficulties could learn 

writing strategies and their writing ability improved after receiving strategy-based 

writing instruction.  

 

Relationships Between Writing Anxiety and Writing Strategy Use 

Since the 1980s, more and more studies have been conducted to investigate L2 

writers’ anxiety and their use of writing strategies respectively. However, in 

comparison to L1 research, studies on EFL learners’ writing anxiety (e.g., Cheng, 

2002, 2004b; Lee, 2001) and writing strategies (e.g., Lu, 2003; Shen, 2004; Wu, 2002) 

are relatively few, particularly in Taiwan. Among the few studies of writing strategies, 

only several briefly mention the role of writing anxiety in use of writing strategies 

(Chang, 2005; Huang, 2004; Wang, 2003). Studies of the relationships between EFL 

writing anxiety and strategy use can hardly be found (Chao, 2005) although some 

studies have examined the correlation between EFL learners’ general language 

learning anxiety and strategy use (e.g., Hsieh, 1999; Tseng, 2004; Yeh, 1992) or 

discussed the potential relationship between these two factors (Ko, 2002; Yang, 1999) 

In view of the significant role writing anxiety and writing strategy each play in 

writing and insufficient research on these two factors, particularly in Taiwan, this 

study is designed to investigate Taiwanese EFL students’ writing anxiety, their use of 

writing strategies, and the link between them. 

 

Major Research Questions 

This study is aimed to examine Taiwanese English majors’ writing anxiety, their 

use of writing strategies, and the relationship between writing anxiety and writing 

strategies by adopting two instruments: Cheng’s (2004a) Second Language Writing 

Anxiety Inventory (SLWAI), and a modified version of Petric and Czarl’s (2003) 
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Second Language Writing Strategy Questionnaire (SLWSQ). Furthermore, this study 

will investigate how Taiwanese English majors’ writing anxiety and writing strategy 

use are related to their grade levels. SLWAI (Cheng, 2004a) was developed to 

investigate L2 writing anxiety from a multidimensional perspective. This inventory 

includes three subscales that measure three different dimensions of writing anxiety: 

Somatic Anxiety, which consists of items relating to “increased physiological arousal” 

(p. 325); Cognitive Anxiety, which includes items concerning students’ “perceived 

worry or fear of negative evaluation” (p. 325); and Avoidance Behavior, containing 

items indicative of students’ “avoidance behaviors” (p.325). SLWSQ (Petric & Czarl, 

2003) was created to measure the frequency of L2 writers’ use of writing strategies. 

This questionnaire focuses on students’ perceived use of writing strategies at three 

stages of writing: pre-writing, while-writing, and revision.  

The research questions are as follows:  

1. Is there a significant difference in English majors’ reported levels of anxiety 

among the three dimensions of writing anxiety: somatic anxiety, cognitive 

anxiety, and avoidance behavior? 

In what dimension do they exhibit the highest level of anxiety? 

2. Is there a significant difference in English majors’ use of strategies at the 

three phases of writing: pre-writing, while-writing, and revision?  

At what stage do they use the strategies most frequently? 

3. How is Taiwanese English majors’ English writing anxiety related to their 

use of English writing strategies? 

4. How are Taiwanese English majors’ English writing anxiety and their use of 

English writing strategies related to their grade level? 
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Significance of the Study 

A review of the literature reveals that studies on foreign language writers’ 

anxiety and strategy use are much fewer than those on first language writers. 

Moreover, only a few studies alluded to the relationship between these two factors. 

Therefore, the findings of this study will contribute to a better understanding of 

foreign language learners’ writing anxiety and writing strategy use as well as the link 

between these two factors, particularly among Taiwanese English majors.  

With a better understanding of EFL learners’ writing anxiety and writing strategy 

use, suggestions can be offered to instructors to deal with students’ writing anxiety 

and to aid students in using more appropriate writing strategies. Additionally, 

educators may have a better idea of how to design writing curriculum that is less 

threatening (and less anxiety-provoking) and can encourage students to discover and 

develop their own writing strategies. Finally, this study may supply other researchers 

with a better knowledge on writing anxiety and writing strategy use among EFL 

learners and hopefully can inspire further studies in this area.  
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